
 

 

 University of Groningen

Towards ICT-integrated language learning
Jager, Sake

IMPORTANT NOTE: You are advised to consult the publisher's version (publisher's PDF) if you wish to cite from
it. Please check the document version below.

Document Version
Publisher's PDF, also known as Version of record

Publication date:
2009

Link to publication in University of Groningen/UMCG research database

Citation for published version (APA):
Jager, S. (2009). Towards ICT-integrated language learning: Developing an implementation framework in
terms of Pedagogy, Technology and Environment. [Thesis fully internal (DIV), Rijksuniversiteit Groningen].
s.n.

Copyright
Other than for strictly personal use, it is not permitted to download or to forward/distribute the text or part of it without the consent of the
author(s) and/or copyright holder(s), unless the work is under an open content license (like Creative Commons).

The publication may also be distributed here under the terms of Article 25fa of the Dutch Copyright Act, indicated by the “Taverne” license.
More information can be found on the University of Groningen website: https://www.rug.nl/library/open-access/self-archiving-pure/taverne-
amendment.

Take-down policy
If you believe that this document breaches copyright please contact us providing details, and we will remove access to the work immediately
and investigate your claim.

Downloaded from the University of Groningen/UMCG research database (Pure): http://www.rug.nl/research/portal. For technical reasons the
number of authors shown on this cover page is limited to 10 maximum.

Download date: 25-05-2023

https://research.rug.nl/en/publications/fa2fa752-82ea-4a0e-b8a3-ae315c29053d


 

 

C h a p t e r  5   

USE OF ICT FOR LANGUAGE LEARNING: RESULTS FROM THE 
IILL SURVEY  

5.1 Introduction 

5.1.1 The IILL Survey 

As described in the previous chapter, the language teachers who were 

involved in innovation projects in Higher Education in the Netherlands often 

use many combinations of programs and websites, usually in conjunction with 

a virtual learning environment (Blackboard is the VLE most commonly used 

in HE in the Netherlands). But it is unclear to what extent this represents 

typical usage patterns elsewhere and more research is needed to understand 

better the aspects of technology, pedagogy or the institutional environment 

that may have contributed to this use.   

Although local circumstances may make it difficult to generalise on uses that 

may be suitable for wider application, developing an implementation 

framework aimed at promoting forms of computing which make sense for 

language teaching and learning in terms of technology, pedagogy and 

institutional environment inevitably requires that we seek to identify patterns 

of use and suggest implementation strategies that build on these.  

This chapter reports on the results of the IILL survey which was set up to 

investigate which forms of ICT are most commonly used for language 

learning and which factors may have influenced this use. It provides 

additional information to the usage patterns described in the previous 

chapters, obtained from a geographically dispersed group of teachers and 

designed to enhance our understanding of factors that may have motivated 

the use of particular technologies. It complements other survey-based studies 

in the field, which will be briefly introduced in the next section. In the 
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discussion of the results of the IILL survey more will be said about the 

outcomes of these studies in relation to our own findings.  

5.1.2 Other surveys 

A well-known example of a survey on the use of technology in its educational 

context is the CALL Survey which is at the basis of Levy’s seminal book 

Computer-Assisted Language Learning: Context and Conceptualization (Levy, 1997). 

This survey was instrumental in outlining aspects of the tutor-tool framework, 

which has been an important concept in CALL research and implementation 

ever since. As will be demonstrated later on, several findings of the survey, 

such as the importance of the computer for providing mechanical language 

practice in self-access environments, continue to be relevant for 

implementation today.  

Another instance of a survey-based study is Taalas (2005). She reports on 

three questionnaires administered to teachers of English in Finland between 

1994 and 2001. In spite of a steady increase in the use of technology for 

language learning and teaching over the years, the questionnaires revealed that 

innovative practice, characterised by substantial changes in language 

pedagogy, was not much in evidence. As indicated in chapter 1, this is one of 

the major challenges in developing an implementation framework for IILL.  

More recently, a European survey on e-learning, conducted in the context of 

an EU-funded project (Schneider, 2007), explored the benefits and obstacles 

of distance and blended learning for vocationally-oriented language learning. 

The survey found that language teachers are generally familiar with 

technologies such as the Internet, email and VLEs, but do not yet use them 

for teaching on a regular basis. The benefits of learning online are mainly 

recognised by teachers already participating in online learning. Other teachers 

tend to be more sceptical about the benefits of using ICT for language 

learning. One of the recommendations is that training language teachers 

through VLEs is an excellent way of making them more familiar with the 
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tools available. This will help them become more confident in using the tools 

in the language teaching that they provide.   

Another survey conducted in the UK and reported on in Toner et al. (2008) 

investigated the use of multimedia technologies in HE, with particular 

reference to the use of digital language laboratories. The survey provided 

evidence of high technology use with language teachers, but this included 

traditional technologies, such as TV, video and audiocassette. PCs and data 

projectors were well-established technologies in language teaching. Email and 

VLEs were also regularly used, particularly for communication with students 

and providing resources and course materials. Language learning software 

(CALL programs) was used on a regular basis, particularly for self-study. The 

study also found that teachers are keen on developing their own materials. 

Little use, however, was found to be made of technologies specifically 

associated with digital language labs. Potentially interesting applications, for 

example to promote social interaction by means of technology, were thus 

underexploited, which was a cause for concern for the authors. Since several 

findings of this study bear on aspects of implementation relevant to our study, 

more will be said about this in the discussion of the IILL Survey results 

below.  

Another recent survey, which is relevant for discussing aspects of 

implementation, is described in Arnold (2007). This study, which focuses on 

Instructional Technology (IT) for language learning in HE in the south-

eastern region of the US, concludes that most language teachers use IT, but 

the use is often restricted to “utilitarian” or “basic” applications, such as 

publishing course materials on the web, while some teachers question the 

pedagogical benefits of using IT for language learning. The study also 

examines differences in use and acceptance between distinct user groups 

(such as faculty and TAs) and explores factors that motivate or deter teachers 

from using IT. This makes the study particularly relevant to our purposes. 
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Further discussion of correspondences and differences with our own study 

will be provided in the discussion of the IILL Survey results below.  

5.1.3 Research questions 

The IILL Survey, which is described in detail in the sections that follow, was 

designed to further our understanding of the aspects of implementation 

introduced in chapter 2. During the spring of 2008, the survey was 

administered to language teachers in Higher Education who make use of ICT 

for language teaching and language learning. It was open to language teachers 

around the world. The survey was intended to contribute to developing the 

implementation framework for IILL further by focusing on the following 

research questions: 

IILL Survey research questions 

1. What kinds of ICT are language teachers in Higher Education 

using to support language teaching and language learning? 

2. What is the educational setting in which the use takes place? 

3. Which (perceived) benefits of technology, views on pedagogy, 

personal or environmental factors may have contributed to 

this use?  

Table 13: IILL Survey - Research questions 

The survey gathered information about these aspects in relation to the overall 

language teaching provided (i.e. not for one specific course or module) from 

the principle that this might reveal general patterns more readily than focus 

on a single course or module.  
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5.2 Methodology 

5.2.1 Survey design 

The survey was designed to gather information on aspects related to the 

central research questions listed in Table 13 above. After an introduction page 

providing information on the background of the survey and a verification 

question to check whether participants really belonged to the target group, the 

survey proper was divided into five sections: 

A. Teaching profile 

B. ICT use inside and outside class 

C. Benefits of ICT 

D. Views on language teaching and learning 

E. Personal and institutional factors 

These sections were followed by a closing section in which participants could 

leave their names and e-mail addresses if they wished (the survey was 

anonymous), and submit final comments to the survey as a whole. A copy of 

the survey can be found in Appendix A.  

A. Teaching profile 

In addition to collecting information about the participants’ first language, the 

language(s) taught, country, gender, and teaching experience, this section also 

gathered data about the type(s) of institution in which the participants work; 

the type(s) of students they serve; global indications of the levels to which 

these students belong; and the proportion of time spent on learning inside 

and outside the classroom. These data were collected to explore potential 

relationships between aspects from the teaching profile and aspects from the 

other sections in the survey (particularly Section B).  
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B. ICT use inside and outside class 

This section asked teachers how frequently their students use particular types 

of ICT applications for language learning and for which skills they use them. 

The section also asked if VLEs and additional facilities, such as a multimedia 

(language) lab, are used to support teaching and learning. Finally, this section 

also collected data on the way in which ICT applications are used: Is use free 

or obligatory? Does it primarily take place inside or outside the classroom? Is 

the main use individual or in pairs/groups? And is the focus on interaction 

with the computer or interaction via the computer?  

C. Benefits of ICT 

This section sought to establish which benefits of ICT for language learning 

and teaching are experienced most strongly by teachers. Teachers were asked 

to express to what extent they agree with statements on the perceived benefits 

of ICT. The list was composed on the basis of potential benefits cited in the 

literature, but to underscore our interest in teachers’ perceptions of these in 

their teaching practice the statements were presented in the form of first-

person statements like “ICT has helped me make language learning more 

authentic for my students”. The list of items contained statements associated 

with benefits in enhancing more traditional pedagogy, benefits in realising 

innovative pedagogy and benefits of a more general nature.  

D. Views on language teaching and learning 

This section explored the views that teachers hold with regard to a number of 

central issues in language teaching and learning. The primary focus in the 

items, again presented in the form of agree/disagree statements, was on 

distinguishing between form-focused approaches and meaning-focused 

approaches (cf. chapter 2 above). The items intended to elicit responses with 

respect to the importance of linguistic structure for language learning focused 

on the position of grammar and vocabulary in the curriculum.  The items 
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associated with a focus on meaning were supplemented with items dealing 

with other aspects of contemporary views on language learning, such as the 

role of interaction/collaboration, tasks as a leading principle, the importance 

of learning to learn and students taking responsibility for their own learning.  

This method was applied rather than asking participants directly about 

language learning philosophies and approaches they felt most comfortable 

with, or presenting them with principles proposed by researchers working 

within particular schools of thought, because it was thought participants 

might not always be familiar with the associated philosophies or terminology.  

E. Personal and institutional factors 

This section was primarily directed at the personal and environmental aspects 

that Collis and Moonen (2001) identified as important factors for successful 

implementation. The statements on personal engagement and institutional 

aspects were largely based on Collis and Moonen’s original statements, with 

references to WWW/Telematics applications (which are central in their study) 

being replaced by more generic references to technology for language 

learning. Responses are again on a scale, with Collis and Moonen’s options 

for agreement/disagreement adjusted to the format used in sections C and D. 

The section ended with a rank order question in which participants were 

asked to list the three most important sources of information used when they 

try to find out more about applying ICT for language learning.  

5.2.2 Procedures 

The survey was implemented using an online survey instrument available 

from Surveymonkey.com (http://www.surveymonkey.com). Survey design, 

collection of responses and real time frequency analysis are provided online 

through this site. For collecting the survey results, a data collector was set up, 

which, in addition to providing the URL for access to the survey, set date 

restrictions and logged user statistics, such as time of access and the IP-

address of respondents. Since it was anticipated that different teachers at the 

http://www.surveymonkey.com/�
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same institution might be using the same PC for accessing the survey, no 

restrictions were set for the number of times the survey could be accessed 

from the same PC. Inspection of the data afterwards revealed that there were 

several occurrences of the survey being started from the same IP-address. In 

8 instances the survey was opened two or three times, but only responded to 

once. In 5 cases the survey was opened more than once from the same IP-

address but no answers were given. On 3 occasions, it was opened from the 

same IP-address with different sets of answers, apparently by different 

teachers (different native languages, etc.). In addition to allowing more 

teachers to work from a single PC, it would seem that this arrangement also 

allowed teachers to come back to the survey later after inspecting the 

introductory page first.  

The survey was made available from 21 February until 4 May 2008.   

Invitations to participate in the survey or ask others to participate in the 

survey were sent out to the following groups: 

 Humaniora NL: a network of ICT and learning co-ordinators 

affiliated with Humanities and Arts Faculties of Dutch universities; 

 EUROCALL NatReps mailing list: a mailing list of National 

Representatives of the European Association for Computer-Assisted 

Language Learning; 

 EUROCALL discussion list: the discussion list for members of 

EUROCALL; 

 CALICO discussion list: the discussion list of the American 

professional organisation for Computer-Assisted Language Learning; 

 TUNING Project European coordinators: A network of HE 

institutions across Europe (http://tuning.unideusto.org/tuningeu/) 

concerned with implementing comparable and compatible 

http://tuning.unideusto.org/tuningeu/�
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qualifications for HE in the countries involved in the Bologna 

process.  

 Individuals from the author’s personal network working as language 

teachers or coordinators in HE in Europe.  

An example of an invitation to participate in the survey can be found in 

Appendix B. Reminders were sent out to the targeted groups approximately 

two weeks after the initial message. Participants who had left their e-mail 

addresses at the end of the survey were sent a personal message, thanking 

them for participating in the survey, reporting on the number of responses so 

far, pointing to supplementary sources of information on the survey and 

inviting them to forward the information on the survey to other prospective 

participants.  

