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3. Theory: child behaviour problems and education 
at home

3.1 Introduction
The former chapter gave a description of community schools; the co-operation
of several local institutions that focus on children and youth. These community
schools aim for several objectives, from providing equal opportunities to
children to enhancing the social cohesion in a neighbourhood. This thesis
focuses on two of the community school objectives, namely the objectives
concerning child behaviour and education at home. We study to what extent
community schools lead to a decrease of child behaviour problems and to an
improvement of education at home. To be able to draw conclusions with
regard to community schools' influence on these aspects, it is important to
know what exactly is meant by child behaviour problems and education at
home. This chapter will elaborate on those concepts. Section 3.2 goes into
child behaviour problems. It firstly describes several types of problematic
behaviour. Secondly, it focuses on the development of child behaviour
problems. Thirdly, it discusses who decides when behaviour becomes
problematic, and it concludes with a description of what we mean by child
behaviour problems in this thesis. Section 3.3 discusses education at home. It
focuses on parental educational behaviour at home, as well as parents'
attitude towards school and other institutions. This section concludes with a
description of what we mean by education at home in this thesis. Finally,
section 3.4 goes into the influence of community schools on child behaviour
and education at home, and it formulates the research questions of this study.

3.2 Child behaviour problems
Most people manifest some degree of behavioural problems throughout their
lives (Achenbach, 1997). Fortunately, not all people suffer from severe
behavioural problems. Some people suffer from severe, sometimes even
innate, behavioural problems, others show problems that are more or less
related to the environment or to life events. In this thesis we focus on children
in the latter category, because those problems could possibly be solved in the
child's direct environment, for instance at the community school. The following
sections will therefore focus on behavioural problems that could, in fact,
happen to each child and each family: so-called normal behavioural problems
(section 3.2.1). Section 3.2.2 goes into the development of child behaviour
problems and section 3.2.3 focuses on the assessment of child behaviour
problems by adults.
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3.2.1 Description of child behaviour problems
As has been mentioned in chapter 2, community schools want to prevent or
decrease child behaviour problems. To be able to prevent behavioural
problems, or to intervene in an early stage, however, it is important to first
come to an agreement of what is meant by the concept child behaviour
problems. According to Van der Ploeg (1994) it is not clear without comment
what a behavioural problem is. Child behaviour problems have been
described, for example, as unadjusted, neglected, anti-social, socially
handicapped, and developmentally retarded, but also words like hard-to-raise
and children in problematical educational situations are used. Van der Ploeg
prefers "psycho-social behavioural problems" because it stresses the
problematic behaviour, as well as the psychological processes that lie on the
basis of that behaviour. Van Yperen (1994), on the other hand, stresses that
children can show behavioural problems that are in fact very normal. These
"normal behavioural problems" are considered to be normal because they are
shown by a lot of children (empirical criterion) or because they reach within
common values (normative criterion).  Normal behavioural problems include
minor and moderate problems, in contrast to so-called behavioural disorders,
which includes severe behavioural problems. To illustrate the difference
between normal behavioural problems and behavioural disorders, table 3.1
(van Yperen, 1994) gives examples of both kinds of problems.

Another commonly used description of child behaviour problems is the
one that makes a distinction between externalising and internalising behaviour
(Achenbach, 1997; Achenbach & Edelbrock 1983; van As, 1999).
Externalising behaviour is behaviour that can be characterised by insufficient
control of emotions and impulses, which often results in aggressive and
disruptive behaviour. Other persons in the child's environment often suffer
more from this behaviour than the child itself. Internalising behaviour can be
characterised by overcontrol of emotions and impulses, which could result in
social withdrawal, shyness, timidity, fearfulness, inhibition, isolation,
avoidance and oversensitivity. Children with internalising problems often
suffer more from their behaviour than their environment does.

