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4. Methodology

4.1 Introduction
In this study we examined to what extent community schools reach their
objectives concerning child behaviour and education at home. The former
chapters described child behaviour, education at home and the part
community schools can play in it. The question is whether behaviour of
children and the educational behaviour of parents improve, and if so, if this
improvement is related to participation in community school activities. In
chapter 3 we formulated the following research questions to study the relation
between community school activities on the one hand and child behaviour and
education at home on the other: (1) which activities concerning child
behaviour and education at home are offered by community schools?; (2) are
parents and children involved in community schools?; (3) do community
schools influence the behaviour of community school children?; and (4) do
community schools influence the educational situation at home of community
school children? This chapter describes the study that was conducted to
answer these questions. Section 4.2 describes the instruments used in this
study. Section 4.3 deals with the families and pupils that participated in this
study. Section 4.4 describes the data collection, and section 4.5 goes into the
data analysis.

4.2 Research instruments
In chapters 2 and 3 we described community schools, child behaviour and
education at home. A condition for community schools' influence is that
families are involved in the community school in their neighbourhood. In this
study we measured to what extent families participated in community school
activities, and to what extent child behaviour and education at home changed
over the years. This section will describe which instruments were used to
measure participation in activities, child behaviour and education at home.

Community school activities: organisation and participation
The first research question formulated in chapter 3 concerns the activities
offered by community schools. To answer this question, we analysed the
contents of the annual planning documents and the annual reports of the
community schools involved in this study (Gemeente Groningen;
1997;1998;1999). These documents and reports were produced by the local
project board and the community school staff members.
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With regard to families' involvement in community schools, parents
were asked about their opinion about the community school in their
neighbourhood. Four questions were used on which parents could answer
"yes" or "no". Parents were furthermore asked whether they thought their
families' participation in community school activities or other activities
increased since the start of the community school in their neighbourhood. In
connection with this question, parents were asked in which activities they or
their child participated. This question concerned community school activities
and other school-related activities, as well as the use of healthcare and
(youth) welfare institutions (See appendix A).

Child behaviour
To assess the behaviour of community school children, we used assessments
of parents as well as teachers. With concern to parents' assessment of their
child's behaviour we made use of subscales from two questionnaires: the
Child Behavior Checklist (CBCL) (Achenbach & Edelbrock 1983; Verhulst, van
der Ende & Koot, 1996), and the Health Influencing Behaviour questionnaire
(HIB).

The Child Behaviour Checklist, originally developed for American
children, has been standardised for the Dutch population by Verhulst, van der
Ende & Koot (1996). This questionnaire measures behavioural problems of
children aged four to sixteen. It consists of twenty competence items and 113
problem items. In this study we only make use of the problem items. Parents
have to say whether these items are "very true", "somewhat or sometimes
true" or "not true" for their child within the preceding six months. Examples of
questions are "child argues a lot", "child demands a lot of attention" and "child
feels he has to be perfect". The 113 problem items can be divided into eight
narrow-band syndrome scales, which, at their turn, can be divided into two
broad-band scales. The narrow-band syndrome scales are aggressive
behaviour, delinquent behaviour, anxious/depressed, social problems, social
withdrawal, somatic complaints, thought problems, attention problems. The
broad-band scale externalising consists of aggressive behaviour and
delinquent behaviour, the broad-band scale internalising consists of social
withdrawal, somatic complaints and anxious/depressed. De Groot, Koot and
Verhulst (1994) confirmed the structure of the syndrome scales for the Dutch
situation, and the Dutch version of the CBCL has been qualified as sufficiently
reliable and valid (Evers, Van Vliet-Mulder & de Groot, 2000; Verhulst &
Akkerhuis, 1986; Verhulst, Akkerhuis & Althaus, 1985). To interpret the CBCL
results, the constructors of this instrument computed so-called clinical and
borderline scores (Achenbach, 1991; Verhulst, van der Ende & Koot, 1996).
The clinical scores represent scores above the 98th percentile of the scores in
Verhulst's study, the borderline scores represent scores between the 95th and
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the 98th percentiles. The clinical scores refer to the scale scores of children
that were referred to a specialist because of severe behavioural problems.
Children who score in the borderline area are at risk for severe behavioural
problems. Children with a score below the borderline score are considered to
have no, or normal behavioural problems. This instrument can thus be used
for the assessment of normal child behaviour problems as well as more
severe child behaviour problems (i.e. clinical and borderline problems).