Access to the URL was not on personal invitation because potential 

participants were not known in advance. To make sure that the participants 

belonged to the intended target group a verification question was added as 

first question of the questionnaire. The indirect method chosen, however, 

does not allow us to describe the response rate in terms of the number of 

surveys dispatched and returned. Generalisations on the basis of the data are 

therefore difficult to make and should be interpreted with care.  

The survey was supported by a website (http://www.rug.nl/let/iillsurvey),  

which provided background information on the survey, an FAQ section, links 

to the survey itself and access to intermediate results, which were generated in 

real time from Surveymonkey.com. These results were filtered so that not all 

responses could be seen online. The primary objective of this type of direct 

survey feedback was to act as a motivating factor for prospective participants 

to respond. 7 One participant who preferred to remain anonymous remarked 

                                                 
7  A similar strategy was applied by Peter Twining in the DICTatEd questionnaire 

(http://www.med8.info/dictated/results.htm). 

http://www.rug.nl/let/iillsurvey�
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on this: “I do like the fact that you have posted the results for all to read.” To 

counteract possible interference of earlier results with new responses as much 

as possible, the agree/disagree questions were presented with items in random 

order.  

Overall comments, left in comments sections of the survey, suggest that 

participants on the whole reacted favourably to the survey. In spite of 

problems with some sections, such as difficulty in indicating the typical 

distribution of student workload over in-class time and out-of-class time 

(since it may depend very much on the type of course or module), the main 

comments were complimentary or of an informative nature. Two reactions, 

one negative and one positive, both point to crucial issues which the survey 

and our research more generally seek to address: 

In general, this questionnaire seems completely uncritical of the use of 

ICT in teaching. This reflects a general tendency I perceive among 

some of my colleagues, which is to advocate ICT tools for the sake of 

it, without properly considering the didactic benefits. Hence, ICT 

tools are often used at the expense of useful traditional methods. 

There are certain ICT tools and methods that I would strongly 

recommend to every teacher, but there are also common practices 

that I find completely useless. I have the feeling that this 

questionnaire did not, in its questions, give me the opportunity to 

express this point of view. 

(Anonymous participant 1) 

The problem always remains: How can a teacher remain “cutting 

edge” in ICT usage, not just for herself, but particularly for her 

students, and still have time to teach (no, the so-called interactive 

computer solutions are nowhere near filling this gap)? 

(Anonymous participant 2) 
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The first, negative reaction strongly suggests that there continues to be a place 

for traditional methods and media in the era of ICT. The second reaction, 

positively framed, points in the same direction and also emphasises one of the 

main obstacles for implementation, lack of time. The discussion of TBLT in 

chapter 2 and the accounts of the teaching innovation projects in chapters 3 

and 4 also pointed to the undiminished relevance of traditional media and 

methods (classroom interaction, teacher feedback, books) in language 

teaching. The issue of making sufficient time available for training and 

development has also been touched upon in the preceding chapters. The 

results of the IILL survey will obviously have to be assessed in the light of 

achieving a balance between the strengths of different media and methods in 

the process of developing an implementation framework for IILL. The 

implementation framework will also have to address the problem of 

insufficient time for development and training.  

5.3 Participants 

The survey was started by 168 respondents, 150 of whom indicated that they 

belonged to the target group of language teachers working in Higher 

Education and using ICT for learning-related purposes. The actual number of 

teachers who submitted answers to the survey was 99. The responses of these 

99 participants have been considered for analysis in this study. The actual 

number of participants may be different for each section or question. 73 

participants completed all the sections and questions of the survey.  

The following paragraphs report on information from the Teaching Profile 

section of the survey. This includes data on the educational setting (institution 

type, student type, average student workload, etc.), which go beyond the 

personal characteristics of the respondents. However, since these data are not 

results in relation to the research questions outlined in Table 13, they are 

reported in the Participants section rather than in the Results section of this 

chapter. The Results section will make reference to these data in t-tests and 



Chapter 5 
 

 134

other comparisons to examine possible relationships between the teaching 

profile and the use of ICT.  

A breakdown of the respondents’ personal characteristics is given in Table 14 

below. 

IILL Survey – Respondents’ personal characteristics 
N = 99 

 Number Percentage 
Gender   

Male 37  37.4 
Female 62  62.6 

Teaching experience   
0-2 years 8  8.1 
3-5 years 12  12.1 
6-10 years 17  17.2 
11-15 years 9  9.1 
16-20 years 19  19.2 
>20 years 34  34.3 

First language    
English 34  34.3 
Dutch  24  24.2 
German  6  6.1 
Spanish 5  5.1 
Finnish 4  4.0 
Swedish 4  4.0 
Chinese 3  3.0 
French 3  3.0 
Catalan  2  2.0 
Hungarian 2  2.0 
Serbian 2  2.0 
Albanian 1  1.0 
Arabic 1  1.0 
Danish 1  1.0 
Greek 1  1.0 
Italian  1  1.0 
Japanese  1  1.0 
Korean  1  1.0 
Polish 1  1.0 
Turkish 1  1.0 
Other 1  1.0 

Table 14: IILL Survey - Respondents’ Personal 
characteristics 

About 2/3 of the participants were female and 1/3 male. The majority were 

experienced language teachers, with over 50% having more than 15 years’ 

teaching experience. The two most frequent first (native) languages spoken by 
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participants were English (34%) and Dutch (24.2%), followed at some 

distance by German (6.1%), Spanish (5.1%), Finnish and Swedish (both 

4.0%).   

Details about resident countries, ordered by continent can be found in Table 

15 below.  

IILL Survey – Respondents by continent and country in which they 
teach 
N = 99 

 Number Percentage 
Europe 74  74.7 

Netherlands 35  35.4 
Finland 7  7.1 
United Kingdom  6  6.1 
Italy 4  4.0 
Spain 3  3.0 
Sweden  3  3.0 
Austria 2  2.0 
Belgium 2  2.0 
Germany 2  2.0 
Hungary 2  2.0 
Albania 1  1.0 
Cyprus 1  1.0 
Denmark 1  1.0 
France 1  1.0 
Greece 1  1.0 
Kosovo 1  1.0 
Poland 1  1.0 
Republic of Ireland 1  1.0 
   

Middle East and Asia 13  13.1 

Hong Kong 3  3.0 
Qatar 3  3.0 
Saudi Arabia 2  2.0 
China 1  1.0 
Israel 1  1.0 
Korea 1  1.0 
Taiwan 1  1.0 
Turkey 1  1.0 
   

North and South America 12  12.1 

United States 10  10.1 
Canada 1  1.0 
Colombia 1  1.0 

Table 15: IILL Survey - Respondents by 
continents and countries 
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The respondents teach in 29 different countries, with the Netherlands 

(35,4%), United States (10.1 %), Finland (7.1%), United Kingdom (6.1%) and 

Italy (4.0%) having the highest representations, and all the other countries 

represented at 3.0% or less. In terms of geographical regions represented, 

almost 75% of the respondents teach in Europe, about 13% in the Middle 

East and Asia and 12% in North and South America. No responses were 

obtained from Africa and the Australasian region (Australia, New Zealand). 

Participants were asked to indicate the languages they teach either as main 

language or as second language. The languages taught as main or second 

languages have been taken together. The results for the languages mentioned 

are listed in Table 16 below, with percentages relative to the total number of 

117.  

IILL Survey – Languages taught as main or secondary language  

N = 99; sum of languages taught = 117 

 Number Percentage 
Language   

English 61  52.1 
Dutch 12  10.3 
Spanish 11  9.4 
French 6  5.1 
German 6  5.1 
Swedish 3  2.6 
Arabic 2  1.7 
Catalan 2  1.7 
Italian 2  1.7 
Japanese 2  1.7 
Polish 2  1.7 
Serbian 2  1.7 
Bosnian 1  0.9 
Chinese 1  0.9 
Croatian 1  0.9 
Czech 1  0.9 
Korean 1  0.9 
Slovenian  1  0.9 

Table 16: IILL Survey - Languages taught 

English is the language most frequently taught by far (sum = 61 from 117 

entries in total, or 52.1%). Dutch and Spanish also have a fair representation 
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(10.3% and 9.4% respectively), followed by 15 other languages of about 5% 

or less. 

The language teachers were asked to indicate with which type of language 

teaching institution they were associated. They could choose more than one 

type of institution and add another type if the predefined categories did not 

apply to their situation. The percentages are listed in Table 17 below, together 

with frequency of occurrence relative to the total number of institutions 

listed.  

IILL Survey– Institution types 

N = 99; sum of institutions listed = 111 

 Number Percentage 
Institution type   

Academic language 
department 

44 39.6 

Language center 36 32.4 
Language teaching section 
in HE institution 

25 22.5 

Other 6 5.4 
Table 17: IILL Survey - Institution types 

Affiliation with academic language departments was listed most frequently 

(39.6%), followed by language centres (32.4%) and language teaching sections 

in HE institutions (22.5%). The ‘other’ category (5.4%) included (private) 

companies and language teacher education. 

The participants were also asked to provide information on the types of 

students who participated in the language teaching they provided. Again they 

could choose more than one type and add another type if the predefined 

categories did not apply to their situation. Upon processing of the data, a 

category staff was added since several teachers explicitly mentioned that they 

were providing language teaching to staff members. A breakdown of the 

numbers and percentages of types of learners can be found in Table 18 below.  
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IILL Survey – Types of student 

N = 99; sum of student types listed = 181 

 Number Percentage 
Student type   

Students studying 
language as part of a 
degree program for 
languages 

44 24.3 

Students studying 
language as part of a 
degree program for 
disciplines other than 
languages 

72 39.8 

Students studying 
language as an 
extracurricular activity 

35 19.3 

External students, i.e. 
language learners not 
enrolled as students in 
your institution 

20 11.0 

Staff 6 3.3 
Other 4 2.2 

Table 18: IILL Survey - Types of student 

Finally, participants were asked to report percentages for: 

 Student levels, expressed as the overall percentages of beginners, 

intermediate and advanced students in the groups they teach;  

 Student workload, split by the percentage of time spent in the 

classroom versus the percentage of time spent outside the classroom.  
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IILL Survey – Student levels and student workload 

N = 99; numbers refer to percentages reported 

 Mean Median SD 
Student levels    

Beginner 23 5 28.5 
Intermediate  41 40 27.9 
Advanced 36 30 32.4 

Student workload    

In classroom 39 40 20.3 
Outside classroom 57 60 22.6 

Table 19: IILL Survey - Student levels and 
student workload 

The data represented in Table 19 above suggest that the majority of learners 

are at intermediate levels (M = 41), followed by students at advanced levels 

(M = 36). This may be related to the fact that the majority of learners are 

students of English. Beginners are less typical of the learners served by the 

target group (M = 23). The spread of percentages, as indicated by medians 

and SDs, is considerable, particularly for the beginner category (M = 23, Mdn 

= 5, SD = 28.5), suggesting that the average for this group would have been 

lower if it had not been for some notable exceptions. The data on workload 

suggest that on average students are required to do most of the work outside 

the classroom (M = 57).  The average proportion of the student workload 

spent in the classroom is considerably lower on average (M = 39).  

One participant commented that students often do not spend the time 

designated for out-of-class work:  

The 75 [%] extern is a theoretical number based on a learning charge 

of 160 hours, 40 in class room and the rest outside.  Evaluations show 

that students very often work (much) less at home than the required 

120 hours. 

(Anonymous participant 3) 



Chapter 5 
 

 140

Several teachers commented that these percentages very much depend on the 

kind of group taught. In addition, as is shown by the averages mentioned 

above, the percentages reported did not always add up to 100%. The 

percentages of levels and workload should therefore be interpreted as global 

indicators of the respective distributions, with distinct exceptions, such as 

teachers who report 100% beginners, or 90% of workload spent in class, or 

100% workload spent outside class (distance learning).  

5.4 Results 

5.4.1 Kinds of ICT used (RQ1) 

Research question 1 was aimed at identifying which kinds of ICT language 

teachers in HE are using to support teaching and learning. On the basis of the 

ICT functionalities available in contemporary language learning environments 

(VLEs plus additional applications), a distinction was made into five different 

categories, each of which represented two or more types of ICT applications. 

The categories distinguished and the types of application included are listed in 

Table 20 below. For ease of reference the variable labels used in reporting the 

statistical results are also given.  