Another aspect of behavioural problems concerns so-called "risky
behaviour". This concept refers to behaviour that can cause health problems,
directly (for example through accidents) as well as indirectly (for example
through addiction). Risky behaviour is considered to be caused by low self-
control (Gottfredson & Hirschi, 1990). Examples of risky behaviour are
smoking, use of alcohol and drugs, gambling, bad nutrition, vandalism, sexual
behaviour, and a lack of exercising. Risky behaviour by younger children
contains, for example, bad nutrition and hygiene, and a lack of exercise. So,
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characteristics of risky behaviour vary with age and development (Saarni,
1997).

 Table 3.1: Overview of normal behavioural problems and behavioural disorders
     (Van Yperen, 1994)

Age Normal behavioural problems Behavioural disorders
0-2 Nutritional problems, sleeping

problems, anxiety about strangers,
darkness and noises, separation
anxiety

Eating and sleeping disorders,
attachment disorders, mental
retardation, autism

2-4 Anxiety about strangers, darkness
and being alone, stubbornness,
tantrums, aggression, disobedience,
hyperactivity, anxiety about identity
and sex, not toilet-trained

Atypical problems, phobic/social
anxiety disorders, language, speech
and motor disorders, mutism,
encopresis, hyperkinetical syndrome,
behavioural disorders within the
family, behavioural disorders not
within the peer group, separation
anxiety

5-12 Fights, concentration problems, low
achievement, refusal to go to school,
occasionally stealing or vandalism,
ritualistic behaviour

Enuresis, learning disorders, social
withdrawal, persistent refusal to go
to school, identity disorders,
behavioural disorders within the peer
group, delinquency, neurosis

12-16 Using drugs or alcohol, doubts about
identity, problems with authorities,
occasional truancy

Problems caused by alcohol and
drugs, personality disorders, identity
disorders, anorexia and bulimia,
problems in the sexual maturation or
orientation, suicide, school drop-out

This section described four categorisations of child behaviour problems (i.e.
psycho-social behaviour, normal behavioural problems, externalising versus
internalising problems and risky behaviour), which could in extreme cases
lead to behavioural disorders, but can often be considered as quite normal.
After all, almost all children behave in ways that are annoying for their
environment every now and then. However, even though this section dealt
with normal behavioural problems that could happen in every family, certain
groups in society more often have to deal with them than others. Research,
for example, shows that families with a lower socio-economic status report
higher levels of externalising problems of children than families with a higher
socio-economic status do (Hope & Bierman, 1998). Verhulst, van der Ende
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and Koot (1996) found that children with a low socio-economic status more
often develop behavioural problems like aggression, hyperactivity and
depression than other children. Besides, boys show more externalising
problems than girls, whereas girls show more internalising problems than
boys. With respect to behavioural problems at school, research by Hope and
Bierman (1998) makes clear that in urban schools externalising problems
occur most frequently. In rural schools, in contrast, the prevalence of
externalising and internalising behavioural problems is equally divided.

3.2.2 Development of child behaviour problems
The former section described several types of child behaviour problems. The
description of "normal behavioural problems" and the one of risky behaviour
already pointed to the fact that behavioural problems of four-year-olds are not
the same as adolescent behavioural problems. However, (normal) behavioural
problems at an early age can lead to more problematic behaviour in later
phases of life. This section therefore goes into the development of child
behaviour problems.

 Hope and Bierman (1998) discern three phases that characterise the
development of behavioural problems. Most of the time, behavioural problems
firstly emerge in family contexts. Then children generalise the behaviour they
learned at home to the school context, in which they engage in disruptive
behaviour in the classroom and aggressive behaviour with peers. If those
children interact with other aggressive children at school, they may move on
to the third phase: delinquent activities in early adolescence. Furthermore,
Mesman (2000) makes clear that behavioural problems at an early age are a
good predictor for more severe problems later in life: preadolescent
internalising and externalising behaviour can be predicted from early pre-
school behaviour. Aggressive behaviour, for example, is often preceded by
disobedience at pre-school age (Forehand & Long, 1991), and may in a later
phase of life lead to adjustment difficulties (Crick & Grotpeter, 1995).
Mesman's (2000) research revealed homotypic (early internalising and
externalising problems predict later similar problems) developmental
pathways as well as heterotypic paths (early externalising and internalising
problems predict the opposite problem in a later phase of life) from early pre-
school into preadolescence. Child behaviour problems at an early age can
thus lead to the same as well as to different kinds of problems in adolescence
or adulthood.

