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7. Results: effects concerning participation, child 
behaviour and education at home

7.1 Introduction
The former chapter showed to what extent parents and children participate in
community school activities. It furthermore outlined the situation concerning
behaviour and education at home of community school children. In this study,
however, we focus on the relation between participation in the community
school on the one hand and child behaviour and education at home on the
other. This chapter will therefore go into the following research questions: "do
community schools influence the behaviour of community school children?",
and "do community schools influence the educational situation at home of
community school children?". Before specifically focusing on those two
questions, this chapter will first go into differential effects concerning
involvement in community schools (7.2.1), child behaviour according to
parents (7.2.2) and according to teachers (7.2.3), and education at home
(7.2.4). Section 7.3 presents the effects of participation in community school
activities. It deals with the relation between participation in activities and child
behaviour (7.3.1) and the relation between participation and education at
home (7.3.2). Section 7.4, finally, gives a summary of the results presented in
chapter 6 and chapter 7.

7.2 Differential effects
Chapter 6 presented the results concerning child behaviour and education at
home for all 74 families included in this study, and for the 180 pupils assessed
by teachers. This section will go into differential effects for families and pupils
with a different socio-economic status and differential effects for families and
pupils from different neighbourhoods. As has been presented in chapter 4,
from the 74 families that participate in this study, 65% has a middle or high
socio-economic status, 27% has a low socio-economic status and 8% comes
from ethnic minority groups. With concern to neighbourhood, chapter 4
showed that 46% of the families lives in Hoogkerk, 39% in Vinkhuizen, 7% in
SPT and 8% in Oosterpark.

The literature mentioned in chapter 3 made clear that families with a
low socio-economic status experience more child behaviour problems than
other families do. Furthermore, the activities organised by the community
schools in this study differ per community school (chapter 5), and besides the
populations of the four community school neighbourhoods in this study are
also different (chapter 4). We therefore expect that problems concerning child
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behaviour and education at home might be different in the four
neighbourhoods in this study. The sections below will describe whether
differences exist between socio-economic groups and between
neighbourhoods.

7.2.1 Differential effects concerning participation in Groningen 
community schools

This section deals with differential effects concerning parents' opinions of
community schools and families' participation in community school activities.
First, it will go into the differences for families with a different socio-economic
or ethnic status, then it goes into differences for families that live in different
neighbourhoods.

Socio-economic or ethnic status
In section 6.2, we presented the results concerning parents' opinions about
community schools and families' participation in community school activities.
More than half of the parents feel involved in the community school and think
of it as an improvement, approximately three-quarters know what a
community school is and think they receive sufficient information. Analyses
showed that parents' opinions do not significantly differ for the different socio-
economic and ethnic groups.

We furthermore checked whether the participation in recreational,
educational and parental activities differed for families with a different socio-
economic and ethnic background. Differences were found for participation in
educational activities in 1998 and 1999. In 1998, ethnic minority families
participated in significantly more educational activities than Dutch families with
a low socio-economic status. In 1999 ethnic minority families participated in
more educational activities than both Dutch families with a low socio-
economic status and families with a middle or high socio-economic status.
Those differences were not found in the 2000 measurement.
With regard to the (health) care institutions visited (see table 6.5), no
differential effects were found for children with a different socio-economic or
ethnic background. This applies to the number of institutions visited, as well
as to the kind of institutions visited.

Neighbourhood
With concern to parents' opinions about community schools, no differences
were found between parents from different neighbourhoods. This means, for
example, that parents in the four neighbourhoods feel equally involved and
are equally satisfied with the community school in their neighbourhood.

As far as participation in community school activities is concerned, we
found the following differences between neighbourhoods. Concerning
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recreational activities, families in Vinkhuizen and SPT participated in
significantly more activities during the three years of this study than families in
Hoogkerk. Furthermore, families from SPT participated in more recreational
activities than families in the other neighbourhoods in 1997 as well as 1999.
With regard to the number of total activities in 1997, families from Vinkhuizen
participated in more activities than families in Hoogkerk, and families in SPT
participated in more activities than families in Oosterpark. No differences were
found with regard to parental and educational activities.

Shortly, significant differences for socio-economic and ethnic groups
were only found for participation in educational activities in 1998 and 1999.
Ethnic minorities participated in more educational activities than families with
a low socio-economic status in 1998, and than families with a low, middle and
high socio-economic status in 1999. With concern to neighbourhood, families
in Vinkhuizen and SPT participated in slightly more activities than families in
Hoogkerk and Oosterpark. This especially concerns recreational activities.

7.2.2 Differential effects concerning child behaviour assessed by 
parents

In section 6.3, we presented the results concerning child behaviour according
to parents. These results were based on interviews with the CBCL and the
HIB. In this section we will see whether these results differ for children with a
different socio-economic or ethnic status and whether they differ for children
from different neighbourhoods.