As has been mentioned above, the CBCL focuses on so-called
behavioural syndrome scales. It is not expected that a lot of children suffer
from these behavioural syndromes. Most children do exhibit so-called "normal
behavioural problems" to some extent, however (see chapter 3). We used the
Health Influencing Behaviour Questionnaire (HIB; see appendix B) to assess
these normal behavioural problems. This questionnaire is developed by the
LVGGD (National Board of Local Health Services in the Netherlands). It
consists of 36 items, of which parents have to say whether they are "true",
"somewhat or sometimes true" or "not true" for their child. The items in this
questionnaire are less oriented towards problematic behaviour than the items
in the CBCL, and more towards a normal behavioural development of
children. Since no information about the reliability of this instrument was
available, we used the 1997/1998 data (N=110) to test the reliability of this
instrument. The total HIB scale has a reliability of .71. We furthermore use two
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Besides parents, teachers were included in this study. They rated the
behaviour of all of their pupils on a five point Likert scale, the so-called pupil's
profile (Jungbluth, Peetsma & Roeleveld, 1996). This instrument consists of
the following subscales: self-confidence, attitude towards schoolwork, social
behaviour, healthy behaviour, school pleasure, special educational
measurements, and the teacher's judgement of the home environment. The
subscale teacher's judgement of the home environment measures to what
extent children's home environment supports learning at school, rather than
pupils' behaviour. Questions of the pupil's profile are, among others, "pupil
does not feel happy at school", "pupil is impertinent" and "school has good
contacts with pupil's parents". Driessen et al (1998) tested the reliability of the
subscales of this instrument. These reliabilities run from .75 to .86, which
makes this instrument sufficiently reliable. Driessen et al (1998), however, did
not test the reliability of the subscales healthy behaviour and special
educational measurements. We therefore computed the reliability of those
scales on the 1997/1998 data of this study (N=762). We found alphas of .73
and .94 for healthy behaviour and special educational measurements
respectively.
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Education at home
To measure the education at home we used the Home Observation and
Measurement of the Environment (HOME-inventory) (Bradley & Caldwell,
1988). This instrument can be used to distinguish between families who do
provide their children with sufficient stimulation and support, and families who
do not (Vedder & Eldering, 1996; Vedder, Eldering & Bradley, 1995). We used
the HOME-inventory for three to six years olds, which is also called the early
childhood version. This inventory is composed of a questionnaire and an
observation scale. We only used the questionnaire part in this study. This
questionnaire assesses the quality of stimulation at home, and it consists of
the following subscales (confirmed by Mundfrom & Bradley, 1993): (1)
learning materials, (2) language stimulation, (3) physical environment, (4)
learning stimulation, (5) modelling of social maturity, and (6) variety in
experience. Examples of items are "child owns at least ten books", and
"parent stimulates the child to learn letters and numbers". The HOME-
inventory items are scored in a binary-choice (yes/no) format. According to
Bradley & Caldwell (1984b), all scales are sufficiently reliable, and Vedder &
Eldering (1996) found that the HOME-inventory is also reliable in the Dutch
���	����������� !��

Background characteristics
We expect some background characteristics to influence behaviour of children
and education at home. Therefore, some of the children's background
characteristics were included in the data collection. Information was collected
with regard to age, gender, nationality and grade of the child, family
composition and profession and education of father and mother of the child.
With concern to the pupils assessed by their teachers, data was collected
concerning gender, grade and an indication for socio-economic status. This
indication for socio-economic status comes from the financial system of Dutch
education, which roughly discerns three categories of pupils: pupils with a
middle or high socio-economic background, native pupils with a low socio-
economic background and pupils from ethnic minority groups. These
categories all receive a weight factor. Subsequently the government appoints
a subsidy for schools per child, which is multiplied by the weight factor of the
child. Pupils with a high- or middle socio-economic status have a weight of
1.00, pupils with a low socio-economic status receive a weight of 1.25, and
non-native children receive a weight of 1.90. Furthermore, the system
discerns pupils who live in a trailer park; they receive a weight factor of 1.70.
Because this study only included few pupils with a weight factor of 1.70, they
are included in the 1.25 category in the analyses of the data. The system of
"weighing" pupils is known as the pupil's weight system. In this study, we use
this system as an indication for socio-economic status for the children
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assessed by their parents, as well as for the pupils assessed by their
teachers, and we will refer to it as "socio-economic or ethnic status".