3.2.3 Assessment of child behaviour problems
Sections 3.2.1 and 3.2.2 described child behaviour problems and its
development, respectively. Different types of behavioural problems can be
discerned, and behaviour at an early age can lead to certain behaviour at an
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older age. It is questionable, however, when child behaviour exactly becomes
problematic child behaviour. This question is not easy to answer, since a
behavioural problem is not a fixed condition (Coster, 2001). For example,
some children only have behavioural problems at school, others only show
them at home (Hope & Bierman, 1998). The judgement of child behaviour
thus at least partly depends on the environment of the child (e.g. home or
school) and the informant.

Different informants use different personal standards to judge the
behaviour of a child. Furthermore, different informants might know the child in
different situations. Achenbach (1997) found that the mean correlation of the
assessment of child behaviour between informants who have to do with the
child in different situations, like parents and teachers, is .28. We should also
keep in mind, however, that children might in fact differ in different situations
or around different people.

The assessment of the behaviour of a child thus highly depends on the
informant. On the other hand, young children do not seem to be able to
accurately judge their own behaviour; they seldom identify themselves as a
person with behavioural problems that needs special help (Achenbach, 1997).
We therefore have to rely on other informants than the child itself. The
definition of behavioural problems used by van Yperen (1994) (see 3.2.1) also
implies that the assessment of child behaviour problems at least partly
depends on the informant. He states that normal behavioural problems could
be identified because they reach within common values (normative criterion).
These common values are made up by a certain community, and most likely
do not include objective scientific criteria of what a behavioural problem is.
Kousemaker (1996) also gives a definition of behavioural problems that refers
to the fact that others than the child itself experience problems: behavioural
problems concern children who experience problems in contacts with other
children and sometimes also in the participation at school, or it concerns
children who cause problems for their parents or teachers because of their
deviant behaviour or development.

These ideas about child behaviour problems make clear that adults are
the ones who decide whether or not child behaviour is problematic. In this
process, adults use individual, social, as well as cultural norms to judge the
behaviour of children (de Winter, Balledux & de Mare, 1992). Apart from these
aspects, adults' personal situation or state of mind might also influence the
judgement of child behaviour. Parents or teachers who experience
pedagogical or educational difficulties might describe the child's behaviour as
difficult, regardless of how difficult the child's behaviour really is (van As,
1999). The behaviour and feelings of people in the daily environment of the
child, like parents and teachers, could, at their turn, influence the child's
behaviour (van Liere, 1990).
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3.2.4 Child behaviour problems in this thesis
The former sections described different kinds of child behaviour problems;
psycho-social behavioural problems, normal behavioural problems,
externalising versus internalising behaviour and risky behaviour. Most
behavioural problems can be considered as rather normal. Every child shows
behavioural problems from time to time. Table 3.1 showed normal behavioural
problems as well as behavioural disorders. Considering the community school
objectives and activities, community schools can not be expected to solve or
prevent behavioural disorders. They might, however, be able to influence
normal behavioural problems, risky behaviour, some aspects of externalising
and internalising behaviour and some psycho-social behavioural problems.
Especially those problems that are (partly) caused by the environment or by
events that happened in the child's life might be solved or diminished by
interventions within the community school. Based on the child behaviour
literature in this chapter and the description of the community school
objectives in chapter 2, we will use the following definition of child behaviour
problems in this thesis: "More or less normal problems in the behaviour of
children like eating and sleeping problems, anxiety about strangers,
aggression, concentration problems, risky behaviour and shortcomings in
healthy behaviour".