Socio-economic and ethnic status
With concern to child behaviour, as measured with the CBCL, we found no
differences in the mean CBCL subscale scores of children with a different
socio-economic or ethnic status. This means that the mean behavioural
problems of, for example, children with a low socio-economic background do
not differ significantly from the behavioural problems of children with a middle
or high socio-economic status. We did find some differences concerning the
change scores, however (see table 7.1). Between the school years 1998 and
1999 social problems showed a bigger decrease for ethnic minority children
than for children with a low socio-economic status. Children from a middle or
high socio-economic status showed a small increase of social problems.
Between 1998 and 2000, delinquent showed a decrease for children with a
middle or high socio-economic status, and an increase for ethnic minorities.
The change scores on the remaining subscales do not differ significantly for
children with a different socio-economic or ethnic status.
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Table 7.1: Significantly different CBCL change scores for children with a different   
     socio-economic or ethnic background

CBCL
subscales

Weight factor 1999-1998 2000-1999 2000-1998

Social problems 1.0
1.25/1.70
1.90

0.8
-0.3
-9.4

*
* !

Delinquent 1.0
1.25/1.70
1.90

-3.2
0.8
4.8 *

* means significant difference with 1.0 (p ≤ .05)

! means significant difference with 1.25/1.70 (p ≤ .05)

Next to the CBCL subscale and change scores, clinical scores were
computed. 39 children scored at least once within clinical range of a CBCL
subscale. Of those 39 children, 67% has a middle or high socio-economic
status, 26% has a low socio-economic status and 6% are ethnic minorities.
Those percentages are comparable to the ones of all 74 children in this study.

In addition to the CBCL, we used the HIB to assess child behaviour.
Analyses made clear that no differences exist in the mean HIB subscale
scores nor in the HIB change scores of children with a different socio-
economic or ethnic status. Section 6.3.1 showed that seven children scored at
least once within clinical range. Of those seven children, three have a middle
or high socio-economic status, three have a low socio-economic status and
one is from an ethnic minority group. Because of the small numbers, it is not
useful to compare percentages to the whole research group.

Neighbourhood
Next to differences in the behaviour of children with a different socio-economic
or ethnic status, we also checked whether significant differences exist
between children from the four neighbourhoods included in this study.
Concerning the CBCL subscale scores the following significant differences
between neighbourhoods were found (see table 7.2). In 1998, the mean score
for aggressive was significantly higher in Oosterpark than in Hoogkerk, the
mean score for externalising was higher in Oosterpark than in Hoogkerk and
in Vinkhuizen, and it was higher in SPT than it was in Hoogkerk. In 1999,
significant differences were found for the total CBCL score, which was lower
in Hoogkerk than it was in Vinkhuizen and Oosterpark. Social withdrawal
scored significantly higher in Vinkhuizen than it did in Hoogkerk and SPT. No
significant differences between neighbourhoods were found in 2000.
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Table 7.2: Significantly different CBCL subscale scores for children in a different   
     neighbourhood (N=74)

CBCL subscales Neighbourhood 1998 1999 2000
Social withdrawal Hoogkerk

Vinkhuizen
SPT
Oosterpark

6.2
11.1
1.1

*
!

Aggressive Hoogkerk
Vinkhuizen
SPT
Oosterpark

18.5

32.1 *
Externalising Hoogkerk

Vinkhuizen
SPT
Oosterpark

12.4
15.4
20.9
32.1

*
*!

CBCL total Hoogkerk
Vinkhuizen
SPT
Oosterpark

12.9
17.4

21.3

*

*

* means significant difference with Hoogkerk (p ≤ .05)

! means significant difference with Vinkhuizen (p ≤ .05)

Furthermore, analyses made clear that the four neighbourhoods also differ on
some of the change scores (table 7.3). Between 1999 and 2000, the total
CBCL showed a bigger decrease for Oosterpark than for Hoogkerk.
Furthermore, Oosterpark showed a decrease with concern to social
withdrawal, whereas the other neighbourhoods showed an increase of social
withdrawal. Between 1998 and 2000, three of the CBCL subscales had
significantly different change scores for different neighbourhoods. SPT had a
negative change score, the other neighbourhoods had a positive change
score with concern to anxious/depressed. With concern to internalising,
Hoogkerk's change score was 1.5, SPT's change score was -5.5. Hoogkerk's
change score of externalising differed significantly from the ones of SPT and
Oosterpark.