To conclude with, scheme 4.1 summarises the instruments we used in
this study.

Scheme 4.1: Instruments used in this study

Activities Child
behaviour

Education at
home

Parents Questionnaire about
involvement and participation

CBCL
HIB

HOME-inventory

Teachers Pupil's profile

4.3 Research population
In 1998, all parents of children in the first grade of kindergarten (N=334) in
four Groningen neighbourhoods were approached by the researcher. The four
neighbourhoods are Hoogkerk, Vinkhuizen, Selwerd/Paddepoel/Tuinwijk
(SPT) and Oosterpark. Table 4.1 shows the distribution of the 334 families
that were approached for this study over the four neighbourhoods and socio-
economic or ethnic status. This table makes clear that Hoogkerk en
Vinkhuizen mainly count families with a middle or high socio-economic status,
whereas SPT and Oosterpark mainly count families with a low socio-economic
status. Hoogkerk is the only neighbourhood which has some families with first
grade kindergarten children in trailer parks, and which has no non-native first
grade kindergarten children. In total, 51% of the 334 approached families has
a middle or high socio-economic status, 34% has a low socio-economic
status, 11% are non-natives and 3% of the families lives in a trailer park.

Table 4.1: Families approached for this study per pupil's weight factor and per 
     neighbourhood (percentage of total families with the same weight in this 
     neighbourhood) (N=334)

Pupil's weight factor
Neighbourhood 1.00 1.25 1.70 1.90 Total
Hoogkerk 83 (64%) 38 (29%) 9 (7%) 130
Vinkhuizen 65 (56%) 29 (25%) 22 (19%) 116
SPT 15 (36%) 19 (45%) 8 (19%) 42
Oosterpark 8 (17%) 29 (63%) 8 (17%) 46
Total 171 (51%) 115 (34%) 9 (3%) 38 (11%) 334
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In addition, the 1997 data of the Inspection of Education were used to
compare the primary schools in this study (i.e. the ones in the four
neighbourhoods mentioned above) to all Dutch primary schools (Appendix C).
This comparison showed that the schools included in this study count fewer
pupils with a middle or high socio-economic status and more pupils with a low
socio- economic status and pupils from ethnic minority groups than the Dutch
average. These data furthermore showed that considerable differences exist
between the primary schools included in this study with concern to the
schools' population.

Families
As has been mentioned above, all 334 families with children in the first grade
of kindergarten of one of the community schools were asked to participate in
this research project. Of these 334 families, 110 (33%) were prepared to do
so. Of those 110 participants, 36 families were not able to continue
participating in this research project, which leaves 74 families in the final
measurement. Table 4.2 lists the reasons why people could no longer
participate in this study. The reason mentioned most often is a move to
another city or to an unknown address. Other reasons were participation in
the study taking too much time, circumstances within the family, uselessness
of the study and change of school.

Table 4.2: Reasons for drop-out of families

Reason for drop-out of the study Times
mentioned

1998/1999
• Moved to another city/new address unknown;

• It takes too much time to participate;

• Circumstances within the family (illness or death of a family-
member);

• The study is useless;

• Child does not go to community school anymore.

10
5
5

5
5

1999/2000
• Moved to another city/new address unknown;

• It takes too much time to participate;

• Circumstances within the family (illness or death of a family-
member).

4
1
1
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Of the 110 families who participated in the first measurement, 74 still
participated in the final measurement. These 74 families are included in the
analyses. Table 4.3 shows how these 74 families are divided over the four
neighbourhoods and the pupil's weight categories. The percentages
presented in this table concern the percentage participants in this study of the
total number of families approached in the same neighbourhood with the
same pupil's weight.

Table 4.3 makes clear that the 74 families that participated in all
measurements of the study represent 22% from the total number of families
that were approached for this research. 65% of those 74 families has a middle
or high socio-economic status, 25% has a low socio-economic status, 8% are
non-natives and 2% lives in a trailer park. In the analyses, the children with a
weight of 1.70 are included in the group of children with a low socio-economic
status. With concern to neighbourhood, approximately one quarter of the
families approached in Hoogkerk and Vinkhuizen participated in this study and
ample 10% of the families approached in SPT and Oosterpark participated.
On the whole, families with a middle or high socio-economic status are over-
represented in this study, as well as families who live in Hoogkerk and
Vinkhuizen, and non-native families and families who live in a trailer-park are
under-represented, as well as families from SPT and Oosterpark.