3.3 Education at home
The former section dealt with the behaviour of children; behaviour that is, at
least partly, related to the environment of the child, such as home and
(community) school. Several studies suggest that family environment factors
are powerful predictors of the behaviour of children (Bradley, 1993; van As &
Janssens, 1995; Junger-Tas, 1996; Vos, 1997). Furthermore, adequate
stimulation and education of the child can prevent or diminish behavioural
problems and encourage the child's development. Hannon (1995), for
example, suggests that "the family's literacy values and practices will shape
the course of the child's literacy development in terms of the opportunities,
recognition, interaction and models available to them"(p104). Obviously,
literacy is not the only kind of development that can be influenced by the
family. Families, for example, also influence a child's social and behavioural
development (Kagan, 1999; Bradley & Rock, 1985; Eccles & Harold, 1996), a
child's attitude towards school and learning (Chall, 2000; Wang & Walberg,
1991) and a child's academic achievement (Bradley & Caldwell, 1984a;
Bradley & Rock, 1985; Eccles & Harold, 1996). One way for parents to
influence their children's development is to be actively involved in their
children's education, for example through parent involvement in schools
(Wang & Walberg, 1991). Another way for parents to positively influence their
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children's behaviour is through so-called parent or intervention programmes.
Those programmes improve parenting, which could lead to improved child
outcomes (Wolfe, 1999). Because of the influence of parents on their child's
behaviour and education, this issue will be further explored in the next
sections. Firstly, section 3.3.1 gives a description of aspects of parental
educational behaviour. Secondly, section 3.3.2 describes what is meant by
education at home in this thesis.

3.3.1 Description of education at home

3.3.1.1 Parental attitude towards their children
From the first day a child is born, parents and children interact with each
other. Firstly, this interaction is mainly physical. Keller (2000), in this respect,
states that parenting usually consists of a mixture of four different systems of
parenting: primary care (providing an infant with food and shelter), body
stimulation (parents stimulate the infant by providing motorically challenging
experiences through touch and movement), body contact, and face-to-face
interaction (mutual eye-contact and frequent use of language) which prompt
different socialisation experiences with different psychological consequences.
Although the parents as well as the child are involved in establishing a
relationship, the quality of behavioural exchanges depends largely on parental
qualities. Parker and Boak (1999) add to this that an effective parent-child
relationship is one that includes high levels of emotional warmth and
encouragement of independence, and low levels of strictness and
aggravation. When the child becomes older, other forms of interaction, such
as verbal communication, between parents and children become more
important. Kagan (1999) discusses ways in which parents can influence their
children: direct interaction, emotional identification. Direct interaction involves
rewarding of desirable actions, punishment of undesirable actions and the
transfer of knowledge from parent to child. It influences intellectual
development and character traits, especially the control of aggression and
motivation for achievement. Emotional identification concerns the identification
of the child with other family members. This identification with family members
develops through shared events and for example family stories. Emotional
identification influences the child's confidence in his talent and, therefore, the
child's expectation of future success or failure.

Next to the interaction between parents and children, parenting
includes some responsibilities for the parents. According to Alvy (1994), these
are (1) providing resources to maintain a family and a home, (2) caring for the
home, (3) protecting children, (4) the physical and psychological caregiving of
the children, and (5) advocating for children and connecting them to the
community and the wider society. If parents indeed manage to achieve those
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responsibilities, it might facilitate the interaction with their children, and it might
positively influence the child's behaviour. The first two responsibilities concern
the fact that parents have to provide a safe home to their children (see also
Bradley & Caldwell, 1984a), and make sure they receive healthy nutrition and
appropriate clothing. Alvy (1994) also considers appropriate use of available
services (for example healthcare) to be the provision of resources. The third
responsibility means that parents have to teach their children how they can
lead a safe life and stay out of trouble. Important aspects in this area are
preventing children from risky behaviour and establishing proper self-control
(see Gottfredson & Hirschi, 1990; NICHD, 1998). Furthermore, parents
should, for safety reasons, guide their children in their choice of friends to
prevent negative influence from peer groups (Alvy, 1994; Kim, Murry & Brody,
2001). Physical and psychological caregiving (responsibility four) contains,
among others, education and guidance of the social and emotional
development of the child. Parents can encourage the development of their
children in those areas, and by doing so, they can manage or even prevent
possible behavioural problems.