92

Table 7.3: Significantly different CBCL change scores for children in a different   
     neighbourhood (N=74)

CBCL subscales Neighbourhood 1999-1998 2000-1999 2000-1998
Social withdrawal Hoogkerk

Vinkhuizen
SPT
Oosterpark

3.5
0.6
5.6
-6.5 *!º

Anxious/depressed Hoogkerk
Vinkhuizen
SPT
Oosterpark

2.1
1.8

-10.0
3.0

*!
º

Externalising Hoogkerk
Vinkhuizen
SPT
Oosterpark

-2.9

-10.6
-9.6

*
*

Internalising Hoogkerk
Vinkhuizen
SPT
Oosterpark

1.5

-5.5 *

CBCL total Hoogkerk
Vinkhuizen
SPT
Oosterpark

-0.3

-7.1 *

* means significant difference with Hoogkerk (p ≤ .05)

! means significant difference with Vinkhuizen (p ≤ .05)

º means significant difference with SPT (p ≤ .05)

With concern to the CBCL clinical scores, 38% of the children that scored at
least once within CBCL clinical range come from Hoogkerk, 36% comes from
Vinkhuizen, 10% from SPT and 15% from Oosterpark. Compared to the total
research group, the percentages of children with at least one clinical problem
in SPT and Oosterpark are slightly high.

Next to the differences concerning the CBCL subscale and change
scores, we also found a difference between neighbourhoods concerning the
HIB. In 1999, the total HIB score differed significantly for Hoogkerk and
Oosterpark (see table 7.4). No differences were found with concern to the HIB
change scores. Of the seven children that scored within HIB clinical range at
least once, two come from Hoogkerk, four from Vinkhuizen and one from
Oosterpark. Because of the small numbers, it is not useful to compare
percentages to the whole research group.
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Table 7.4: Significantly different HIB subscale scores for children in a different   
     neighbourhood (N=74)

HIB subscales Neighbourhood 1998 1999 2000
HIB  total Hoogkerk

Vinkhuizen
SPT
Oosterpark

13.9

24.8 *

* means significant difference with Hoogkerk (p ≤ .05)

In summary, the mean CBCL subscale scores did not differ for children with a
different socio-economic background. Change scores only differed between
socio-economic groups on some subscales. As was the case with the CBCL,
mean HIB subscale scores did not differ for socio-economic groups. For the
HIB as well as the CBCL, several differences between the four
neighbourhoods were found. Especially Oosterpark and Hoogkerk differ on
some of the mean subscale and change scores.

7.2.3 Differential effects concerning child behaviour assessed by 
teachers

Next to the assessment of child behaviour by parents, teachers also assessed
the behaviour of the pupils in their group. The general results concerning child
behaviour as assessed by teachers can be found in section 6.3.2. This section
goes into differential effects with regard to socio-economic or ethnic status
and neighbourhood, for the 180 pupils that were included in all
measurements. Of these 180 pupils 53% has a middle or high socio-economic
status, 35% has a low socio-economic status, and 13% are ethnic minorities.
With concern to neighbourhood, 25% of the pupils live in Hoogkerk, 47% in
Vinkhuizen, 18% in SPT and 10% in Oosterpark (see also chapter 4).

Socio-economic or ethnic status
With concern to the pupil's profile subscale scores, we found the following
differences for pupils with a different socio-economic or ethnic status (table
7.5). Pupils with a middle or high socio-economic status had significant lower
scores on home environment than pupils with a low socio-economic status
and than ethnic minorities, in all three measurements. This means that there
are fewer problems concerning the home environment for pupils with a middle
or high socio-economic status than for other pupils, according to teachers.
Furthermore, pupils with a middle or high socio-economic status had a better
attitude towards schoolwork than pupils with a low socio-economic status in
1998, and less problems with concern to healthy behaviour than pupils with a
low socio-economic status in 1999 as well as in 2000. And finally, less special
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educational measurements were taken for pupils with a middle and high
socio-economic status than for pupils with a low socio-economic status in
1999. The only two subscales that still showed differences for socio-economic
groups in the 2000 measurement are home environment and healthy
behaviour. Differences between socio-economic groups with concern to
attitude towards schoolwork and special educational measurements no longer
existed in the 2000 measurement.