 

IILL Survey  – Types of ICT Application 

Category ICT Application Label 

A. Tutorial software 
(programs, web 
sites) 

1. Tutorial software 
for reading, 
listening, writing, 
speaking 

tutorial_reading_etc 

 2. Tutorial software 
for grammar, 
vocabulary, 
pronunciation 

tutorial_grammar_etc 

 3. Online dictionaries 
and other reference 
works 

tutorial_dictionary 
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B. Resources 

 

1. Online news media 
(TV, radio, 
newspapers) in the 
target language  

resources_media 

 2. Other websites on 
life and culture in 
the target language 

resources_other 

C. Asynchronous 
communication  

1. Text-based email  text_email 

 2. Voice-based email voice_email 

 3. Text-based 
discussion boards 

text_discussion 

 4. Voice-based 
discussion boards 

voice_discussion 

D. Synchronous 
communication 

1. Text-based chatting text_chatting 

 2. Voice-based 
chatting, including 
Internet telephony 
(Skype, Google 
Talk, etc) 

voice_chatting 

 3. Videoconferencing Videoconferencing 

E. Web publication 
and collaboration 

1. Online portfolio  Online_portfolio 

 2. Weblog Weblog 

 3. Wiki  Wiki 

 4. Virtual worlds Virtual_worlds 

Table 20: IILL Survey - Types of ICT 
application 

The decision to group “Online dictionaries and other reference works” with 

“Tutorial software” rather than “Resources” was made because, unlike the 

other types of resources, they were designed with (language) teaching and 

learning in mind. The final category “Web publication and collaboration” 

includes a range of tools commonly associated with Web 2.0 technologies. 

Web 2.0 technologies are characterised by more interactive use of the web, 

social networking and user-generated content (O'Reilly, 2005; Conole, 2008; 

Walker, Davies, & Hewer, 2009). The decision to conflate these in one 

category was taken because publishing on the web or web presence often co-
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occurs with some form of collaboration. However, this group of applications 

is functionally the most diverse of the categories provided.  

Results for frequency of use for each type of application were obtained using 

a measure of scale with the following labels and values:  

IILL Survey – Frequency labels and values 

Label Value 
Never 1 
Rarely 2 
Occasionally 3 
Frequently 4 
Very frequently 5 

Table 21: IILL Survey - Frequency labels and 
values 

In addition, teachers were allowed to specify 4 extra applications which they 

use frequently for language learning and teaching. For these, no scales of 

frequency were obtained.    

Although the use of these labels is liable to subjective interpretation, it was 

assumed that the interpretation by individual participants would be fairly 

consistent. It should be noted, however, that the interpretation might 

obviously be different between participants. In addition, as Brown (1988: 21-

25) points out, the representation of these data as interval scales is not 

without issue.  For instance, no equidistance between the values may be 

assumed. However, for internal comparisons and statistical tests such a 

mapping onto numerical values is virtually inevitable. Nevertheless, it should 

be borne in mind that both subjective interpretation by participants and data 

entry method and subsequent calculations may have played a role in the 

interpretation of the results.  

With these provisos made, the frequencies of use for the different categories 

of applications are given in the Figures 9-13 below.   
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Figure 9: Frequency of use tutorial software 
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Figure 10: Frequency of use resources 
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Figure 11: Frequency of use asynchronous 
communication 
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Figure 12: Frequency of use synchronous 
communication 
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Figure 13: Frequency of use web publication 
and collaboration 

From the diagrams it is manifest that most participants never use most types 

of asynchronous communication (with the exception of text-based e-email), 

synchronous communication, and web publication and collaboration as part 

of the teaching they provide.  

The mean scores and standard deviations for each type of application are 

given in Table 22 below. 
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IILL Survey  – ICT applications by frequency 

N = 80 

ICT Application Mean SD 
tutorial_dictionary 3.70 1.07 
tutorial_grammar_etc 3.23 1.21 
resources_media 3.21 1.13 
resources_other 3.13 1.10 
text_email 3.11 1.31 
tutorial_reading_etc 3.01 1.34 
text_discussion 2.48 1.31 
Wiki 1.78 1.07 
weblog 1.75 1.21 
Online_portfolio 1.73 1.15 
text_chatting 1.69 0.94 
voice_chatting 1.49 0.87 
voice_email 1.43 0.87 
voice_discussion 1.36 0.75 
videoconferencing 1.24 0.62 
Virtual_worlds  1.21 0.59 

Table 22: IILL Survey - ICT applications by 
frequency 

The means comparison suggests that dictionaries and other reference tools 

are used most frequently overall, followed by tutorial programs focusing on 

grammar, vocabulary and pronunciation (linguistic aspects). These are 

followed by the use of online media resources, and other resources on life and 

culture (in that order). Next on the list is text email, followed by tutorial 

programs focusing on communicative aspects (reading, listening, writing, 

speaking). All types of applications associated with communication (with the 

exception of text email), collaboration and web publication have lower 

frequencies. The six applications lowest in frequency are voice-based and/or 

synchronous language learning tools.  

Ranking the applications by category on the basis of the averaged means for 

each type of application produces the following rank order: 
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IILL Survey – ICT categories by frequency

Category Means 

Tutorial software (programs, web sites) 3.31 

Resources 3.17 

Asynchronous communication 2.09 

Web publication and collaboration  1.62 

Synchronous communication 1.47 
Table 23: IILL Survey - ICT categories by 
frequency 

These rankings may to some extent be sensitive to a novelty effect: the 

presence of recent technologies in any of these categories may affect the 

overall frequency of use within the pertinent category negatively. This is not 

objectionable, however, since it is our intention to give some indication of the 

place of all applications, recent and established, in the spectrum of 

technologies used.  

Of the recent technologies, weblog and wiki appear to be more often used 

than other recent innovations. In addition, if the 5 least used applications 

from Table 22 are omitted from the comparison, the relative order of 

categories in Table 23 remains unchanged. The most interesting aspects of 

this comparison are at either end of the scale, suggesting that: 

 Tutorial programs appear to be the most frequently used type op 

application; 

 Synchronous communication appears to be the least frequently used 

type of application.  

The 52 other types of applications reported by teachers included several 

which could be grouped with the existing categories, such as specific tutorial 

programs, resources, etc. Also included were examples of virtual learning 



IILL SURVEY RESULTS 
 

 147

environments (VLEs) and specific learning and teaching facilities, such as 

language labs, which were addressed elsewhere in the survey (see below).  

Applications mentioned that did not fit in well with any of the existing 

categories belonged to the following groups:  

 Podcasting and video casting programs (mentioned 5 times) 

 Webquests (3) 

 Concordancing and corpora (2) 

 Writing tools (2) 

 Assessment (1) 

Since teachers from the Netherlands and teachers of English constitute 

relatively high proportions of participants in the survey, t-tests were 

conducted to examine whether the selection of ICT applications for these 

groups was different from that of teachers from other countries and teachers 

teaching different languages. The results of these t-tests, together with the 

results of t-tests on the basis of other properties, are given in Table 24 below:  
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IILL Survey  – t-tests use of ICT applications for designated groups of 
teachers vs others 

Netherlands M MOthers t df p  <    
tutorial_grammar_etc 3.64 3.00 2.33 78 .05 
weblog 1.36 1.96 -2.39 70.16 .05 

English      
tutorial_reading_etc. 2.72 3.42 -2.38 78 .05 
tutorial_grammar_etc 2.96 3.61 -2.43 78 .05 

Language centres      
voice_discussion 1.16 1.49 -2.21 75.80 .05 

HE language sections      
videoconferencing 1.06 1.29 -2.27 75.78 .05 

Academic language students      
voice_email 1.70 1.23 2.15 41.11 .05 
voice_chatting 1.76 1.30 2.21 49.04 .05 

Extracurricular students      
tutorial_reading_etc. 3.52 2.69 2.80 78 .01 
tutorial_grammar_etc 3.74 2.90 3.21 78 .01 
voice_discussion 1.13 1.51 -2.67 66.96 .01 

External students      
tutorial_reading_etc. 3.78 2.79 3.65 43.41 .001 
tutorial_grammar_etc 4.06 2.98 3.54 78 .001 

Table 24: IILL Survey - t-test results use ICT 
applications 

The t-tests showed that teachers in the Netherlands were more inclined to use 

tutorial software for grammar, vocabulary and pronunciation than teachers 

from other countries and made less frequent use of weblogs. The significant 

differences observed between English teachers and teachers of other 

languages suggested that the former tend to make less use of tutorials for 

linguistic and communicative skills.  

We also looked for differences that might be related to other variables in the 

personal profile. These are also represented in Table 24 above. Comparisons 

of frequency of use of ICT applications grouped by institution types revealed 

that teachers at language centres make significantly less use of voice 

discussion and teachers in language sections in HE institutions use 

videoconferencing less frequently than others. Comparisons by the type of 

students catered for revealed that voice email and voice chatting are 



IILL SURVEY RESULTS 
 

 149

significantly higher for academic language students than for other students. In 

addition, tutorial programs for both language and communicative skills are 

more frequently deployed for extracurricular and external students. Finally, 

voice discussion is less frequently used with extracurricular students.  

It is hard to assess to what extent all of these differences are meaningful. 

Particularly in the lower frequency ranges the observed variance might reflect 

prevalence of niche applications with specific groups. The use of voice 

applications may be a case in point. The differences with regard to tutorial 

applications in the higher frequency ranges, however, may represent more 

meaningful patterns in the data. In section 5.3.3.1 below, application selection 

will be examined in relation to perceived benefits and views about language 

teaching and language learning. This will suggest further ways of interpreting 

the data.  

Teachers were also asked to report for which skills they used the categories 

described above. A breakdown of the combinations reported is given in Table 

25 below.  
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IILL Survey  – Language skills and ICT applications 

N = 79 
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Reading 48.6% 
(34) 

70.0% 
(49) 

38.6% 
 (27) 

12.9%  
(9) 

34.3% 
(24) 

8.6% 
(6) 

70 

Listening 54.5% 
(36) 

69.7% 
(46) 

21.2% 
(14) 

12.1%  
(8) 

15.2% 
(10) 

10.6% 
(7) 

66 

Spoken 
production 

44.4% 
(24) 

48.1% 
(26) 

24.1% 
(13) 

16.7%  
(9) 

16.7% (9) 13.0% 
(7) 

54 

Spoken 
interaction 

35.9% 
(14) 

38.5% 
(15) 

20.5% 
(8) 

35.9%  
(14) 

10.3%  
(4) 

12.8% 
(5) 

39 

Writing 37.5% 
(27) 

62.5% 
(45) 

58.3% 
(42) 

15.3%  
(11) 

29.2% 
(21) 

12.5% 
(9) 

72 

Grammar 66.7% 
(42) 

66.7% 
(42) 

30.2%  
(19) 

4.8%  
(3) 

14.3% 
(9) 

11.1% 
(7) 

63 

Pronunciation 65.5% 
(38) 

53.4% 
(31) 

20.7%  
(12) 

5.2%  
(3) 

6.9% 
 (4) 

8.6% 
(5) 

58 

Vocabulary 55.7% 
(39) 

70.0% 
(49) 

20.0%  
(14) 

7.1%  
(5) 

18.6% 
(13) 

17.1% 
(12) 

70 

Table 25: IILL Survey - Language skills and 
ICT applications 

The table represents the number of check marks for each cell (between 

brackets). The percentages are relative to the row totals. Bold faced entries 

indicate the highest frequency per row (the application most often mentioned 

to support a specific skill); entries in italics indicate the highest frequency per 

column (the skill most often associated with a particular type of application).  
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Bearing in mind that the frequency of use of some types of programs is very 

low, the following observations can be made on the basis of the data. The 

data are discussed by the horizontal dimension (rows) first, and by vertical 

dimension (columns) next.  

 
Skills supported by applications (frequencies in Table 25 by 

horizontal dimension): 

 For each skill distinguished, with the exception of pronunciation, 

resources are mentioned most frequently as supporting ICT application;  

 For pronunciation and grammar, tutorial applications are most often 

mentioned as supporting application (grammar shares this position 

with resources);  

 For the remaining skills, with the exception of writing, tutorial software is 

the second most frequent supporting application; 

 For writing, asynchronous communication is the second most frequent 

supporting application;  

 Reading is also often associated with asynchronous communication and web 

publication/collaboration; 

 Grammar is relatively frequently linked to asynchronous communication. 

A graphical representation of these relationships is given in Figure 14 below: 



Chapter 5 
 

 152

0%

10%

20%

30%

40%

50%

60%

70%

80%

ICT applications by skills

Reading

Listening

Spoken production

Spoken interaction

Writing

Grammar

Pronunciation

Vocabulary

 

Figure 14: ICT applications in support of skills 

ICT applications in support of skills (frequencies in Table 25 by 

vertical dimension) 

 Tutorial software is most often mentioned in connection with grammar; 

 Resources are most often related to reading and vocabulary, but 

frequencies are also high for listening and grammar.  

 Asynchronous communication is most often associated with writing; 

 Synchronous communication is most often linked to spoken interaction (but 

counts are relatively low for this type of application); 

 Web publication and collaboration are frequently associated with reading; 

 Other types of applications are most often linked to vocabulary.  

A graphical representation of these relationships is given in Figure 15 below: 
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Figure 15: Skills supported by applications 

For interpretation of the table, it is important to remember that these 

relationships are listed by teachers as typical combinations if the applications are 

used, and several types of applications, as has been shown above, are used 

infrequently or not at all.  