Table 4.3: Participants in all three measurements of this study (percentage of the 
     total number of families approached in the same neighbourhood with the 
     same pupil's weight factor) (N=74)

Pupil's weight factor
Neighbourhood 1.00 1.25 1.70 1.90 Total

Hoogkerk 21 (25%) 11 (29%) 2 (22%) 34 (26%)
Vinkhuizen 21 (32%) 4 (14%) 4 (18%) 29 (25%)
SPT 3 (20%) 1 (5%) 1 (13%) 5 (12%)
Oosterpark 3 (38%) 2 (7%) 1 (13%) 6 (13%)
Total 48 (29%) 18 (16%) 2 (22%) 6 (16%) 74 (22%)

Table 4.3 gives information about the socio-economic or ethnic status of the
families that participated in this study. We also collected information about
other background characteristics like the composition of the family, gender
and age of the child whose behaviour was assessed. Table 4.4 presents
background characteristics of the 74 children that were assessed in all three
measurements.
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Table 4.4: Background characteristics of the children assessed in this study (N=74)

Percentage of families
Family composition
Mother 100%
Father 89%
Brothers or sisters 86%
Only child 14%

Gender
Boy 57%
Girl 43%

Age in first measurement
3 3%
4 45%
5 37%
6 3%

Table 4.4 makes clear that 89% of the families in this study have both a father
and a mother, the remainder consists of single-parent families with only a
mother. Almost all children in this study have at least one brother or sister.
14% of the children in this study are an only child. Additional information
showed that 38% of the children with siblings are the eldest child in the family.
With concern to gender, more boys (57%) than girls (43%) were included in
this study. Furthermore, two (3%) of the children were three years old by the
time the research started, 33 (45%) were four years-old, 37 (50%) were five
years old and two (3%) were six years old.

Pupils
Beside the families that participate in this study, approximately 700
kindergarten and first grade pupils of the four community schools in the city of
Groningen were annually assessed by their teachers. Of those 700 pupils,
approximately 30% have a low socio-economic status, and approximately
20% come from the ethnic minority groups. Tables 4.5 and 4.6 show
information of these pupils concerning neighbourhood and pupil's weight
factor respectively.
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Table 4.5: Pupils assessed by teachers per neighbourhood per school year    
     (percentage of pupils)

Measurement
Neighbourhood 1997/1998 1998/1999 1999/2000
Hoogkerk 236 (31%) 104 (16%) 265 (32%)
Vinkhuizen 275 (36%) 316 (49%) 336 (40%)
SPT 157 (21%) 153 (24%) 162 (19%)
Oosterpark 88 (12%) 79 (12%) 78 (9%)
Total 756 (100%) 652 (100%) 841 (100%)

Table 4.5 presents information about the neighbourhoods pupils come from,
per school year. It shows that in 1997/1998 pupil's profiles were filled out for
756 pupils. One third of them lives in Hoogkerk, one third lives in Vinkhuizen,
20% lives in SPT and an ample 10% in Oosterpark. In 1998/1999, we
received 652 completed pupil's profiles1. Almost half of the pupils in this
measurement live in Vinkhuizen, a quarter in SPT and 12% in Oosterpark. In
the final measurement (1999/2000) 841 pupils were assessed by their
teachers. 32% of them lives in Hoogkerk, 40% in Vinkhuizen, 19% in SPT and
9% in Oosterpark.

With concern to socio-economic or ethnic status, table 4.6 presents the
percentages of pupils per pupil's weight factor. In 1997/1998 45% of the pupils
has a middle or high socio-economic status, 34% has a low socio-economic
status and 17% is non-native. In the 1998/1999 measurement, 41% of the
pupils has a middle or high socio-economic status, 30% has a low socio-
economic status and 9% is non-native. Regarding the final measurement,
more than half of the pupils assessed has a middle or high socio-economic
status, a quarter has a low socio-economic status, and 19% is non-native.