Table 7.5: Significantly different pupil's profile subscale scores for children with a   
     different socio-economic or ethnic background (N=180)

Pupil's profile
subscales Weight factor 1998 1999 2000
Attitude towards
schoolwork

1.0
1.25
1.90

36.2
49.3 *

Healthy
behaviour

1.0
1.25
1.90

27.1
36.5 *

25.9
36.5 *

Special
educational
measurements

1.0
1.25
1.90

22.8
36.3 *

Home
environment

1.0
1.25
1.90

27.2
37.0
45.5

*
*

27.9
39.2
43.9

*
*

28.9
40.9
45.3

*
*

* means significant difference with 1.0 (p ≤ .05)

Concerning the pupil's profile change scores, analyses showed the following
difference (see table 7.6). The change scores of special educational
measurements differed significantly for different socio-economic or ethnic
classes between 1999 and 2000. Special educational measurements
decreased for children with a low socio-economic status and increased for
children with a middle- or high socio-economic status and ethnic minority
children. This decrease differs significantly from the increases, although, as
has been mentioned earlier, it does not lead to a significant difference of
mean subscale scores. No other significant differences between socio-
economic classes were found with concern to the pupil's profile change
scores.
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Table 7.6: Significantly different pupil's profile change scores for children with a   
     different socio-economic or ethnic background

Pupil's profile
subscales Weight factor 1999-1998 2000-1999 2000-1998
Special
educational
measurements

1.0
1.25/1.70
1.90

5.1
-2.7
10.0

*
!

* means significant difference with 1.0 (p ≤ .05)

! means significant difference with 1.25/1.70 (p ≤ .05)

Finally, the number of children that scored within the clinical range of the
pupil's profile was computed. Of the 52 pupils (29%) that did score within the
clinical range at least once, 44% has a middle or high socio-economic status,
44% has a low socio-economic status and 12% comes from ethnic minority
groups. These percentages are more or less comparable to the ones of all
180 pupils.

Neighbourhood
With concern to the four neighbourhoods included in this study, we found the
following differences in the pupil's profile subscale scores (see table 7.7). In
1998, Hoogkerk had a significantly lower score on healthy behaviour and on
social behaviour than the other neighbourhoods. It furthermore had a lower
score on self-confidence than and SPT and Oosterpark. Vinkhuizen's self-
confidence mean score also was significantly lower than SPT's. In 1999, all
the subscales from the pupil's profile had significant differences for the four
neighbourhoods in this study. Hoogkerk had a lower score on healthy
behaviour than SPT and Oosterpark; Vinkhuizen also scored lower than SPT.
Special educational measurements, social behaviour and attitude towards
schoolwork had higher scores in Oosterpark than in Hoogkerk and in SPT,
and higher scores in Vinkhuizen than in Hoogkerk and in SPT. Teachers in
Vinkhuizen perceived more problems with concern to pupil's home
environment than teachers in Hoogkerk and SPT. And, finally, Vinkhuizen
scored higher on problems concerning school pleasure than SPT. In 2000,
four of the pupil's profile subscales showed significant differences with
concern to neighbourhood. Healthy behaviour and home environment had
higher scores in Oosterpark than in Hoogkerk and in SPT, and higher scores
in Vinkhuizen than in Hoogkerk and in SPT. Furthermore, teachers in
Oosterpark perceived more problems with concern to social behaviour than
teachers in Hoogkerk, Vinkhuizen and SPT. Attitude towards schoolwork
scored higher in Vinkhuizen than in Hoogkerk and SPT, and higher in
Oosterpark than in SPT.
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Table 7.7: Significantly different pupil's profile subscale scores for pupils in a different
     neighbourhood (N=180)

Pupil's profile
subscales Neighbourhood 1998 1999 2000
Self-confidence Hoogkerk

Vinkhuizen
SPT
Oosterpark

33.3
39.3
46.9
45.0

*!
*

27.5
35.0
29.5
43.1

*

* º
Attitude towards
schoolwork

Hoogkerk
Vinkhuizen
SPT
Oosterpark

31.1
42.6
28.4
49.5

*
!
* º

Social behaviour Hoogkerk
Vinkhuizen
SPT
Oosterpark

25.6
36.1
40.6
47.6

*
*
*

31.8
41.7
30.6
50.0

*
!
* º

33.9
36.6
28.6
53.1 * ! º

Healthy behaviour Hoogkerk
Vinkhuizen
SPT
Oosterpark

22.8
31.8
31.8
39.1

*
*
*

24.2
32.8
30.2
41.2

*

* º

22.0
33.8
25.4
39.5

*
!
* º

School pleasure Hoogkerk
Vinkhuizen
SPT
Oosterpark

25.2
18.6 !

18.8
26.1
18.8
30.7

*
!
º

Special
educational
measurements

Hoogkerk
Vinkhuizen
SPT
Oosterpark

19.9
33.3
18.5
38.0

*
!
* º

Home environment Hoogkerk
Vinkhuizen
SPT
Oosterpark

26.7
37.8
27.5

*
!