By contrast, virtual learning environments (VLEs) are used by a large majority 

of participants: 80% of the teachers (N = 80) responded that they make use 

of VLEs, as opposed to 20% who stated that they do not make use of this 

type of learning technology. In view of the low frequencies of use of the 

application types reported above, it would seem that many teachers do not 

use VLEs very often for learning assignments in which features of 

communication, collaboration and web publication are exploited to the full. 

With regard to classroom facilities used for language teaching and learning, 

teacher PC plus data projector and multimedia language lab are most 

frequently reported. A breakdown of frequencies for these additional types of 

technology is given in Table 26 below.  
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IILL Survey – Additional types of technology 
N = 80 

 Number Percentage 
Online   

VLE 64  80.0 
In the classroom   

Teacher PC and data 
projector 73  91.3 
Multimedia language lab 40  50.0 
Multimedia lab 15  18.8 
Interactive whiteboard 9  11.3 
Other 8  10.0 
None 1  1.3 

Table 26: IILL Survey - Additional types of 
technology 

Other types of technology mentioned by respondents included video 

recording (for presentations) and digital video more generally, “platforms” 

and web applications not specified, the use of “learning objects blended with 

classroom teaching”, and applications already included in the ICT applications 

section above.  

An interesting corollary finding of the use of these technologies is that 

teachers who reported the use of VLEs and classroom technologies almost 

invariably had higher means scores for the use of the ICT applications 

discussed earlier than those not using such technologies. The means scores 

for users reporting the use of these technologies, compared with the overall 

means reported (also listed in Table 22 above), are given in Table 27. Means 

that are higher than the overall means are marked in grey.  
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IILL Survey  – Means scores for ICT applications by users of 
additional technologies 
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N 80 64 73 40 15 9 8 

tutorial_dictionary 3.70 3.83 3.71 3.75 3.80 4.44 4.71 
tutorial_grammar_etc 3.23 3.36 3.23 3.55 3.27 3.56 3.86 
resources_media 3.21 3.25 3.19 3.23 3.20 4.22 4.00 
resources_other 3.13 3.13 3.05 3.10 3.33 3.78 3.86 
text_email 3.11 3.13 3.12 2.88 3.13 3.56 4.00 
tutorial_reading_etc 3.01 3.03 2.99 3.38 2.93 3.33 3.00 
text_discussion 2.48 2.66 2.41 2.38 2.93 3.11 3.00 
wiki 1.78 1.80 1.75 1.90 2.00 1.67 1.86 
weblog 1.75 1.88 1.73 1.88 2.07 2.56 2.57 
online_portfolio 1.73 1.77 1.68 1.85 1.73 1.67 2.57 
text_chatting 1.69 1.73 1.64 1.68 1.73 1.89 2.43 
voice_chatting 1.49 1.48 1.47 1.43 1.53 1.44 2.00 
voice_email 1.43 1.42 1.45 1.53 1.47 1.89 1.86 
voice_discussion 1.36 1.41 1.38 1.28 1.27 1.33 1.57 
videoconferencing 1.24 1.23 1.19 1.08 1.47 1.22 1.43 
virtual_worlds 1.21 1.17 1.23 1.20 1.13 1.22 1.57 

Table 27 - IILL Survey: Means scores for ICT 
applications by users of additional 
technologies 

Higher means scores apply particularly to those reporting the use of “other 

facilities” (higher means for 15 out of 16 applications) and the use of a 

multimedia lab (higher for 12 of 16 applications).  Interactive whiteboard use 

also co-occurs with higher means scores for other ICT applications in many 

cases (higher for 11 of 16 applications). This relationship seems to be weaker 

with the use of multimedia language labs (higher for 8/16) and PC and data 

projector (higher for 5/16). The use of VLEs co-occurs with higher means 

for the use of 11 of the 16 applications. These data suggest that teachers using 

these additional technologies command a higher use of ICT overall. However, 

the means differences are sometimes minimal and t-tests comparing the 

means scores of teachers using these additional technologies to those of 

teachers not using them reveal that the differences are not significant in most 

cases.  
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5.4.2 Educational setting (RQ2) 

Research question 2 focused on the educational setting in which the use of 

ICT takes place. Several parameters of the educational setting have already 

been mentioned in the previous sections. The respondents work in 29 

different countries, most of them in Europe; the largest proportion work in 

academic language departments (39.6%), but many also in language centres 

(32.4%) or in language sections of HE institutions (22.5%). They provide 

language teaching to different types of students (non-language degree students, 

39.8%; language degree students, 24.3%; extracurricular students, 19.3%; 

external students, 11.0%; staff, 3.3%; other, 2.2%), mainly at intermediate 

(41%) or advanced levels (36%). On average, class time for students is 39% of 

the total student workload, i.e. students are supposed to do most of the work 

outside class. Many teachers make use of the tools available in the 

environment (e.g. VLE, 80%; teacher PC and data projector 91.3%; 

multimedia language lab, 50%). The ICT applications most frequently used to 

support language learning are tutorial programs, web resources and e-mail 

(text-based).  

Respondents were also asked to provide more information on how these 

applications are typically used in the educational setting. An overview of the 

results to these questions can be found in Table 28 below.  

Participants indicated by a large majority (71.3%) that students spend most 

time using the ICT applications outside the classroom; 16.3% reported that 

students spend most time on ICT applications inside the classroom; and 

12.5% did not know the answer to this question. Teachers also indicated that 

computer work in the classroom is primarily by students working on their 

own (45%), although a considerable proportion also have students work in 

pairs or small groups at the PC (33.8%). Surprisingly, a high 21.3% could not 

tell the answer to this question. Outside the classroom, the pattern changes 

with individual work increasing substantially (to 73.8%) and working in pairs 
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going down accordingly (to 7.5%). Again, 18.8% of the respondents do not 

know the answer to this question.  

IILL Survey – Types of use of ICT applications 

N = 80 

 Number Percentage 
Location of use   

In classroom 13  16.3 
Outside classroom 57  71.3 
Don’t know/can’t tell 10  12.5 

Mode of working   
In classroom   

On their own 36  45.0 
In pairs/groups 27  33.8 
Don’t know/can’t tell 17  21.3 

Outside classroom   
On their own 59  73.8 
In pairs/groups 6  7.5 
Don’t know/can’t tell 15  18.8 

Type of interaction   
In classroom   

Computer-interactive 35  43.8 
Computer-mediated 19  23.8 
Don’t know/can’t tell 26  32.5 

Outside classroom   
Computer-interactive 37  46.3 
Computer-mediated 18  22.5 
Don’t know/can’t tell 25  31.3 

Table 28: IILL Survey - Types of use of ICT 
applications 

We also asked about the type of interaction at the computer: Were students 

primarily communicating with others through the computer (computer-

mediated type of interaction), or interacting with computers as source of input 

and feedback (computer-interactive type)? Both inside and outside the 

classroom, the computer-interactive type appeared to be the most used 

(43.8% in class and 46.6% outside class), which is about twice as high as the 

percentages for computer-mediated interaction (23.8% in class and 22.5% 

outside class). The number of participants who could not tell or did not know 

the answer to this question was very high (32.5% for question about use in 

class, and 31.1% for question about use outside class). Possibly, the 

distinction, in spite of a brief explanation of the terms in the questions, was 
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not clear enough. One comment suggests that the high frequencies for “can’t 

tell/don’t know” to these questions may be due to the fact that some teachers 

do not have their students use computers in the classroom at all: 

Questions 24&26 presume that students use a computer in the 

classroom. This is not the case for my students, but I have no way of 

indicating that, since “can’t tell/don’t know” does not cover that, 

really. 

 (Anonymous participant 4) 

Participants were also asked to which extent the use of the application types 

outlined in Table 20 above was obligatory in the sense that students could not 

complete a course without using the technology. The results are presented in 

Figure 16 below:  
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Figure 16 : Free and obligatory use of 
applications 

The results indicate that free and obligatory use are about equally high for 

each category, with the exception of synchronous communication, the use of 

which is predominantly free, i.e. not required to complete a course 
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successfully. Crosstabulation of the selections of free and obligatory use per 

category suggests that there are relatively few participants who select both 

options at the same time. This may imply that the use of a particular category 

of ICT application is regarded as either free or obligatory and that teachers 

did not generally think of scenarios in which the use of these applications is 

free for some tasks and obligatory for others. This is confirmed by correlation 

tests for these data: for each ICT category, free use of that category correlated 

negatively with obligatory use of the same category. However, the relationship 

was significant in only two cases (tutorial free v tutorial obligatory, r = -.244, p 

< .05; resources free v resources obligatory, r = -.292, p < .01), which implies 

that some of these relationships may have occurred simply by chance. Other 

observed relationships, such as the correlation between free use of 

synchronous applications on the one hand, and the obligatory use of 

asynchronous applications (r = .199, p < .05) and applications for web 

publication and collaboration (r = .298, p < .01) on the other, also had only 

small effect sizes. Although obligatory and free use are potential indicators of 

whether applications are central or peripheral to language learning, the data do 

not allow us to make strong claims with regard to this aspect of integration.   

5.4.3 Aspects and factors contributing to ICT use (RQ3) 

Research question 3 explored which (perceived) benefits of technology, views 

on pedagogy and personal or environmental factors may have contributed to 

the use of particular applications.  

5.4.3.1 Benefits of ICT 

On the basis of the potential benefits of ICT gleaned from general and 

language-oriented studies on ICT (e.g. Beatty, 2003; Collis & Moonen, 2001; 

International Certificate Conference, 2003; Pennington, 1996; Twining, 2002), 

a list of 18 benefits was composed, which were presented to participants in 

the form of personal statements. Responses were obtained with a measure of 

scale of agreement. No neutral option was provided but participants could 
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choose “No opinion” if they could not express their view on the statement 

given.  

The following labels and values were applied in the measure of scale used. 

The option “No opinion” was treated as a discrete missing value.  

IILL Survey – Agreement scale labels and values 

Label Value 
Strongly disagree 1 
Disagree 2 
Agree 3 
Strongly agree 4 
No opinion 0 

Table 29: IILL Survey - 
Agreement/disagreement labels and values 

The same labels and values were used for all agreement/disagreement 

questions in the current and following sections of the survey.  The coding of 

the data as interval scales is subject to the issues that also applied to the 

coding of the frequency data, discussed in section 5.4.1 above (cf. Brown, 

1988: 21-25).  

For purposes of analysis, the list of benefits was divided into three groups. 

The first, General, represents potential advantages that would hold irrespective 

of the pedagogy supported; the second Progressive, is taken to reflect more 

forward-thinking attitudes to the use of ICT aimed at breaking new ground; 

the third, Conservative, is considered to represent more traditional views on the 

use of ICT, with behaviourist tenets or a desire to preserve existing practices. 

The division into groups is ad hoc since it could not be based on existing 

typologies in the literature.  

The division of statements into groups is represented in the following table. 

For ease of reference in the ensuing discussion, the variable label for each 

statement is also listed.  
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IILL Survey  – Benefits of ICT by group and variable label 

Group Statement Label 

I have become a better language 
teacher because of ICT 

better_teacher 

An important benefit of ICT for my 
students is that it allows them to work 
at the time, location, and pace that suits 
them best  

time_independent 

I have seen an improvement in student 
levels which I ascribe to the use of ICT

student_level 

My students get more opportunities for 
personal feedback through ICT 

personal_feedback 

My teaching has become more efficient 
through ICT 

efficient_teaching 

Language learning has become more 
attractive for my students because of 
the use of ICT 

attractive_learning 

Through ICT I have increased 
students’ time-on-task  

time_on_task 

General 

ICT has contributed to adjusting 
instruction to individual student needs 

adjusting_instruction 

ICT has allowed my students to get a 
more direct experience of foreign 
people and culture 

experience_culture 

ICT has helped me make language 
learning more authentic for my 
students 

authenticity 

ICT allows my students to work on 
tasks collaboratively  

collaboration 

ICT helps my students reflect on what 
it means to be language learners 

reflection 

My students have become more 
independent learners because they have 
access to ICT 

independent_learners 

Progressive 

ICT has allowed me to implement 
didactic principles which I could not 
have implemented without ICT 

didactic_principles 
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I use ICT primarily because the 
technologies I used to work with are 
no longer available 

technology_unavailable 

I use ICT because it allows me to 
monitor student progress very closely  

student_progress 

ICT frees up time for real 
communication in the classroom 

communication_in_classroom 

Conservative 

The main benefit of ICT for my 
students is in repeated practice and 
reinforcement of specific language 
skills 

repeated_practice 

Table 30: IILL Survey - Benefits of ICT by 
group and variable label 

Frequencies 

The statements on perceived personal benefits of ICT received responses 

from 73 participants. A rank order on the basis of the rating averages for each 

statement is given in Table 31 below.  

