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Summary
This thesis focuses on the influence of Groningen community schools on child
behaviour problems and education at home. These Groningen community
schools were first developed in 1995. Motives for the development of
Groningen community schools were the lack of success of the educational
priority policy that was executed until then, and some specific societal
problems in the city of Groningen, such as a low average income level and
high unemployment rates. Groningen community schools are expected to
improve education and behaviour and to solve or at least diminish several
educational and behavioural disadvantages. More generally, community
schools should unburden teachers that have to deal with all kinds of problems
their pupils could have, and community schools should provide several kinds
of opportunities for all children and parents. These opportunities include
methods to deal with or prevent child behaviour problems and programmes to
stimulate education at home.

To study the extent to which Groningen community schools indeed
influence child behaviour problems and education at home, the following
research questions were formulated: (1) which activities concerning child
behaviour and education at home are offered by community schools?; (2) are
parents and children involved in community schools?; (3) do community
schools influence the behaviour of community school children?; and (4) do
community schools influence the educational situation at home of community
school children? To answer these questions, 74 parents of kindergarten
children in four Groningen neighbourhoods (i.e. Hoogkerk, Vinkhuizen,
Selwerd/Paddepoel/Tuinwijk (SPT) and Oosterpark) were annually
interviewed concerning participation in community school activities, their
child's behaviour and education at home. Furthermore, Kindergarten and first
grade teachers annually assessed the socio-emotional behaviour of in total
180 pupils. Before going into the results of this study we will give a summary
of the theoretical framework of this thesis. This theoretical framework
concerns the concept community schools as well as the concepts child
behaviour problems and education at home.

Chapter 2 describes community schools in general. Literature shows
that community schools concern the co-operation between schools and
(youth) healthcare, (youth) welfare and recreational institutions, such as pre-
schools, social services, sports clubs, music and art schools, libraries and
community centres. Which institutions exactly co-operate within a community
school depends on the needs and the possibilities of the neighbourhood
involved. The co-operation of institutions should lead to an improvement of
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children's development and education and to a decrease of emotional,
developmental, educational and behavioural problems. In the community
school literature, several more specific community school objectives are
formulated, categorised into social objectives, health objectives, cognitive or
intellectual objectives, developmental objectives and organisational
objectives. These objectives should be reached by the joint organisation of
community school activities. These activities include, for example, recreational
activities, behaviour modification programmes, child rearing courses, early
childhood compensatory programmes and adult education. Other research
showed that for community schools to effectively meet their objectives, they
should, among others, organise appropriate activities which are well
implemented and responsive to the needs of the neighbourhood inhabitants.
They furthermore should establish genuine partnerships between schools,
families and other institutions. To establish such partnerships they could best
apply a bottom-up strategy. Besides, teachers' and other community school
personnel's needs should be taken into account.

Chapter 3 goes into child behaviour problems and education at home.
Especially emphasised in this chapter are those aspects of child behaviour
and education at home that could possibly be influenced by community
schools. Four types of child behaviour problems are discussed: psycho-social
behavioural problems, normal behavioural problems, externalising versus
internalising behaviour and risky behaviour. This chapter furthermore
discusses who decides what a behavioural problem is. It states that the
assessment of child behaviour problems highly depends on the informant (e.g.
the parents or the teacher). The following description of child behaviour
problems, which is based on the literature, is used in this thesis: "More or less
normal problems in the behaviour of children like eating and sleeping
problems, anxiety about strangers, aggression, concentration problems, risky
behaviour and shortcomings in healthy behaviour".

Concerning education at home, chapter 3 discusses parental attitude
towards their child, such as the provision of care and protection, the provision
of activities and toys, and stimulation of learning and social behaviour. It
furthermore goes into the attitude of parents towards institutions that have to
do with their child. The following description of education at home is used in
this thesis: "The interaction between parents and children and the way
parents stimulate their children's development and learning at home.
Furthermore, the way in which families make use of available services, such
as healthcare and welfare institutions, is considered to be an aspect of
education at home".

Chapter 4 describes the study that was conducted. Annual planning
documents and annual reports of the Groningen community schools were
used to receive information about the community school activities that were
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organised. Furthermore, 74 parents of kindergarten children were annually
interviewed between 1998 and 2000. Parents with a middle or high socio-
economic status were over-represented in this study. Furthermore, relatively
more parents from Hoogkerk and Vinkhuizen participated in this study than
parents from SPT and Oosterpark did. The interviews included questionnaires
about participation in community school activities, child behaviour problems
(CBCL and HIB) and education at home (HOME-inventory). Kindergarten and
first grade teachers annually completed a questionnaire about their pupil's
socio-emotional behaviour (pupil's profile) in the three school years included
in this study. Pupil's profiles of 180 pupils were used in the data analyses of
this study. These 180 pupils were assessed by their teachers in all three
measurements.