23.6
42.5
26.0
44.2

*
!
* º

* means significant difference with Hoogkerk (p ≤ .05)

! means significant difference with Vinkhuizen (p ≤ .05)

º means significant difference with SPT (p ≤ .05)

Several differences concerning the change scores of pupils from different
neighbourhoods were found (table 7.8). Between 1998 and 1999 special
educational measurements and social behaviour showed a bigger decrease in
SPT than in the other three neighbourhoods. Home environment decreased
more in SPT than in Hoogkerk, and the increase in Vinkhuizen differs
significantly from the decreases in SPT and Hoogkerk. School pleasure
decreased less in Vinkhuizen than in the other neighbourhoods. Attitude
towards schoolwork decreased more in SPT than in the other
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neighbourhoods, and the increase in Vinkhuizen differs significantly from the
decreases in SPT and Hoogkerk. Self-confidence, finally, decreased more in
SPT than in the other neighbourhoods. Between 1999 and 2000, significantly
different change scores were found for two of the subscales. Special
educational measurements decreased in Oosterpark, whereas it increased in
the other neighbourhoods. This decrease differs significantly from the
increases. In Hoogkerk, the home environment score decreased, which differs
significantly from the increase in Vinkhuizen. Between 1998 and 2000, five
subscales showed significant differences with concern to neighbourhood.
Special educational measurements decreased in SPT, which differs from the
increases in Hoogkerk and Vinkhuizen. SPT's social behaviour score also
decreased, whereas it increased in the other neighbourhoods. Vinkhuizen
showed an increase on home environment, which differs from the decreases
in Hoogkerk and SPT. Attitude towards schoolwork decreased in SPT and it
increased in Vinkhuizen; the difference is significant. Attitude towards
schoolwork, finally, decreased more in SPT than in Hoogkerk and Vinkhuizen.
Table 7.8 shows the significantly different change scores per neighbourhood.

We finally computed the number of pupil's that scored within the pupil's
profile clinical range per neighbourhood. Of the 52 pupils that scores within
clinical range at least once, 15% comes from Hoogkerk, 58% comes from
Vinkhuizen, 13% comes from SPT and another 13% comes from Oosterpark.
Compared to the division over neighbourhoods of all 180 pupils, relatively few
children who live in Hoogkerk have clinical problems according to teachers
and relatively many children in Vinkhuizen have clinical problems according to
teachers.

Summarising, four pupil's profile subscales had significantly different
mean scores for pupils with different socio-economic or ethnic backgrounds,
in one or more of the measurements. Only one subscale, special educational
measurements, had significantly different change scores for pupils with a
different socio-economic or ethnic status. Several differences concerning the
neighbourhoods included in this study were found. In general, teachers in
Vinkhuizen and Oosterpark perceived more problems than teachers in
Hoogkerk and SPT.



98

Table 7.8: Significantly different pupil's profile change scores for pupils in a different 
     neighbourhood (N=180)

Pupil's profile
subscales Neighbourhood 1999-1998 2000-1999 2000-1998
Self-confidence Hoogkerk

Vinkhuizen
SPT
Oosterpark

-5.8
-4.5

-16.7
0.6

* !
º

Attitude towards
schoolwork

Hoogkerk
Vinkhuizen
SPT
Oosterpark

-5.4
2.9

-15.3
0.0

*
* !
* º

-1.5
0.1

-13.6 * !

Social behaviour Hoogkerk
Vinkhuizen
SPT
Oosterpark

6.2
5.1
-9.4
2.4

* !
º

9.1
0.7

-11.0
5.4

* !
º

School pleasure Hoogkerk
Vinkhuizen
SPT
Oosterpark

-2.0
-0.3
-8.6
-8.9

* !
!

0.7
-9.1 !

Special
educational
measurements

Hoogkerk
Vinkhuizen
SPT
Oosterpark

-1.8
1.3

-13.0
0.3

* !
º

6.6
2.4
7.2
-9.0 * ! º

6.6
4.9
-5.6 * !

Home
environment

Hoogkerk
Vinkhuizen
SPT
Oosterpark

-3.3
3.9
-7.7

*
* !

-3.2
4.2 *

-6.7
8.9

-10.0
*
!

* means significant difference with Hoogkerk (p ≤ .05)

! means significant difference with Vinkhuizen (p ≤ .05)

º means significant difference with SPT (p ≤ .05)
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7.2.4 Differential effects concerning education at home
As was the case with child behaviour, we also checked whether the results
concerning education at home (section 6.4) differ for families with a different
socio-economic or ethnic background and for families from different
neighbourhoods. This section will present to what extent these differences do
exist.

Socio-economic or ethnic status
The following differences concerning the HOME subscale scores were found
for children with a different socio-economic or ethnic status (see table 7.9).
Children with a middle and high socio-economic status had significantly higher
scores on learning materials than children with a low socio-economic status,
in 1998 as well as in 1999, and than ethnic minority children in 1998. In 2000,
children with a middle or high socio-economic status had higher scores on
modelling of social maturity than ethnic minorities. The other HOME subscales
showed no significant differences for socio-economic groups. Furthermore, no
significant differences for socio-economic groups on any of the HOME change
scores were found.