IILL Survey  – Benefits of ICT by rating 

N = 73 

 
Group 

Strongly 
disagree

Disagree Agree
Strongly 

Agree 
No 

opinion 
M 

An important 
benefit of ICT for 
my students is that 

it allows them to 
work at the time, 

location, and pace 
that suits them 

best 

G 
0.0% 
(0) 

4.1% 
(3) 

38.4% 
(28) 

52.1% 
(38) 

5.5% 
(4) 3.51 

My students have 
become more 

independent 
learners because 

they have access to 
ICT 

P 0.0% 
(0) 

8.2% 
(6) 

37.0% 
(27) 

43.8% 
(32) 

11.0% 
(8) 

3.40 
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ICT has helped 
me make language 

learning more 
authentic for my 

students 

P 
1.4% 
 (1) 

13.7% 
(10) 

27.4% 
(20) 

47.9% 
(35) 

9.6% 
 (7) 

3.35 

Language learning 
has become more 
attractive for my 
students because 
of the use of ICT 

G 
0.0% 
(0) 

5.5% 
(4) 

49.3% 
(36) 

34.2% 
(25) 

11.0% 
(8) 3.32 

My teaching has 
become more 

efficient through 
ICT 

G 
0.0% 
(0) 

9.6% 
(7) 

42.5% 
(31) 

37.0% 
(27) 

11.0% 
(8) 3.31 

ICT has allowed 
me to implement 

didactic principles 
which I could not 
have implemented 

without ICT 

P 1.4% 
(1) 

6.8% 
(5) 

45.2% 
(33) 

34.2% 
(25) 

12.3% 
(9) 

3.28 

ICT has 
contributed to 

adjusting 
instruction to 

individual student 
needs 

G 0.0% 
(0) 

12.3% 
 (9) 

42.5% 
(31) 

35.6% 
(26) 

9.6% 
 (7) 

3.26 

ICT allows my 
students to work 

on tasks 
collaboratively 

P 
0.0% 
(0) 

15.1% 
(11) 

35.6% 
(26) 

34.2% 
(25) 

15.1% 
(11) 3.23 

Through ICT I 
have increased 

students’ time-on-
task 

G 
1.4% 
(1) 

11.0% 
(8) 

39.7% 
(29) 

26.0% 
(19) 

21.9% 
(16) 3.16 

My students get 
more 

opportunities for 
personal feedback 

through ICT 

G 
0.0% 
(0) 

20.5% 
(15) 

43.8% 
(32) 

30.1% 
(22) 

5.5% 
(4) 

3.10 

ICT has allowed 
my students to get 

a more direct 
experience of 

foreign people and 
culture 

P 4.1% 
(3) 

19.2% 
(14) 

39.7% 
(29) 

28.8% 
(21) 

8.2% 
(6) 

3.01 
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ICT frees up time 
for real 

communication in 
the classroom 

C 
0.0% 
(0) 

28.8% 
(21) 

31.5% 
(23) 

24.7% 
(18) 

15.1% 
(11) 2.95 

I have seen an 
improvement in 

student levels 
which I ascribe to 

the use of ICT 

G 
1.4% 
(1) 

23.3% 
(17) 

37.0% 
(27) 

19.2% 
(14) 

19.2% 
(14) 

2.92 

ICT helps my 
students reflect on 

what it means to 
be language 

learners 

P 
1.4% 
(1) 

27.4% 
(20) 

32.9% 
(24) 

21.9% 
(16) 

16.4% 
(12) 2.90 

I have become a 
better language 

teacher because of 
ICT 

G 
4.1% 
(3) 

21.9% 
(16) 

41.1% 
(30) 

19.2% 
(14) 

13.7% 
(10) 2.87 

The main benefit 
of ICT for my 
students is in 

repeated practice 
and reinforcement 

of specific 
language skills 

C 2.7% 
(2) 

30.1% 
(22) 

35.6% 
(26) 

21.9% 
(16) 

9.6% 
(7) 

2.85 

I use ICT because 
it allows me to 

monitor student 
progress very 

closely 

C 
12.3% 

(9) 
30.1% 
(22) 

34.2% 
(25) 

17.8% 
(13) 

5.5% 
(4) 2.61 

I use ICT 
primarily because 
the technologies I 
used to work with 

are no longer 
available 

C 46.6% 
(34) 

39.7% 
(29) 

6.8% 
(5) 

1.4% 
(1) 

5.5% 
(4) 

1.61 

Table 31: IILL Survey - Benefits of ICT by 
rating 

The rank order shows that opportunities for learner independence (in two 

senses) and authentic learning are the most valued aspects of ICT use. Overall 

there is strong agreement with each statement given (the value 3 corresponds 

with the option “Agree”). Benefits of a general and progressive nature are 

spread evenly in the rankings, while benefits associated with more 
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conservative views on ICT cluster at the bottom. Two of these, repeated 

practice/reinforcement and student monitoring, are often associated with 

behaviourist views on learning. It should be noted that the number of 

respondents agreeing with these statements still exceeds the number of 

respondents disagreeing with them. The single statement clearly rejected by a 

majority of participants is the one which suggests that ICT is primarily 

resorted to because older technologies are no longer available. 

Correlations with ICT applications 

To examine the relationships between the perceived benefits of ICT and the 

use of ICT applications, correlation analyses were conducted comparing the 

results of the agreement/disagreement statements above to the use of the 

application types described in Table 22.  

The significant relationships determined in comparing perceived benefits of 

ICT with use of applications are presented in Table 32 below.  
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IILL Survey  – Correlations benefits ICT with application use 

Correlation Pearson’s r p <   N 
Benefit ICT application    

General     
better_teacher resources_other .361 .01 63 
time_independent tutorial_reading_etc .239 .05 69 

tutorial_reading_etc .309 .05 59 student_level 
tutorial_grammar_etc .378 .01 59 

personal_feedback tutorial_dictionary .319 .01 69 
adjusting_instruction tutorial_dictionary .244 .05 66 

Progressive     
resources_other .293 .05 67 experience_culture 
videoconferencing .263 .05 67 

authenticity tutorial_dictionary ,244 .05 66 
voice_email .273 .05 62 
text_discussion .279 .05 62 
text_chatting .391 .01 62 
voice_chatting .380 .01 62 
videoconferencing .258 .05 62 
weblog .274 .05 62 

collaboration 

virtual_worlds .278 .05 62 
tutorial_dictionary .297 .05 61 
videoconferencing .260 .05 61 

reflection 

weblog .355 .01 61 
tutorial_dictionary .317 .05 65 
resources_other .278 .05 65 
text_email .300 .05 65 

independent_learners 

voice_chatting .249 .05 65 
didactic_principles tutorial_dictionary .297 .05 64 

Conservative     
tutorial_reading_etc .348 .01 69 student_progress 
tutorial_grammar_etc .283 .05 69 
resources_other .439 .01 62 communication_in_classroom
voice_email -.269 .05 62 
tutorial_reading_etc .355 .01 66 repeated_practice 
tutorial_grammar_etc .363 .01 66 

Table 32: IILL Survey - Correlations benefits 
ICT with application use 

Relatively few significant correlations were found between the benefits in the 

general category and the use of particular applications. Improvements in 

student levels were associated with the use of tutorial software. Adjusting 

instruction to individual student levels and providing individual feedback 

correlated with the use of online dictionaries / reference works; and 

becoming a better teacher with the use of resources.   
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More relationships were found between the progressive benefit category and 

specific ICT applications. Responses to the statement “ICT allows my 

students to work on tasks collaboratively” can be shown to be positively 

related to the use of voice e-mail, text chatting, voice chatting, 

videoconferencing, weblogs and virtual worlds. Similarly the benefit of 

experiencing culture correlates significantly with the use of one type of 

resources (“Other websites on life and culture in the target language”), and 

the use of videoconferencing. Learner independence has significant 

relationships with the use of online dictionaries / reference works and web 

resources, but also with e-mail and voice chatting. Authenticity is also linked 

to the use of online dictionaries / reference works (but not at significant levels 

to the use of resources or other applications).  The statement “ICT has 

allowed me to implement didactic principles which I could not have 

implemented without ICT” also relates at a significant level to the use of 

online dictionaries / reference works. Some of these relationships appear to 

be meaningful. This will be discussed further in section 5.5 below.  

Benefits in the conservative group in relation to particular types of 

applications showed the least number of significant relationships. The 

strongest relationships were observed between the statements “The main 

benefit of ICT for my students is in repeated practice and reinforcement of 

specific language skills” and “I use ICT because it allows me to monitor 

student progress very closely”, on the one hand, and the use of tutorial 

software for reading, listening, writing, speaking and tutorial software for 

grammar, vocabulary, pronunciation, on the other. The other significant 

relationship was between the statement that ICT is used for freeing up time 

for real communication in the classroom and the use of resources. Freeing up 

time for real communication in the classroom was negatively related to the 

use of voice e-mail.  
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5.4.3.2 Views on language teaching and learning 

Participants were asked to express their views on 10 statements about 

language teaching and language learning. These had been derived from the 

literature on L2 learning and teaching  (particularly, Doughty & Long, 2003; 

Ellis, 2005; Lightbown & Spada, 1999; Willis & Willis, 2007). Unlike the items 

in the previous question, no reference was made to the use of ICT in these 

statements. Items focused on the position of grammar and vocabulary in the 

curriculum, the importance of communication and tasks as point of 

departure, the role of interaction and collaboration, and the roles of the 

teacher and learner. A distinction was made between statements reflecting 

more traditional conceptions of instructed language learning and statements 

reflecting modern conceptions. The statements given are listed in Table 33 

below, together with the associated variable labels for ease of reference in the 

discussion of the analysis.  

IILL Survey  – Views on language learning and teaching by group and 
variable label 

Group Statement Label 

Meaningful communication rather than 
linguistic form should be the focus of 
language learning. 

meaningful_communication 

Interaction or collaboration between 
learners is a good way of raising 
awareness of linguistic forms. 

interaction_between_learners 

The tasks that students perform in 
their academic or professional careers 
should be the guiding principle in 
designing language courses. 

tasks 

Grammar teaching should be 
integrated in teaching communicative 
skills. 

grammar_integrated 

A primary role of the teacher is to help 
students learn how to learn. 

learn_to_learn 

Modern 

For language learning to be successful 
it is essential that students take 
responsibility of their own learning. 

responsibility 
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It is the role of the teacher to impart 
knowledge to the student through such 
activities as explanation, example and 
practice 

imparting_knowledge 

When learners are allowed to interact 
freely (for example in group or pair 
activities), they learn each others’ 
mistakes. 

free_interaction 

The structures or vocabulary items that 
students should know at specific stages 
during their study should determine the 
syllabus of the course. 

vocabulary_structures 

Traditional 

Grammar points should be taught 
before students start using them in 
communicative tasks. 

grammar_first 

Table 33: IILL Survey - Views on language 
learning and teaching by group and variable 
label 

Frequencies  

The relative order of the statements, ranked by average rating, is given in 

Table 34 below.  

IILL Survey  – Views on language teaching and learning by rating 

N = 71 

 
Group 

Strongly 
disagree

Disagree Agree
Strongly 

Agree 
No 

opinion 
M 

For language 
learning to be 
successful it is 
essential that 
students take 

responsibility of 
their own learning. 

M 0.0% 
(0) 

1.4% 
(1) 

28.2% 
(20) 

66.2% 
(47) 

4.2% 
(3) 

3.68 

A primary role of 
the teacher is to 

help students learn 
how to learn. 

M 
1.4% 
(1) 

8.5% 
(6) 

39.4% 
(28) 

47.9% 
(34) 

2.8% 
(2) 

3.38 



Chapter 5 
 

 170

Grammar teaching 
should be 

integrated in 
teaching 

communicative 
skills. 

M 0.0% 
(0) 

7.0% 
(5) 

49.3% 
(35) 

38.0% 
(27) 

5.6% 
(4) 

3.33 

Interaction or 
collaboration 

between learners is 
a good way of 

raising awareness 
of linguistic forms. 

M 0.0% 
(0) 

8.5% (6) 50.7% 
(36) 

35.2% 
(25) 

5.6% 
(4) 

3.28 

Meaningful 
communication 

rather than 
linguistic form 
should be the 

focus of language 
learning. 

M 2.8% 
(2) 

7.0% 
(5) 

47.9% 
(34) 

35.2% 
(25) 

7.0% 
(5) 

3.24 

The tasks that 
students perform 
in their academic 

or professional 
careers should be 

the guiding 
principle in 

designing language 
courses. 

M 
1.4% 
(1) 

14.1% 
(10) 

40.8% 
(29) 

38.0% 
(27) 

5.6% 
(4) 3.22 

It is the role of the 
teacher to impart 
knowledge to the 
student through 
such activities as 

explanation, 
example and 

practice. 

T 
4.2% 
(3) 

15.5% 
(11) 

56.3% 
(40) 

18.3% 
(13) 

5.6% 
(4) 2.94 

The structures or 
vocabulary items 

that students 
should know at 

specific stages 
during their study 
should determine 

the syllabus of the 
course. 

T 
9.9% 
(7) 

33.8% 
(24) 

33.8% 
(24) 

12.7% 
(9) 

9.9% 
(7) 

2.55 
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Grammar points 
should be taught 
before students 

start using them in 
communicative 

tasks. 