Table 4.6: Pupils assessed by teachers per pupil's weight factor per school year   
     (percentage of pupils)

MeasurementPupil's
Weight factor 1997/1998 1998/1999 1999/2000
1.0 337 (45%) 270 (41%) 427 (51%)
1.25 253 (34%) 196 (30%) 214 (25%)
1.70 22 (3%) 13 (2%)
1.90 127 (17%) 128 (20%) 142 (19%)
Unknown 17 (2%) 58 (9%) 45 (5%)
Total 756 (100%) 652 (100%) 841 (100%)

                                                     
1 One school in Hoogkerk lost the pupil's profiles. We therefore received fewer completed
pupil's profiles from this neighbourhood in 1998/1999 than in 1997/1998 and 1999/2000.
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As has been said before, the pupil's profiles were annually administered in the
first and second grade of kindergarten, and in the first grade of primary
education. This means that in each measurement new children were included
in this study (the children that go to kindergarten for the first time) and other
children were excluded from this study (the former first-graders that moved to
second grade). Subsequently, most children were assessed by their teachers
in only one or two of the measurements. However, 180 pupils were assessed
in each of the three measurements. These pupils were in the first grade of
kindergarten in the 1997/1998 measurement, and most of them were in first
grade of primary education in the final measurement. Table 4.7 shows the
background characteristics of those 180 pupils.

Table 4.7: Background characteristics of the 180 pupils included in all three   
     measurements

Percentage of pupils
Neighbourhood
Hoogkerk 25%
Vinkhuizen 47%
SPT 18%
Oosterpark 10%

Pupil's weight factor
1.00 53%
1.25 33%
1.70 1%
1.90 13%

Gender
Boy 53%
Girl 47%

Parents in research?
Yes 23%
No 77%

With regard to neighbourhood and weight factor, the figures in table 4.7 are
rather similar to the ones in tables 4.5 and 4.6, although there are relatively
fewer non-natives among the 180 pupils that were included in each of the
three measurements (13%). Concerning gender, slightly more than half of the
pupils is male. We furthermore checked how many of the parents of these 180
pupils participated in this study. For 23% of the pupils this was the case.
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4.4 Data collection
All 334 families with children in the first grade of kindergarten of one of the
community schools received a letter that informed them about the community
school research project in the spring of 1998. Families from whom we did not
have a telephone number (N=150) could send in a reply card indicating that
they wanted to participate. Families from whom we did have a telephone
number were phoned to ask whether they wanted to participate in the study
(N=184). Table 4.8 shows the reactions of the families that were approached.
This table makes clear that initially 33% of the families approached wanted to
participate in this study. Those 110 families were included in the first
measurement, but 36 of them dropped of the study in the second or third
measurement (see section 4.3). Almost half of the families approached were
not reached by telephone, or did not send in the reply card. 19% of the
families explicitly stated that they did not want to participate in this study.

Table 4.8: Reaction of families with respect to participation in this study (percentage 
     of families)

Neighbourhood
Parents

approached
Participation in

study
No participation Not reached/

Unknown
Hoogkerk 133 44 (33%) 20 (15%) 69 (52%)
Vinkhuizen 116 40 (35%) 17 (15%) 59 (51%)
SPT 41 16 (39%) 10 (24%) 15 (37%)
Oosterpark 44 10 (23%) 16 (36%) 18 (41%)
Total 334 110 (33%) 63 (19%) 161 (48%)

The families that did want to participate in this study were visited at home by
the interviewer. During these interviews, the parents were asked questions
from the CBCL, the HOME-inventory and the HIB, and about participation in
community school activities (see section 4.2.). The participating families were
interviewed three times between 1998 and 2000. The interviews took between
45 and 90 minutes per interview. Most interviews were held with mothers,
some with both parents and a few with only the father. Table 4.9 shows with
whom the interviews were held, per measurement.

Table 4.9: Parents that were interviewed, per measurement

1997/1998
(N=110)

1998/1999
(N=81)

1999/2000
(N=74)

Mother 82% 95% 89%
Father 3% 3% 3%
Both 15% 3% 8%
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In the first measurement, all children assessed by their parents were in the
first grade of kindergarten. Some of these children were to young to go to the
second grade of kindergarten in the 1998/1999 school year. Therefore, the
1998/1999 measurement included first grade kindergarten children as well as
second grade kindergarten children (see scheme 4.2).

Kindergarten and first-grade teachers of community schools annually
received the pupil's profiles they had to fill out through the local school
counselling service. They completed the profiles for each pupil in their grade,
and sent them back to the school counselling service in a reply envelope. In
the 1999/2000 measurement, teachers could choose if they wanted to
complete the pupil's profile on paper or in a computer programme. Scheme
4.2 summarises which questionnaires were administered in which school
year.