Table 7.9: Significantly different HOME subscale scores for children with a different 
     socio-economic or ethnic background

HOME
subscales Weight factor 1998 1999 2000
Learning
materials

1.0
1.25/1.70
1.90

88.6
79.1
72.7

*
*

92.2
84.5 *

Modelling of
social maturity

1.0
1.25/1.70
1.90

80.8

63.3 *

* means significant difference with 1.0 (p ≤ .05)

In section 6.4 we presented the percentages of children that scored within
clinical range of the HOME subscales (see table 6.19). Of the ten pupils (13%)
that did score within clinical range at least once, seven have a middle or high
socio-economic status, one has a low socio-economic status and two come
from an ethnic minority group. It is not useful to compare these numbers to the
whole research group, because it only involves few children.
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Neighbourhoods
With regard to the four neighbourhoods included in this study, some
significant differences in the HOME subscale scores were found in 1999 as
well as in 2000 (see table 7.10). In both measurements Hoogkerk scored
significantly higher on variety in experience than Vinkhuizen, SPT and
Oosterpark. The other HOME subscale scores did not significantly differ for
children with a different socio-economic background.

Table 7.10: Significantly different HOME subscale scores for children in a different 
       neighbourhood (N=74)

HOME subscales Neighbourhood 1998 1999 2000
Variety in
experience

Hoogkerk
Vinkhuizen
SPT
Oosterpark

92.9
88.5
84.4
81.0

*
*
*

91.2
84.7
82.2
82.6

*
*
*

* means significant difference with Hoogkerk (p ≤ .05)

! means significant difference with Vinkhuizen (p ≤ .05)

º means significant difference with SPT (p ≤ .05)

Significant differences in change scores (table 7.11) were only  found for
learning stimulation between 1998 and 2000: the SPT change score (28.0) is
significantly bigger than the ones in Hoogkerk (6.7) and Vinkhuizen (4.8). Of
the ten children that scored within clinical range of one or more of the HOME-
subscales, two come from Hoogkerk, six come from Vinkhuizen and two from
SPT. Because of the small numbers, we did not compare percentages to the
whole research group.

Table 7.11: Significantly different HOME change scores for children in a different 
        neighbourhood (N=74)

HOME subscales Neighbourhood 1999-1998 2000-1999 2000-1998
Learning
stimulation

Hoogkerk
Vinkhuizen
SPT
Oosterpark

6.7
4.8
28.0 * !

* means significant difference with Hoogkerk (p ≤ .05)

! means significant difference with Vinkhuizen (p ≤ .05)

In summary, this section made clear that few differences in HOME subscale
and change scores exist for families with a different socio-economic or ethnic
status. We furthermore also found few differences in HOME subscale and
change scores related to neighbourhood.
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7.3 Effects of participation in community school activities
The previous chapter presented the participation in community school
activities, the situation with regard to child behaviour problems according to
parents and teachers and the educational behaviour of parents. The former
sections presented differential effects concerning child behaviour and
education at home. In our research questions, however, we ask to what extent
community schools influence child behaviour and education at home. We
therefore go into the relation between participation in community school
activities and child behaviour in section 7.3.1 and the relation between
participation and education at home in section 7.3.2.

7.3.1 Relation between participation in activities and child behaviour
Section 6.2 showed families' participation in community school activities,
section 6.3.1 presented parents' assessment of behavioural problems of
community school children at home. In our research questions we ask
whether differences exist between children that participate in community
school activities and children that do not (research question 3.3). We expect
that families that attend community school activities experience a decrease in
child behaviour problems. To see whether this is the case, we computed
CBCL and HIB change scores per number of activities families participated in
during the whole three-year period of this study. Table 7.12 shows the CBCL
and HIB change scores that differ significantly for families that participated in
a different number of activities.

Table 7.12: Significantly different CBCL and HIB change scores per number of   
       activities families participated in (N=74)

Educational activities Total activities

Change scores
0

(N=38)
1-2

(n=27)
3-4

(N=6)
0

(N=6)
1-2

(N=17)
CBCL 1999-1998
Delinquency -3.8 3.8*
Somatic -2.3 1.6*

HIB 1999-1998
Safety -7.9 -7.4 8.3*!

* means significant difference with 0 activities (p ≤ .05)

! means significant difference with 1-2 activities (p ≤ .05)
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The column total activities in table 7.12 shows that families who attended
none of the activities experienced a decrease of the delinquency subscale
score whereas families who participated in one or two experienced an
increase of problems. With regard to educational activities, differences were
found for somatic and safety, in which less participation was connected with a
decrease of problems. So, contrary to our expectations, participation in more
community school activities is related to an increase of child behaviour
problems for some of the subscales used in this study. No significant change
score differences were found for the number of recreational activities and the
number of parental activities families participated in. 