T 9.9% 
(7) 

45.1% 
(32) 

26.8% 
(19) 

9.9% 
(7) 

8.5% 
(6) 

2.40 

When learners are 
allowed to interact 
freely (for example 

in group or pair 
activities), they 

learn each others’ 
mistakes. 

T 11.3% 
(8) 

46.5% 
(33) 

21.1% 
(15) 

12.7% 
(9) 

8.5% 
(6) 

2.38 

Table 34: IILL Survey - Views on language 
teaching and learning by rating 

The ranking shows that opinions are clearly split between modern 

conceptions (taking the highest positions) and traditional conceptions (taking 

the lowest positions).  Students taking responsibility of their own learning and 

teachers helping them do so are the highest rated statements. The statements 

on integrated grammar teaching and interaction to promote focus on form 

rank higher than “Meaningful communication rather than linguistic form 

should be the focus of language learning” in which focus on form is not 

necessarily implied. The ratings of tasks as a guiding principle take up a 

middle position. Of the items reflecting more traditional views, the statement 

“It is the role of the teacher to impart knowledge to the student through such 

activities as explanation, example and practice” finds agreement with almost 

75% of the participants. This statement reflects a PPP approach to teaching, 

but finds strong support with the participants. And the number of 

participants agreeing with the statement “The structures or vocabulary items 

that students should know at specific stages during their study should 

determine the syllabus of the course” also exceeded the number of 

respondents disagreeing with it (albeit by a margin of only 2, or 2.8%).  The 

other two, lowest ranking, statements associated with traditional views were 

rejected by a clear majority of participants. These data suggest that although 

participants overall agree most strongly with contemporary views on language 
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learning, there is also considerable support for some views associated with 

more traditional language pedagogy. 

Correlations with ICT applications 

To examine the relationships between views on language pedagogy and the 

use of ICT applications, correlation analyses were conducted comparing the 

results of the agreement/disagreement statements above to the use of the 

application types described in Table 22. The results are presented in Table 35 

below.   

IILL Survey  – Correlations views on language teaching and learning 
with application use 

Correlation Pearson’s r p 
< 

N 

View ICT application    
Modern     

tutorial_dictionary .245 .05 68 responsibility 
resources_other .301 .05 68 
tutorial_dictionary .268 .05 69 
resources_media .251 .05 67 

learn_to_learn 

resources_other .324 .01 67 
interaction_between_learners resources_media .258 .05 67 
grammar_integrated resources_other .252 .05 67 

Traditional     
resources_media -.259 .05 65 
resources_other -.314 .05 65 

grammar_first 

text_email -.257 .05 65 
Table 35: IILL Survey - Correlations views on 
language teaching and learning with 
application use 

Correlations between modern views on language learning and teaching and 

ICT applications were observed at significant levels for the statements on 

students taking responsibility of their own learning and teachers helping them 

learn to learn in relation to the use of online dictionaries / reference works 

and web resources (media and / or other resources).  The statement about 

interaction between learners for raising awareness of linguistic forms and the 

statement on integrating grammar in the teaching of communicative skills 

were also associated at significant levels with the use of web resources (media 
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and other resources, respectively). The views on meaningful communication 

being the focus of language learning, and tasks as a guiding principle did not 

show significant relationships with any type of technology (nor with 

applications for communication or collaboration).  

Significant relationships between traditional views on language learning and 

the use of ICT were more limited in number. The only significant 

relationships were obtained for the statement “Grammar points should be 

taught before students start using them in communicative tasks” which 

correlated negatively with the use of web resources (both types) and e-mail.  

These data suggest that it may be more difficult to establish relationships 

between views on language pedagogy and application use than between more 

directly perceived benefits and application use. A notable exception are 

perhaps resources which seem to be more typical of modern conceptions of 

language learning and teaching.  

5.4.3.3 Personal and institutional factors 

Personal engagement 

To assess language teachers’ personal engagement with technology, 

participants were asked to respond to five statements based on Collis and 

Moonen’s original set of statements on personal engagement (Collis, Peters, & 

Pals, 2001). The results are presented in Table 36 below, ordered by overall 

rating.  
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IILL Survey  – Personal engagement by rating 

N = 71 

 Strongly 
disagree 

Disagree Agree 
Strongly 

Agree 
No 

opinion 
M 

I regularly make use of 
ICT for interaction with 

colleagues and friends 

0.0% 
(0) 

1.4% 
(1) 

36.6% 
(26) 

62.0% 
(44) 

0.0% 
(0) 

3.61 

I like to try out new 
methods of teaching and 

learning 

0.0% 
(0) 

2.8% 
(2) 

33.8% 
(24) 

60.6% 
(43) 

2.8% 
(2) 

3.59 

I can picture myself trying 
to encourage colleagues 

or students to try out new 
forms of ICT for teaching 

and learning 

0.0% 
(0) 

1.4% 
(1) 

40.8% 
(29) 

54.9% 
(39) 

2.8% 
(2) 3.55 

I generally feel confident 
in using technology 

0.0% 
(0) 

5.6% 
(4) 

42.3% 
(30) 

50.7% 
(36) 

1.4% 
(1) 

3.46 

My previous experiences 
with using technology for 

teaching and learning 
have been positive 

0.0% 
(0) 

4.2% 
(3) 

50.7% 
(36) 

43.7% 
(31) 

1.4% 
(1) 3.40 

Table 36: IILL Survey - Personal engagement 
by rating 

The results indicate that the participants have very high levels of engagement 

(the highest percentages are for the “Strongly agree” option in all cases but 

one), suggesting that one of Collis and Moonen’s 4 Es for successful 

implementation is very favourable with this group. It should, however, be 

noted that the respondents represent a group that already uses ICT for 

language learning and teaching. The results would most likely be different for 

groups not yet using ICT for learning-related purposes.    

The results from t-tests showed no significant differences between teachers 

from different institution types.  Teachers from the Netherlands however had 

somewhat lower confidence levels (M = 3.19, SE = .136) than teachers 
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elsewhere (M = 3.61, SE = .074).  This difference was significant 

t(68) = -2.96, p < .01.   They also made less use of technology for interaction 

with colleagues and friends (M = 3.42, SE = .113) than others (M = 3.71, SE 

= . 068) at a significant level: t(43.24) = -2.32 , p < .05.  

Institutional aspects 

Aspects of the institutional environment (another of Collis and Moonen’s 4Es) 

were rated lower overall than personal engagement. The average ratings for 

the questions on institutional aspects can be found in Table 37 below.  The 

overall ratings are slightly lower than the value for agreement (3.00), indicating 

that on average teachers do not quite agree with the statements given. There 

is also a greater spread of answers than with the previous question, suggesting 

more differences between institutions. The technical infrastructure in the 

institution was rated highest - but still, on average, insufficient. The 

institutional vision on using ICT for language learning and teaching was rated 

lowest. Technical support got higher ratings than didactic support. One 

respondent commented:  

My institution appears to have lots of money to spend on hardware, 

and maybe some types of software, but in terms of supporting new 

initatives – I’m on my own. If something goes wrong with the wiki 

that I’m using with my class, then it's up to me to sort it out. 

However, if my computer goes on the blink, no problem, they will get 

me a new one. 

(Anonymous participant 5) 

Institutional pressure for using ICT (the only statement not based in Collis 

and Moonen’s original statements) is experienced by many participants.  
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IILL Survey  – Institutional aspects by rating 

N = 71 

 Strongly 
disagree 

Disagree Agree
Strongly 

Agree 
No 

opinion 
M 

My institution's technical 
infrastructure for ICT-

supported language 
learning is sufficient. 

7.0% 
(5) 

26.8% 
(19) 

39.4% 
(28) 

19.7% 
(14) 

7.0% 
(5) 2.77 

There is strong 
institutional pressure to 

start using ICT for 
language learning and 

teaching. 

8.5% 
(6) 

19.7% 
(14) 

53.5% 
(38) 

14.1% 
(10) 

4.2% 
(3) 2.76 

The technical support of 
ICT-applications for 

language learning in my 
institution is sufficient. 

11.3% 
(8) 

23.9% 
(17) 

47.9% 
(34) 

14.1% 
(10) 

2.8% 
(2) 

2.67 

The funding and 
incentives that are 

available in my institution 
for using ICT for 

language learning are 
sufficient. 

9.9% 
(7) 

28.2% 
(20) 

42.3% 
(30) 

15.5% 
(11) 

4.2% 
(3) 

2.66 

The didactic support of 
ICT-applications for 

language learning in my 
institution is sufficient. 

11.3% 
(8) 

25.4% 
(18) 

43.7% 
(31) 

14.1% 
(10) 

5.6% 
(4) 

2.64 

My institution has a clear 
vision on the use of ICT 

for language learning and 
teaching. 

12.7% 
(9) 

29.6% 
(21) 

35.2% 
(25) 

15.5% 
(11) 

7.0% 
(5) 

2.58 

Table 37: IILL Survey - Institutional aspects 
by rating 

Since these data may be particularly sensitive to differences in institutional 

parameters, t-tests were conducted to examine potential variances. The 

relevant t-test results are outlined in Table 38 below:  
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IILL Survey  – t-tests ratings of institutional aspects for designated 
groups of teachers vs others 

Netherlands M MOthers T df p < 
Funding 2.96 2.49 2.40 62.75 .05 
Vision 2.84 2.41 2.02 63.32 .05 

HE language sections      
Vision 2.00 2.75 -2.88 64 .01 

Extracurricular students      
Institutional pressure 3.04 2.58 2.38 66 .05 
Vision 2.86 2.37 2.17 64 .05 

External students      
Institutional pressure 2.13 2.65 2.08 66 .05 
Vision 3.00 2.43 2.61 37.74 .05 

Staff      
Vision 3.20 2.52 2.89 7.37 .05 

Table 38: IILL Survey - t-Test results for 
institutional aspects 

The results of the t-tests suggest that teachers in the Netherlands give higher 

ratings for vision and funding.  The only relevant difference for institution 

types was found with teachers working in HE language sections: their overall 

rating for vision is significantly lower than the rating of teachers from other 

institution types. The types of students catered for may account for the largest 

differences in ratings. Teachers of both extracurricular students (students 

from HE institutions learning languages, but not as part of the curriculum) 

and external students (language learners not enrolled in the curriculum in the 

HE institution) give higher ratings for institutional pressure, but also for 

institutional vision. Teachers providing teaching to staff also rate the 

institutional vision higher.  

Sources of information 

Participants were asked to mention the three most important sources of 

information used to get to know more about ICT for language learning, 

ordering them by most important, 2nd, and 3rd most important. The results 

(counts) multiplied by corresponding weights (3 for most important, 2 for 2nd, 

and 1 for 3rd most important) are presented in Table 39 below.  
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IILL Survey  – Weighted ranking sources of information 

N = 71 

 Most 
important 

2nd most 
important 

3rd most 
important 

Overall 
rank order 

 N N * 3 N N * 2 N N * 1  

Colleagues 17 51 7 14 8 8 73 

Attending conferences 6 18 16 32 13 13 63 

Workshops in my institution 8 24 14 28 8 8 60 

Participation in innovation 
projects 

11 33 9 18 7 7 58 

Searches on the internet 9 27 5 10 3 3 40 

Journals and books 8 24 1 2 6 6 32 

Teaching and learning support 
centre 

3 9 5 10 4 4 23 

Mailing lists / bulletin boards 3 9 4 8 4 4 21 

In-service training 2 6 4 8 6 6 20 

Specific websites 2 6 2 4 8 8 18 

Information resources 
(leaflets, manuals, web pages, 

etc.) in my institution 
2 6 4 8 4 4 18 

Table 39: IILL Survey - Weighted ranking 
sources of information 

These results indicate that participants most frequently turn to colleagues to 

find out more about the use of ICT for language learning. Conferences, 

workshops and innovation projects are next in order of importance.  

Conferences were in fact most often selected as a source of information, but 

not most often as the most important source. The four highest ranking 

sources are set aside from the others by a clear margin.  They all involve social 

interaction. The sources implying some form of individual information 

gathering have lower rankings, but to what extent the social dimension may 
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be relevant is not clear from these data, since teaching and learning support 

centres and in-service training, which are also socially oriented, are also 

among the lower rated information sources. 

5.5 Discussion  

5.5.1 ICT applications used 

The results of the survey obtained from participants from a wide range of 

teaching backgrounds help us to put key issues in the implementation of ICT-

Integrated Language Learning into focus and suggest a number of ways to 

carry the development of an implementation framework for IILL forward.   

First of all, from the multitude of program options available, the respondents 

indicate that tutorial programs (including online dictionaries / reference 

works), web resources and the asynchronous communication tool of (text-

based) email are the most frequently used types of applications.  