Scheme 4.2: Administering of questionnaires per school year, per grade

School year
Grade 1997/1998 1998/1999 1999/2000

Kindergarten 1 CBCL, HIB, HOME
Pupil's profile

CBCL, HIB, HOME
Pupil's profile Pupil's profile

Kindergarten 2
Pupil's profile

CBCL, HIB, HOME
Pupil's profile

CBCL, HIB, HOME
Pupil's profile

Grade 1
Pupil's profile Pupil's profile

CBCL, HIB, HOME
Pupil's profile

4.5 Data analyses

Involvement in community schools
Six statements were formulated concerning parents' involvement in
community school in their neighbourhood. We computed which percentages
of parents agreed and disagreed with each of the statements, and which
percentage did not have an opinion. Parents were furthermore asked in how
many of the community school activities the family participated. We computed
the number of activities families participated in per category (recreational,
educational, parental and total) per school year, as well as for the total period
of this study (1998 to 2000). With concern to the number of activities families
participated in, we draw a distinction between "no participation" "1-2
activities", and "3-9 activities". Percentages of participants were computed
using the above mentioned categories of activities, and the number of
activities (divided in no participation, 1-2 activities and 3-9 activities) per
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school year, and for the total period of this study. Besides, we computed in
how many school years (0,1,2 or 3) families participated in community school
activities. Percentages of families per number of school years in which they
participated are presented. We finally computed the percentages of families
that made use of (health) care institutions per school year.

We checked whether the results concerning involvement in community
schools differed for families with a different socio-economic or ethnic status,
and for families from a different neighbourhood. We used a one-way ANOVA
with a bonferroni post-hoc test to check for differences between families with a

different socio-economic or ethnic status (p ≤ .05). With concern to
neighbourhood, a one-way ANOVA corrected for socio-economic or ethnic

status was used (p ≤ .05).

Child behaviour and education at home
Several questionnaires were used to assess child behaviour and education at
home (CBCL, HIB, pupil's profile, HOME-inventory). We computed mean
subscale scores and standard deviations of these instruments. To be able to
compare the results of these instruments to each other, the subscale scores
of all instruments were transformed in such manner that they run from 0 to
100. The actual subscale score was divided by the maximum possible
subscale score and multiplied by 100. Paired-samples t-tests were computed

to check whether the differences between measurements are significant  (p ≤
.05). We furthermore computed the change scores between the
measurements for all subscales.

As has been mentioned before, the CBCL indicates so-called clinical
and borderline scores, which correspond to the children who score above the
98th and between the 95th and 98th percentile scores of a norm group,
respectively. To be able to compare the clinical and borderline scores to the
mean CBCL subscale scores in this study, the original scores by Verhulst, van
der Ende & Koot (1996) were transformed to fit in the 0 to 100 scale. The
transformed clinical and borderline scores are presented in appendix D. We
computed the percentages of pupils who scored above these norms.
Furthermore, we computed the 95th to 98th and the above 98th percentile
scores of the other instruments (HIB and pupil's profile) as well, for the data of
the first measurement. Since the HOME-inventory is a stimulating scale, we
computed the 2nd to 5th percentile score and the below 2nd percentile score for
this instrument. These percentile scores are considered to be borderline and
clinical scores for the HIB, pupil's profile and HOME-inventory. (see appendix
D). Subsequently, the percentages of pupils who scored above these norms
were computed. Furthermore, for some of the subscales correlations between
parents' and teachers' assessments were computed.
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Besides, we checked whether differential effects exist with concern to
socio-economic or ethnic status and with concern to neighbourhood.
Regarding differential effects for socio-economic status, we used a one-way

ANOVA with a bonferroni post-hoc test (p ≤ .05). A one-way ANOVA
corrected for socio-economic or ethnic status was used to check for

differences between neighbourhoods (p ≤ .05). With concern to clinical and
borderline scores, percentages of children per socio-economic or ethnic status
and per neighbourhood were computed. These percentages were compared
to the ones of the total research population.

Relation between participation, and child behaviour and education at home
To see whether a relationship exists between participation in community
school activities, and child behaviour and education at home, change scores
were computed for families that participated in no activities, in 1-2 activities
and in 3-9 activities. A one-way ANOVA with a bonferroni post-hoc test was

used to show whether the change scores differed significantly (p ≤ .05). We
furthermore computed correlations between participation in activities (divided
into no participation, 1-2 activities, 3-9 activities) and the mean subscale and
change scores of the instruments used. These analyses were carried out for
recreational, educational, parental and total activities, on the data from the
parent interviews only. We could not link teachers' assessments to families'
participation in activities.