The above mentioned results concern change scores of the CBCL and
HIB subscales. Additional analyses were carried out to say something about
the mean subscale scores per number of activities families participated in.
These analyses showed that most CBCL and HIB mean subscale scores were
not significantly different for families that participated in a different number of
activities.

Table 7.12 showed whether child behaviour problems differ for families
that participated in a different number of community school activities. It does
not provide information about the strength of the relation between child
behaviour problems and participation in community school activities.
Therefore correlations between CBCL and HIB change scores on the one
hand and families' participation rates per school year on the other were
computed. Table 7.13 shows the correlations with concern to the CBCL
change scores, table 7.14 shows the correlations with regard to the HIB

change scores. Only the significant correlations are presented (p ≤ .05). Few
significant correlations were found. These correlations run from (-).24 to (-)
.33, which corresponds to explained variances of 6% to 11% respectively.
Negative correlations point to a connection between more participation in
activities and a decrease of behavioural problems (more negative change
scores) and to a connection between less participation and an increase of
behavioural problems (more positive change scores). Positive correlations
point to a connection between more participation in activities and an increase
of behavioural problems (more positive change scores) and to a connection
between less participation and a decrease of behavioural problems (more
negative change scores).

Since we expect community school activities to lead to a decrease of
child behaviour problems, we mainly expect to find negative correlations
between child behaviour problems and participation in activities. Notable in
this respect are the positive correlations between the number of educational
activities families participated in in 2000, and the CBCL change scores
between 1998 and 2000. This means that more participation in educational
activities in 2000 is related to an increase in somatic, delinquent and total
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CBCL problems between 1998 and 2000. Negative correlations were found
for the number of recreational activities families participated in and the
uncommunicative change score between 1999 and 2000. This means that
children's communication problems decreased more if they participated in
more recreational activities. Furthermore notable is the fact that we found a
positive correlation between participation in educational activities in 1998 and
the 1999-1998 change score of the HIB subscale safety, and a negative
correlation with the 2000-1999 change score of safety. No significant
correlations between participation in parental activities and total activities and
child behaviour were found.

Table 7.13: Significant correlations between change scores of CBCL subscales and 
       participation in activities (N=74)

Recreational activities Educational activities
Change  scores 1999 2000 Total 1999 2000
2000-1999
Uncommunicative -.24 -.26 -.27
CBCL total -.30

2000-1998
Somatic .33
Delinquent .28
CBCL total .29

Table 7.14: Significant correlations between change scores of HIB subscales and 
       participation in activities (N=74)

Recreational activities Educational activities
Change scores 2000 1998
1999-1998: Safety .25
2000-1999: Safety -.24
2000-1998: Social contacts .24

7.3.2 Relation between participation in activities and education at home
Section 6.4 presented the results concerning education at home. The mean
HOME subscale scores were rather high. In this section we will go into
differences of education at home for families that participate in community
school activities and families that do not participate (research question 4.3).
We expect that families that attend community school activities will show an
improvement of education at home.

In section 7.3.1 we presented the CBCL and HIB change scores per
number of activities families participated in, to see whether participation in
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community school activities is connected to a change of behavioural
problems. Similar calculations with concern to the HOME-inventory showed
no significant differences between the number of community school activities
families participated in and HOME change scores. However, some of the
HOME mean subscale scores are significantly different for families that
participated in a different number of activities. Table 7.15 shows the mean
HOME subscale scores that differ significantly for families that participated in
a different number of activities.

Table 7.15: Significantly different HOME subscale scores per number of activities 
       families participated in (N=74)

Recreational Parental Total

HOME subscales
0

(N=43)
1-2

(N=22)
0

(N=30)
1-2

(N=18)
3-7

(N=23)
1-2

(N=17)
3-9

(N=51)

Learning materials
1998 81.0 89.7* 79.8 90.9*
1999 86.2 93.7*
2000 85.9 94.1*

Language
1999 95.8 99.4!

Variety in
experience
1999 84.3 90.8!
2000 83.5 90.3* 81.7 88.9!

* means significant difference with 0 activities (p ≤ .05)

! means significant difference with 1-2 activities (p ≤ .05)

Table 7.15 makes clear that significant mean differences only exist between
families that participated in one or two activities and families that participated
in three or more. The final column of table 7.15 shows that participation in
three or more activities in total is connected to higher mean subscale scores
on language stimulation in 1999, and on variety in experience in 1999 and in
2000. With regard to participation in recreational activities one significant
difference was found, namely for learning materials in 1998. Participation in a
higher number of parental activities is connected to a higher mean subscale
score on learning materials in all three measurements. No significant HOME
subscale score differences were found with regard to the number of
educational activities families participated in.