The high ranking of tutorial programs is in line with the findings reported on 

in the preceding chapters (Felix, 1999; Felix, 2003; Schrooten, 2006). In fact, 

frequent use of tutorial software was one of the findings from Levy’s CALL 

survey conducted more than 15 years ago (Levy, 1997). Taalas’ longitudinal 

survey-based research (Taalas, 2005), covering the period from 1994 to 2001, 

also showed substantial use of this type of software, but reported that 

Internet-based tools were gaining importance as technologies for language 

learning and teaching. The increase of the Internet / WWW, particularly as a 

resource for language learning and teaching, is confirmed by our data, but 

they also show that this has not led to the demise of tutorial programs, 

particularly those associated with teaching and learning formal aspects of 

language use (grammar, pronunciation, vocabulary). This is also confirmed by 

other recent surveys. In Arnold (2007) the use of tutorial software (referred to 

as “content software” in her study) takes up the highest position after three 

types of applications associated with the Internet (posting materials online, 
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sending students to specific web sites, having students search the Internet). 

Toner et al. (2008) also report substantial use of tutorial software (“CALL 

packages”), particularly for grammar, pronunciation, listening/ viewing and 

reading.  This links up with the areas of application in which our survey found 

this type of application to be prevalent.   

Our study revealed that tutorial programs are particularly associated with the 

development of linguistic skills (grammar, pronunciation, vocabulary) and, 

less strongly, with communicative skills (primarily reading and listening). With 

the exception of pronunciation, user input for these skills is often in the form 

of closed written or selected responses, which can easily be evaluated by 

computers.  

This technological suitability, together with the associated benefits of repeated 

practice and student monitoring, are likely to be important factors in the 

frequency of use of these tutorial programs. In spite of an overall tendency to 

support contemporary views on language learning, a high percentage of 

57.5% of the respondents agreed with the statement (often associated with 

traditional pedagogy) that the main benefit of ICT is in repeated practice and 

reinforcement of specific language skills. For pronunciation, an area where 

tutorial programs are also often applied, the possibility for repeated rehearsal 

may well be the primary factor, since unlike assessment of the other skills to 

which tutorial programs are applied frequently, reliable assessment of 

pronunciation by computer, in spite of great improvements in computer-

assisted pronunciation training (CAPT), is not yet generally available today  

(Holland & Fisher, 2008; Neri, 2007). The predominant practice format 

continues to be listen-and-repeat (Jones, 1997).  

In addition, the possibility of tracking student progress may have played a role 

in the selection of tutorial programs.  Of the participants, 52% supported the 

statement that ICT was used because it allowed them to monitor student 

progress closely. The perception of these benefits correlated at significant 
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levels with the frequency of use of tutorial programs, suggesting that these 

aspects are important considerations when teachers select tutorial programs 

for language learning.  

Online dictionaries and other reference works, which were included in our 

category of tutorial applications because they are meant for teaching and 

learning purposes, are reported to be the most frequently used of all 

applications. Intended for reference rather than practice, evaluation of student 

input is not a characteristic of such programs and they are not associated with 

the benefits of the tutorial programs described above. Instead, their use 

correlates with benefits such as adjusting instruction to individual student 

needs, learner independence, making language learning more authentic, 

providing individual feedback and implementing new didactic principles. 

These perceived benefits are an indication that online dictionaries and other 

reference works fulfil pedagogically different functions from the tutorial 

applications described above. In many respects, they are closely associated 

with the more general web resources described below.  

Following the two types of tutorial programs described above, web resources 

(online news media and other websites on life and culture in the target 

language) came out as the next most frequently used types of ICT 

applications for language teaching and learning.8 The importance of the web 

as a medium in language instruction is generally acknowledged today, also in 

findings from other surveys on the use of ICT (Arnold, 2007; Schneider, 

2007; Toner, Barr, Carvalho Martins, & Wright, 2008). The IILL Survey 

found that web resources are perceived by respondents as supporting the 

widest range of skills (both communicative and language-oriented), which 

underscores their versatility and wide applicability as language learning tools. 

The skills most supported by web resources are reported to be reading and 

vocabulary. Since the primary mode of the multimodal web is text, this 

                                                 
8  In fact, if online dictionaries / other reference works had been included with this category, resources 

would have come out highest in the rankings in Table 19. 
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association makes sense. The linkage with listening can also be readily 

understood, since many media and culture sites are supported by audio and 

video. Just how the association of such sites with grammar teaching and 

learning should be interpreted remains unclear from the data. It may refer to 

the use of such sites for finding examples of “real” language or to specific 

language learning areas of some such sites (e.g. BBC Languages, 

http://www.bbc.co.uk/languages/).  It may also simply be due to the fact 

that users have interpreted the “other websites” category to include online 

dictionary and reference sites, which as was discussed above, came out as the 

most frequently used type of application.   

In relation to the attested benefits of using ICT, web resources are associated 

at significant levels with the pedagogical aspects of experiencing culture, 

learner independence and authenticity. This suggests a meaningful 

relationship between the use of these tools and teaching in which students 

explore aspects of the target culture and language on the web. In other words, 

this is an indication that the web is perceived to be useful for pedagogically 

innovative applications. This is also borne out by the data from Arnold 

(2007), where connecting students to “the target culture and/or its people” is 

among the highest ranking reasons for using technology.  

However, great care should be taken not to associate these benefits with 

pedagogical principles too strongly. The data on learner independence can be 

used to illustrate this. Participants appear to have conceived of learner 

independence in more practical terms than the meaning that is often implied 

in the literature and research on language learning and teaching (e.g. Little, 

2001; Littlemore, 2001; Scharle & Szabó, 2000). Not only is this suggested by 

the close association – also in ranking – of the statement on learner 

independence (“My students have become more independent learners 

because they have access to ICT”) with the statement “An important benefit 

of ICT for my students is that it allows them to work at the time, location, 

and pace that suits them best”, but it may also be implied by the correlation of 

http://www.bbc.co.uk/languages/�
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learner independence with text email and voice chatting. Independence is thus 

also closely associated with the logistics of learning. Again there are parallels 

with Arnold (2007).  She revealed that the most important reason for the use 

of instructional technology is “student convenience”. Allowing students to 

work at the time, location, or pace that suits them best is clearly an instance of 

this. Arnold (2007) uses the term “utilitarian applications” for these types of 

use, distinguishing them from more principled, “pedagogical applications”. 

These findings are yet another indication that the selection of ICT 

applications often depends on principles and practicalities working together at 

the same time and that a model for implementation should incorporate 

aspects of both.  

In fact, the IILL survey suggested some benefits that may be relevant for the 

teacher rather than for the students. Arnold (2007) refers to such benefits as 

“teacher convenience”, which is also high on her list of reasons for using ICT. 

The statement “I have become a better language teacher because of ICT” 

correlated at a significant level with the use of web resources. One can 

imagine that access to the web has substantial benefits for those in the 

teaching profession. However, it cannot be incontestably determined that this 

is the relationship implied by the correlation.  

Finally, the relatively strong correlation between web resources and the 

statement that ICT is useful for freeing up time for real communication in the 

classroom invites the interpretation that the two are somehow 

complementary. In the discussion of TBLT in chapter 2, it has been 

demonstrated that, if ICT is considered, this is the default role of technology 

in the task-based syllabus. Web resources are typically regarded as sources of 

input for classroom interaction. Although making this inference from the 

observed correlation may be stretching the evidence too far, there is much in 

the data to suggest complementarity between what goes on in the classroom 

and what goes on outside it in terms of ICT and associated learner tasks.  
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Text email clearly stands out as the communication tool most frequently used 

in language teaching and learning. This is again in line with findings from 

other surveys.  Toner et al. (2008) emphasise the primary role of email in 

distributing and receiving course work. Schneider (2007) also reports high use 

of email by language teachers (96.2%), but suggests that it is much less 

frequently used for pedagogical purposes.  As has been demonstrated above, 

this is partly a matter of definition. Using email for distributing and receiving 

course work would be considered “utilitarian” use in Arnold (2007), but the 

distinction between “utilitarian” and “pedagogical” uses is not clear cut. Collis 

and Moonen (2001) associate the former with “pedagogical approach” 

(mainly how learning is organised) and the latter with “pedagogical model” 

(the principles or philosophies upon which learning is based). Both may be 

regarded as different aspects of pedagogy.  

Participants in the IILL survey linked asynchronous communication (with 

text email as the main application) explicitly to skills such as writing, reading 

and grammar. In addition, as was pointed out above, text email correlated at a 

significant level with learner independence. The data are not conclusive, 

however, on whether this refers to the role of email (or asynchronous 

communication more generally) in serving students at a distance, or whether it 

refers to more innovative practices, such as the use of email in tandem writing 

projects (Appel & Mullen, 2000; Little, 2001). 

The remaining tools for communication, collaboration and web publication, 

were also linked with specific skills and correlated to specific benefits, but the 

reported frequency of use overall was very low, in most cases signalling their 

status as emerging technologies which have yet to establish a position as 

options for language learning with a wider audience. Interestingly, the web 

publication and collaboration tools (online portfolio, weblog, wiki, virtual 

worlds) were not only mentioned in connection with writing, but also, even 

more frequently, with reading. Although it cannot be determined from the 

data which application within this category was associated with reading most, 



IILL SURVEY RESULTS 
 

 185

this may suggest that the use of these tools, in addition to supporting 

productive skills, also involves the role of students as an audience of readers. 

The use of many of these tools correlated at significant levels with the 

perceived benefit of using ICT for working on tasks collaboratively. This goes 

for voice email, text discussion, text chatting, voice chatting, 

videoconferencing, weblogs and virtual worlds. This suggests that the 

pioneers using such tools give positive ratings for the use of them in support 

of collaborative work. Surprisingly, for wikis, no significant relationship with 

collaboration could be determined. Another aspect worth mentioning is the 

absence of a significant relationship between the use of online portfolios and 

the statement on using ICT for promoting student reflection on what it 

means to be language learners.  

Applications such as weblogs, wikis, online portfolios, virtual worlds, and 

voice-based communication tools have yet to make their mark in general 

CALL and some will most likely remain confined to specific groups of 

learners (or teachers).  This probably accounts for the low frequencies of 

these tools overall. Videoconferencing is, for instance, also listed as one of the 

least used applications in both Arnold (2007) and Toner et al. (2008).  They 

suggest that the complexity of setting up videoconferencing sessions is one of 

the reasons for low use.  

It is questionable, however, whether this can fully account for the position of 

synchronous communication. It is the lowest category of applications overall 

and some types of applications, such as text-based chatting, have been 

available for quite some time. Although text chatting is more often used than 

videoconferencing (also according to Arnold (2007) and Toner et al. (2008)), 

it is likely that the opportunities for face-to-face interaction in the typical HE 

setting are related to the low use of synchronous tools overall. The low 

reported use may also imply that they are not much used for communicating 

with NSS outside the classroom, one of the areas where they have much 

potential (Lomicka, 2006; Lys, 2004; O'Dowd, 2003; Tudini, 2003; 
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Warschauer & Kern, 2000). To assess the potential impact of environmental 

factors on software selection in more detail, the educational setting that 

emerges from the survey will be discussed in the next section. 

5.5.2 Educational setting 

Although some teachers provide language teaching which is 100% online, and 

others offer instruction which is almost completely classroom-based (without 

homework), on average at most 40% of the course time is reserved for work 

in class; the other 60% is spent by students out of class.  A large majority of 

participants (71.3%) indicated that ICT is mainly used by students outside the 

classroom. This suggests that ICT is predominantly used away from the 

teacher as homework or for remedial purposes. Individual work at the 

computer is much higher outside the classroom than inside the classroom and 

mainly of the computer-interactive type. More than 15 years ago Levy’s CALL 

survey showed that the computer was seen as “a useful provider of 

mechanical language practice”, particularly “within the context of the self-

access mode” (Levy, 1997: 128). The IILL survey provides evidence that this 

role in this context has not lost currency today.  The survey revealed that both 

computer-interactive and computer-mediated applications are mainly used 

outside the classroom context. This suggests that the application types most 

used, tutorial programs, resources and email (i.e. both the tutor and tool types 

distinguished by Levy (1997)) are primarily used outside the classroom 

context. It is in this context that their potential for making students work 

independently of time, place, pace and teacher (benefits of ICT which 

teachers rated highest) come to the fore most strongly. This use seems to be 

largely independent of teachers’ preferred language learning philosophies.  

There is thus fairly strong support for a division of labour between in-class 

and out-of-class work in the typical situation explored by our study. In 

language learning in HE supported by ICT and face-to-face contact, ICT 

fulfils a distinct need to support the language learners away from the teacher. 
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On the one hand, tutorial programs are used for language areas (grammar, 

pronunciation, vocabulary) where the computer can replace certain functions 

traditionally associated with the teacher (explanation, feedback) and offer 

repeated practice and reinforcement, on the other hand web resources are 

used as input for other language areas (reading, listening) and culture. The 

web is also highly appreciated for access to dictionaries and other reference 

works. Email, in addition to being used as a general medium of 

communication, is used to support specific skills such as reading, writing and 

grammar. The activities supported by these tools lend themselves well for 

out-of-class work. The use of more recent tools is not yet much in evidence, 

but if they are used they are often used for collaboration, presumably also 

often outside the classroom context.  