One way to stimulate children's development is to provide sufficient
challenges concerning activities and toys, and to introduce new learning
materials to their children. It is, for example, important for the child to own
some educationally relevant play materials such as books, games and arts
and crafts supplies (Caldwell, 1968; Vedder & Eldering, 1996; Parker & Boak,
1999). Furthermore, parents could stimulate the cognitive development of
children by doing exercises concerning colours, numbers and letters. Social
behaviour could be stimulated by giving the right example (not swearing,
being polite to other people) and asking the child to do the same (Caldwell,
1968; Bradley & Rock, 1985; Vedder & Eldering, 1996).

The fifth parental responsibility mentioned by Alvy concerns advocating
and connecting. This means that parents have to connect their children to
institutions like libraries and healthcare, and that they have to advocate their
children's best interest towards those institutions.

3.3.1.2 Parent involvement in the community school
As has been mentioned in the former section, Alvy (1994) considers
advocating for children and connecting them to the community as one of the
responsibilities of parents. This includes for example connections between
families and healthcare organisations, youth welfare and libraries, as well as
parent involvement in schools. Parent involvement in community schools is an
important condition for community schools to reach their objectives. Since if
parents do not feel involved in the community school in their neighbourhood,
they most probably will not make use of the community schools' possibilities.
This section will therefore focus on parent involvement in community schools,
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even though parent involvement was not explicitly studied in this thesis. Most
of the literature mentioned below is based on research in elementary schools,
because not much research about parent involvement has been carried out in
community schools yet.

Eccles and Harold (1996) state that parents want to be involved in their
children's education and would like information and help from schools in order
to meet this goal. However, they do not always know themselves how to
become involved (Epstein, 1995), or they feel like they do not have the skills
or opportunities necessary for involvement (Hoover-Dempsey & Sandler,
1995). Besides, it is not always clear what exactly is meant by parent
involvement, for schools nor for parents. It seems to run from cleaning toys
and toilets to memberships of parental boards and class assistance. Epstein
(1995), in this respect, discerns six types of parent involvement: (1) parenting,
which includes family support programmes, home visits and parent education,
(2) communication between school and parents like parent-teacher
conferences, (3) Volunteering, which means parent help and support in
several areas within the school, (4) learning at home (e.g. homework), (5)
decision making: including parents in school decisions through several parent
organisation, and (6) collaborating with the community. This means that
parents should be connected with other services within the community
through the school, which implies a certain extent of service integration. So in
Epstein's perspective, parent involvement runs from parent-child interaction at
home to connections between families, schools and community services.

Parent involvement, however, could also lead to an increase of
differences between parents: some parents will mainly take part in decision-
making, others will mainly help in practical activities. Furthermore, some
parents are never asked by the school to help out, while others are asked
regularly (Dauber & Epstein, 1993). So even if parents want to be involved,
schools are not always willing to let them. This could lead to an increase of
differences between families, because different kinds of parent involvement
are not equally effective with regard to advocating the child's interest, or
stimulating its (cognitive) development.

The former paragraphs stated that parent involvement in children's
education could contribute to the child's development, although not all kinds of
parent involvement are equally effective. Other studies (Parker & Boak, 1999;
de Carvalho, 2001) point to negative effects of parent involvement in
children's education. Chall (2000), for example, gives a warning with respect
to parent involvement in schools. She states that it is unrealistic to expect
parents who work full time, who are single parents, or who have a limited
education themselves to help their children with their studies. Of course these
parents can encourage and support their children, but it seems that the
involvement that some schools expect of parents is more than most parents
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are willing or able to manage. So, for parent involvement to be effective with
concern to children's development, parents, schools and children should
come to arrangements that they all agree upon.