Besides the above-presented subscale scores, correlations between
participation in community school activities and HOME change scores were
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computed. Table 7.16 shows these correlations between the HOME change
scores and the participation in activities. Positive correlations in table 7.16
point to a connection between participation in more activities and an increase
in educational stimulation (more positive change scores), and to a connection
between participation in fewer activities and a decrease of educational
stimulation(more negative change scores). Negative correlations point to a
relation between participation in more activities and a decrease of educational
stimulation (more negative change scores) and to a relation between
participation in fewer activities and an increase of educational stimulation
(more positive change scores). Table 7.16. only presents the significant

correlations (p ≤ .05). Most correlations in table 7.16 are positive. They run
from (-).23 to .36, which corresponds to explained variances of 5% to 13%
respectively. Especially change scores of the subscales variety in experience
are positively correlated to participation in educational activities as well as to
the total number families participated in. No significant correlations were found
between participation in recreational activities and HOME change scores.

Table 7.16: Significant correlations between change scores of HOME subscales and 
       participation in activities (N=74)

Educational Parental Total
Change  scores 1999 Total 2000 1999 2000 Total
1999-1998
Variety in experience .28 .23

2000-1998
Language stimulation -.23
Physical environment .29 .27
Variety in experience .36 .27 .24 .25

7.4 Summary
Chapters 5, 6 and 7 presented the results of this study. Chapter 5 described
the four community schools included in this study, chapter 6 presented the
results with concern to families' involvement in community schools and the
situation with concern to child behaviour and education at home. Chapter 7,
finally, focused on differential effects and on the effects of community schools
with concern to child behaviour and education at home. This section will
summarise the results presented in chapter 6 and 7, based on the research
questions formulated in chapter 3.

Research question 1 has been dealt with in chapter 5. The second
research question goes into families' involvement in community schools. Half
of the parents' in this study say they feel involved in the community school.
Three quarters say they have a clear concept of what a community school is,
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and that they receive sufficient information about the community school in
their neighbourhood. No differences in parents' opinions were found for
parents with a different socio-economic or ethnic status, or for parents from a
different neighbourhood.

With regard to participation in community school activities, almost all
families in this study participated in at least one activity between 1998 and
2000. Per school year, approximately 70% participated in at least one activity.
Between 11% and 23% of the families participated in three or more activities
per school year. Differential effects related to socio-economic or ethnic status
were only found for participation in educational activities; ethnic minorities
participated in more educational activities than Dutch families. With concern to
neighbourhood, families in SPT and Vinkhuizen participated in more activities
than families in Hoogkerk and Oosterpark.

Research question 3 concerns community school's influence on the
behaviour of children. We found that most children in this study did not show a
lot of behavioural problems, according to their parents. Furthermore, less than
10% of the children had clinical or borderline behavioural problems. Teachers
on average perceived low to moderate socio-emotional behavioural problems
in their pupils. Notably, the number of pupils with clinical behavioural problems
increased, according to teachers' assessments. Correlations between parents'
and teachers' ratings of child behaviour were moderate, and most of the
parents' scores were lower than the ones of teachers. In the parents'
assessments of child behaviour, few differential effects with regard to socio-
economic or ethnic status were found. We did find some differences between
neighbourhoods, however, especially between Hoogkerk and Oosterpark.
Parents in Hoogkerk perceived fewer child behaviour problems, on average,
than parents in Oosterpark. Concerning teachers' assessment of child
behaviour, several differences related to socio-economic or ethnic status were
found, as well as differences related to neighbourhood. In general, teachers in
Vinkhuizen and Oosterpark perceived more problems in child behaviour than
teachers in Hoogkerk and SPT. Furthermore, pupil's with a middle or high
socio-economic status had fewer behavioural problems than pupils with a low
socio-economic status and ethnic minority pupils, according to teachers. The
relation between child behaviour and participation in community school
activities remains somewhat unclear. Several behavioural problems
decreased significantly, but only some of those decreases showed significant
correlations with participation in activities.

Research question 4 focuses on community schools' influence on
education at home. The HOME subscales used to measure this educational
situation at home showed a significant increase between the first and the final
measurement of this study, which means that education at home improved.
Furthermore, the number of families with borderline or clinical educational
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problems decreased on almost all of the HOME subscales. So, the number of
families with severe problems concerning education at home diminished
between measurements. Hardly any differences in HOME subscale and
change scores related to socio-economic or ethnic status and neighbourhood
were found. The improvement of education at home showed some significant
correlations with participation in activities. These correlations are not stable
however, and we did not find correlations for all subscales.
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