ICT is much less used inside the classroom, but if it is used, students work in 

pairs at the computer more often than outside the classroom. Just as outside 

the classroom, however, students on average interact with the computer more 

often than with peers or others via the computer. This supports the view, also 

promoted in TBLT accounts of the role of technology in language learning, 

that ICT (particularly the Internet) may be a powerful provider of input for 

classroom interaction and that interaction between language learners is more 

strongly associated with work inside the classroom than work outside the 

classroom.  

It should also be noted, however, that more than 20% of the teachers report 

that for their students interaction via the computer (computer-mediated 

interaction) is the most frequent mode. This percentage is approximately the 

same for computer-mediated interaction inside the classroom and outside the 

classroom.  This goes to show that there is a substantial group of teachers 

who use computers in the context of communication and interaction between 

learners (or between learners and tutors). The type of interaction used is 

primarily asynchronous and text-based. Asynchronous communication, 

because of its independence of time, generally makes for greater flexibility 
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than synchronous communication. This, together with the primacy that is 

given to the classroom for interaction and collaboration, may account for the 

low use of synchronous communication in the setting targeted by our study.  

The fact that tools for oral communication are not yet widely in use may also 

have played a role, but given the importance of face-to-face interaction in the 

classroom (and the possibility for implementing this), the use of these tools 

should probably not be considered as a replacement of classroom interaction, 

but as an extension of it beyond the classroom.  

The data indicate that a wide range of technological facilities is used to 

support classroom teaching. Primary among these are VLEs (used by 80%), 

teacher PC and data projector (91.3%) and multimedia language labs (50%).  

The frequent use of VLEs to support language teaching and learning is in line 

with the results from Toner et al. (2008). They point out that VLEs are 

generally used for course organisation (distribution of course work, 

communication with students) and making multimedia resources available to 

students. Schneider (2007) also reports that VLEs are generally available for 

language learning, but she remarks that they are not often used for 

pedagogical purposes yet. Our findings on the relatively low frequencies of 

application of communication and collaboration technologies (facilities for 

which are present in most VLEs) also point in that direction. Nevertheless, 

these data show that VLEs are rapidly becoming a fixture in language 

teaching and learning.  

The high frequency of use of teacher PCs and data projectors links up well 

with findings in Toner et al. (2008) about the use of these technologies. They 

found that desktop PCs, laptops and data projectors are used by over 50% of 

the language teachers more than once a week. Over 80% of their respondents 

indicated that they use technology in the classroom all the time. Although the 

technologies considered by them include other technologies as well, their data 

also suggest that teacher PCs and data projectors have become an 

indispensable element in language teaching and learning.  
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It should be noted that the data on the use of multimedia language labs that 

came out of our study provides no specific information on how these are 

used in language learning. Our data on the general use of the classroom 

suggests that technology use inside the classroom is by individual students 

and oriented towards interaction with the computer rather than interaction 

with peers or others. Classroom-based CMC activities are in evidence with a 

minority of teachers, so it must be assumed that a multimedia (language) lab is 

used for this. Toner et al. (2008), who looked at the use of digital language 

labs in particular, conclude that digital language labs are very often used for 

working with tutorial software and less often for CMC or the use of audio-

visual materials.  These data suggest that the role of language labs in a TBLT 

setting where classroom activities have a strong focus on interaction warrants 

special attention in the IILL implementation framework.  

5.5.3 Aspects and factors determining the use of ICT 

Although it may be tempting to associate the use of ICT with particular views 

on pedagogy, this relationship cannot unambiguously be determined on the 

basis of the data. The strongest links were found between perceived benefits 

and the use of ICT. The ranking of perceived benefits indicated that most 

benefits gleaned from the literature find ample support with teachers. Two 

benefits associated with more conservative views on the use of technology for 

(language) learning, offering repeated practice and being able to monitor 

student progress, found considerable support with the participants. This may 

partly account for the high ranking of tutorial programs. The use of these 

programs in support of the language skills for which they are mostly applied, 

pronunciation and grammar, would most likely be less frequent if teachers did 

not also set store by these skills as important for language learning. The 

ranking of views on language teaching and learning indicates that most 

teachers do not consider explicit teaching of these skills most important for 

language learning. There is stronger agreement overall for an integrated 

approach to grammar teaching, interaction or collaboration as a way of raising 



Chapter 5 
 

 190

awareness of linguistic forms and meaningful communication than for 

structure-based approaches to language learning. Nevertheless, there is also 

considerable support for the view that predetermined structures or vocabulary 

items should be at the basis of the course syllabus. In contrast to the 

relationships between benefits of ICT and actual programs used, there are no 

significant relationships between these views on the role of 

grammar/structure in language pedagogy and the use of ICT. The only 

significant positive relationships were between the highest ranking statements 

that students should take responsibility for their own learning and that it is a 

primary role of teachers to help them to learn to learn on the one hand, and 

the use of online dictionaries and web resources on the other. The point of 

view that grammar points should be taught before students start using them 

in communication was rejected by a majority or participants and mapped 

negatively onto the use of online resources and text email, indicating that a 

greater preference of resources and text email co-occurred with a stronger 

rejection of this statement. Together with the importance that was attached to 

the use of ICT for promoting student independence (and the relative rankings 

of both benefits of ICT and views on language teaching and learning), this 

suggests that respondents overall support contemporary views on language 

learning, in which tutorial programs are valued for supporting teacher-

independent learning of specific language skills (particularly formal language 

features), and not necessarily associated with behaviourist approaches to 

language learning (as was claimed by proponents of TBLT in chapter 2). The 

data on free or obligatory use of these programs are inconclusive on whether 

the use of these is primarily seen as obligatory for all course participants or 

regarded as additional or remedial material for some.  

Some differences in frequency of use between different groups were 

observed, which cannot readily be accounted for on the basis of the data. 

Teachers of English relied significantly less often on the use of tutorial 

programs than teachers of other languages. This may have to do with the 

higher level of students or more use of other types of applications (web 
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resources which are plentiful for learners of English), but the validity of such 

claims cannot be determined on the basis of the data. By contrast, the use of 

tutorial programs is higher for extracurricular and external students, 

suggesting more reliance on tutorial support by computers and possibly less 

on support by teachers. Again, no significant relationships (e.g. with class 

time) could be determined here.  The higher frequency of use of voice email 

and voice chatting with academic students must be left unaccounted for.  

More conclusive are the survey results on personal engagement and 

institutional aspects in the use of technology. Personal engagement of 

participants with the use of technology ranked high, indicating that this group 

overall is well suited to carry implementation of ICT for language learning 

forward. Institutional aspects advantageous for promoting the use of ICT for 

learning were rated less positively, with average rates between the “disagree” 

and “agree” options suggesting that further improvement is possible. Vision 

and didactic support were considered to be less sufficient than technical 

infrastructure and technology support. This indicates that the framework 

should address vision and pedagogy rather than focus on technology alone in 

the process of implementation.  Teachers from the Netherlands had less 

positive prior experience with technology and also used ICT less for 

interaction with colleagues and friends, but gave higher ratings for funding 

and vision. This may be indicative of a relatively favourable educational 

environment for implementation in the Netherlands. Interestingly, higher 

ratings for institutional pressure co-occurred with higher ratings for vision 

with teachers providing language courses to extracurricular and external 

students. This may suggest that providing language teaching to specific groups 

outside the curriculum precipitates the need for developing strategies and a 

vision on language learning and teaching. This final observation, however, 

cannot be confirmed on the basis of the data.  

As far as informing teachers about the potential of ICT for language learning 

is concerned, the participants indicated that they value the help of colleagues 
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most, but also set great store by conferences, workshops and innovation 

projects. Possibly, a distinction should be made between immediate needs for 

which they most readily turn to colleagues and longer-term ambitions for 

which they attend conferences, workshops and are willing to participate in 

projects. At any rate, the social aspect of assistance seems to be of particular 

value, as indicated by the prevalence of human contact in the forms of 

support with the highest ratings.   

While some of these findings are perhaps not quite unexpected, the survey 

gives an indication of the relative importance of the many applications 

available for language teaching and language learning and the factors that may 

have played a role in their selection for learning-related purposes. Possibly, 

the closest analogue to our approach is Arnold (2007).  Unfortunately, close 

comparison of results is impeded by the different categories of IT 

applications and different lists of potential factors. By and large, however, 

there is correspondence of the highest ranking applications (using the web as 

a resource and tutorial applications) and those lowest in rank (collaboration 

and synchronous communication) in the two surveys. As has been shown, 

this is also in line with other survey-based studies, such Taalas (2005) and 

Toner et al. (2008). As far as potential factors for use is concerned, the highest 

ranking reason for using IT in Arnold (2007) (students’ convenience) has 

already been linked to the highest reported benefit (student independence) in 

our study. Other comparisons are difficult to make, but an indication that ICT 

is not primarily used for communication between peers in the classroom (as 

suggested by our survey) is the fact that the reason “foster communication 

among students in my class” is one of the lowest ranking pedagogically 

inspired motives in Arnold’s study. With regard to demographic factors, 

Arnold (2007) found that foreign language teaching experience does not have 

a significant impact on technology use. The same result came out of our 

study. Arnold (2007) found that age did make a difference, suggesting that a 

generation gap rather than teaching experience may make a difference for 

technology use. Our study did not examine age as a factor. Finally, she found 



IILL SURVEY RESULTS 
 

 193

no significant differences when she compared technology use for teachers 

who had learned with technology to technology use of teachers who had not 

learned with technology. Arguably, learning through technology may 

therefore have little impact on teaching through technology. As indicated 

above, others, including Schneider (2007), have recommended the use of 

technology in teacher training as a way of increasing its use in teaching.  

Some of the other surveys also examined potential obstacles to the use of ICT 

for learning-related purposes. Lack of time stands out as the most important 

obstacle to the use of ICT (Arnold, 2007; Levy, 1997; Schneider, 2007), 

followed by lack of prerequisite skills in the use of ICT for learning-related 

purposes (Arnold, 2007; Levy, 1997; Schneider, 2007; Taalas, 2005). Funding 

(Levy, 1997) and unreliable software (Arnold, 2007; Toner et al., 2008) are 

also mentioned as major barriers. The picture on some of these aspects that 

were rated in our survey is perhaps slightly more positive, but technical 

infrastructure, technical support, funding, didactic support and vision also 

came out of our survey as areas for further improvement.  

5.6 Relevance of IILL survey for IILL implementation 

The aspects which the IILL survey has put into focus are summarised in 

Table 40 below.  
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Pedagogy: 

 

 Views on language learning suggest that a primary focus on 
meaning should not be at the expense of attention to form; 

 The two interpretations of learner independence (in the sense of 
freedom of time, place, pace and teacher, and in the sense of  
taking responsibility of one’s own learning) are closely related 
and perceived to be the highest ranking benefits of ICT;  

 As a corollary of the preceding, ICT applications are particularly 
valued for supporting learners outside the classroom;  

 Contemporary views on language learning and teaching do not 
preclude the use of tutorial applications;  

 Offering repeated practice and monitoring student progress are 
not exclusively associated with traditional views on language 
learning and teaching;  

 Web used to support a wide range of skills, particularly reading 
and vocabulary, listening (input) 

 Culture, learner independence, authenticity are typically 
supported by web resources;  

 There are also considerable advantages for teachers in using the 
web;  

 The web appears to be positioned as a complement to 
classroom teaching; 

 Tutorial programs are used for grammar, pronunciation, 
vocabulary where the computer can replace certain functions of 
the teacher (explanation, feedback) and offer repeated practice 
and reinforcement;  

 Online dictionaries and reference works are used for fostering 
student independence, individual instruction, authentic language 
learning; 

 Web resources are used as input for reading, listening and 
culture. 

Technology:  Tutorial programs (including dictionaries and other reference 
works), web resources and email are the most frequently used 
ICT applications;  

 Email plays a prominent role in teacher-student contact; use as 
didactical tool cannot be easily distinguished from 
logistic/utilitarian use; 

 Other forms of  CMC or Web 2.0 applications are not yet much 
in evidence.  Weblogs and wikis are relatively more frequent 
than synchronous CMC; 

 Synchronous communication applications are the least used of 
all applications;  

 Use of VLE to support online learning and classroom 
technologies (PC and data projector, multimedia lab) is 
substantial.  
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Environment:  About 40% of learning time takes place in class, 60% outside 
classroom; 

 ICT is mainly used outside the classroom; 

 Individual, computer-interactive work is predominant; 

 In class, computer use is also primarily individual and computer-
interactive;  

 Computer-mediated interaction, if it occurs, takes place both 
inside and outside class;  

 Users are less satisfied about vision and didactic support than 
about technical infrastructure and technology support; 

 Teaching specific groups may precipitate need for developing 
strategies and vision; 

 The help of colleagues is valued most as a resource for 
information, but great store is also set by conferences, 
workshops and innovation projects; 

 Lack of time, lack of skills, funding and faulty software are 
among the critical aspects of implementation.  

 

Table 40: IILL Survey - Summary of aspects 
of pedagogy, technology and institutional 
environment relevant for implementation 
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