3.3.1.3 Parents' part in problematic educational situations
In discussions and literature about parental educational behaviour and child
behaviour, parents often get explicitly as well as implicitly blamed for problems
their children have. We should keep in mind, however, that "just about all
families care about their children, want them to succeed, and are eager to
obtain better information from schools and communities so as to remain good
partners in their children's education" (Epstein, 1995, p704). They just do not
always succeed in doing so. All parents experience some problems while
raising their children every now and then, or parents might cause problems
without realising that themselves. Luckily, most of the time they are able to
find a more or less adequate solution for these problems Because
community schools can play a part in solving or diminishing pedagogical
problems of parents, we will shortly go into those problems. Loots and Nakken
(1984) state that pedagogical problems exist if the parents, or other
educators, do not exactly know how to deal with their children's education. In
this definition, pedagogical problems seem to have more to do with what
parents experience as a problem than with objective norms about what could
be called a problem. Kousemaker (1996) also stresses the experience of
parents in his description of pedagogical problems: pedagogical problems
arise when parents worry about a discrepancy between how they want their
children's education to be, and the reality of that education, and when parents
do not know how to make that discrepancy disappear within an acceptable
time limit. Gerris, Vermulst and Franken (1988) give examples of events that
parents experience to be problematic. They mention the following categories:
violation of rules and norms, undesirable behaviour, interaction problems
between the child and others, school problems, wasting behaviour,
undesirable characteristics, health problems and undesirable contacts.

3.3.2 Education at home in this thesis
The former sections discussed aspects of the parts parents play in their
children's development. Educating children concerns the provision of
resources as well as protecting and giving care to children. Furthermore, it is
important for parents to be involved in children's education inside as well as
outside the home. Several ways of parent involvement have been mentioned.
Educating children might become problematic in some families, for example
because the reality of education at home does not match with how parents
want this education to be. Community schools want to support families with
regard to education at home. A condition for the achievement of community
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school objectives about education at home is that parents are involved in the
community school in their neighbourhood.

Instead of giving descriptions of the different types of parenting, we will
use the term "education at home" in this thesis. With education at home we
mean the interaction between parents and children and the way parents
stimulate their children's development and learning at home. We furthermore
consider the way in which families make use of available services, such as
healthcare and welfare institutions, to be an aspect of education at home.

3.4 Community schools' influence on child behaviour problems and 
education at home: research questions

This chapter focused on child behaviour problems and education at home.
Several types of child behaviour problems have been discussed, as well as
the development and the assessment of child behaviour. Besides, literature
showed that children with a low socio-economic status more often show
behavioural problems than other children. Based on the literature, we
formulated the following definition of child behaviour problems: " More or less
normal problems in the behaviour of children like eating and sleeping
problems, anxiety about strangers, aggression, concentration problems, risky
behaviour and shortcomings in healthy behaviour".
 This chapter furthermore focused on parents' parts in their children's
development. We described interactions between parents and children as well
as parental responsibilities, and the problems parents might experience in
educating their children. In this thesis we will use the term "education at
home". Education at home means the interaction between parents and
children and the way parents stimulate their children's development and
learning at home. Furthermore, the way in which families make use of
available services, such as healthcare and welfare institutions, is considered
to be an aspect of education at home.

The former sections made clear that child behaviour problems at pre-
school age can lead to behavioural disorders later in life. Furthermore, parents
can also play a part in the development of children's behaviour. It is therefore
important to prevent or intervene in behavioural problems as early as
possible, in a way that includes the child as well as the adults that are
involved with the child. The interaction between parents and children is not
always trouble-free, however. In this case, parents could for example find
support in intervention programmes. Parent involvement in those intervention
programmes may enhance the parent-child relationship by providing the
parent with increased feelings of parent competence, new understandings of
child development, and improved methods of parenting and interacting with
children. This improved parenting might lead to an improvement of the child's
development (Parker & Boak, 1999; Wolfe, 1999).
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The interventions mentioned above could, for example, be offered by
community schools, since community schools want to improve child behaviour
and education at home, and since they focus on children as well as adults. To
what extent community schools are indeed capable of decreasing child
behaviour problems and improving education at home largely depends on
what specific community schools look like. Which specific objectives do those
community schools aim for, and which activities do they organise. Some of the
activities are onetime or annual events, like parent-teacher conferences, or
onetime meetings that provide information about a specific health-related or
educational subject. Presumably, those events will not enormously affect
children's and parents' behaviour. They are not meant to do so; their function
is to inform parents and children about the things that go on at the community
school. Intervention programmes that specifically focus on child behaviour
and/or parental educational behaviour, social skills or socio-emotional training
and behaviour modification might have more effects on children and their
parents.

Another possible way for community schools to influence children's
behaviour is through after-school recreational programmes, such as sport and
music courses. Those programmes prevent children from hanging around on
the street or watching television all afternoon, which is supposed to have
negative influences. Besides, it makes it easier for parents to know where
their children are and what they do. Furthermore, after-school programmes
are supposed to positively influence children's development (Kahne et al,
2000).

Figure 3.1 summarises the contents of this chapter. Although
behavioural problems can be divided into normal behavioural problems and
behavioural disorders, we only focus on the former in this thesis. Families as
well as community schools can have influence on these normal behavioural
problems. Another aspect of this thesis is community schools' influence on
education at home. Families could also have influence on the community
school, through for example parent involvement, but the study described in
this thesis only minimally deals with parent involvement in community schools.
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Figure 3.1: Community schools, child behaviour and education at home

As has been mentioned before, community schools aim for a decrease of
child behaviour problems and an improvement of education at home. Whether
or not community schools indeed influence child behaviour and education at
home depends on the specific characteristics of a community school. The
community schools that participated in this study are described in chapter 5.
Chapter 2 described community schools in general, chapter 3 focused on
child behaviour problems and education at home. Based on the literature
mentioned in chapter 2 and chapter 3, we come to the following question: do
community schools influence child behaviour and education at home? To
answer this question we formulated four research questions. The first two
research questions, about community school activities and participation in
those activities, concern conditions that should be met to reach the community
school objectives. Community schools can only influence child behaviour
problems and education at home if appropriate activities are organised and if
parents and children participate in those activities. The main research
questions are the questions 3 and 4. Those questions focus on community
schools' influence on child behaviour and education at home, respectively.

Normal
behavioural problems

Family Community
School

Education at
home Activities
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1. Which activities concerning child behaviour and education at home are
offered by community schools?
1.1 Which institutions are involved in the organisation of activities

concerning child behaviour and education at home?
1.2 Do community schools offer a coherent continuing whole of activities?
1.3 Do differences between the four community school neighbourhoods

occur?

2 Are parents and children involved in community schools?
2.1 Which opinions do parents have with concern to the community

school?
2.2 Do parents and children participate in community school activities?

3 Do community schools influence the behaviour of community school
children?
3.1 What is the actual situation with regard to child behaviour of community

school children? Are there any differences between children with a
different socio-economic status?

3.2 Do changes in child behaviour occur between measurements? Are
there any differences between children that participate in community
school activities and children that do not?

3.3 What is the relation between participation in community school
activities and behaviour of children

4 Do community schools influence the educational situation at home of
community school children?
4.1 What is the actual situation with regard to education at home of

community school children? Are there any differences between families
with a different socio-economic status?

4.2 Do changes in education at home occur between measurements? Are
there any differences between families that participate in community
school activities and families that do not?

4.3 What is the relation between participation in community school
activities and the educational situation at home?