Chapters 5,6 and 7 give the results concerning the research questions
of this study. The first research question concerns the activities organised by
community schools. Chapter 5 shows the results concerning this question, but
it firstly goes into the development of Groningen community schools. These
community schools aim for the following objectives: to improve behaviour and
socio-emotional functioning of children, to improve the educational
environment at home and the pedagogical behaviour of parents, to decrease
risky behaviour, to decrease educational and physical disadvantages and to
create opportunities for all children in the neighbourhood. These Groningen
community school objectives are much broader and less explicit than the ones
in the general model (chapter 2). Chapter 5 furthermore makes clear that
eighteen Groningen institutions participated in at least one of the four
community schools in this study. Eleven of these institutions participated in all
four community schools. It concerns educational, social, health and
recreational institutions. These institutions jointly organised between nine and
seventeen activities per school year per community school, categorised into
recreational, educational and parental activities. Between five and eleven
activities per community school recurred in all three school years, other
activities were organised only once or twice. Concerning differences in
activities organised by the four community schools, the number and kind of
activities organised slightly differed, as well as the variation in the number of
activities that were organised per school year. Concluding, the community
schools in this study organised several recreational, educational and parental
activities. Several activities recurred in each school year, so the community
schools at least partly succeeded in the organisation of a continuing coherent
whole of activities.

The second research question concerns families' involvement in
community schools. It focuses on parents' opinions about the community
school and on families' participation in community school activities (chapter 6).
Half of the parents in this study say they feel involved in the community
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in child behaviour than teachers in Hoogkerk and SPT. Furthermore, pupil's
with a middle or high socio-economic status had fewer behavioural problems
than pupils with a low socio-economic status and ethnic minority pupils,
according to teachers.

The relation between child behaviour and participation in community
school activities remains somewhat unclear (chapter 7). Several behavioural
problems decreased significantly, but only some of those decreases showed
significant correlations with participation in community school activities.
Concluding with concern to research question 3, we did find a significant
decrease of some child behaviour problems, but we could not find a clear and
stable relationship with participation in community school activities.

Research question 4 focuses on community schools' influence on
education at home. The HOME subscales used to measure this educational
situation at home showed a significant increase between the first and the final
measurement of this study (chapter 6). So education at home improved
between 1998 and 2000. Furthermore, the number of families with borderline
or clinical educational problems decreased on almost all of the HOME
subscales. So, the number of families with severe problems concerning
education at home diminished between measurements. Hardly any
differences in HOME subscale and change scores related to socio-economic
or ethnic status and neighbourhood were found (chapter 7). The improvement
of education at home showed some significant correlations with participation
in activities. These correlations are not stable however, and we did not find
correlations for all subscales. So, although education at home did improve, we
did not find a clear relation with participation in community school activities.

Finally, chapter 8 discusses the research results. The first subject of
discussion concerns the Groningen community school objectives and the
activities that were organised. The broadness of the objectives makes it
difficult to decide which activities could best be used to reach the objectives.
Furthermore, quite some activities might not be specific and extensive enough
to lead to an improvement of child behaviour and education at home. With
concern to families' participation in community school activities, the results
showed that most families participated in at least one community school
activity per school year. However, this does not seem sufficient to achieve
considerable changes in child behaviour and education at home. Some
changes in child behaviour problems were found, in parents' assessments as
well as in the ones of teachers. The correlations found between participation
and child behaviour problems make it questionable to what extent those
changes in child behaviour problems were influenced by community schools,
however. Most of those changes might well be related to the fact that the
children grew older between the first and final measurement. With regard to
education at home, some of the child rearing courses and early childhood
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school. Three quarters say they have a clear concept of what a community
school is, and that they receive sufficient information about the community
school in their neighbourhood. No differences in parents' opinions were found
for parents with a different socio-economic or ethnic status, or for parents from
a different neighbourhood.  With regard to participation in community school
activities, almost all families in this study participated in at least one activity
between 1998 and 2000. Per school year, approximately 70% participated in
at least one activity. Between 11% and 23% of the families participated in
three or more activities per school year. Most participation was registered in
the category parental activities. Differential effects (chapter 7) related to socio-
economic or ethnic status were only found for participation in educational
activities; ethnic minority families participated in more educational activities
than other families. With concern to neighbourhood, families in SPT and
Vinkhuizen participated in more activities than families in Hoogkerk and
Oosterpark. Concluding with concern to research question 2, approximately
half of the parents in this study say they feel involved in the community school
in their neighbourhood. Furthermore, per school year approximately three-
quarters of the families in this study participated in at least one community
school activity. So most families are at least partly involved in the community
school in their neighbourhood.

Research question 3 concerns community school's influence on the
behaviour of children. With concern to the actual situation of behaviour of
children, we found that most children in this study did not show a lot of
behavioural problems, according to their parents (chapter 6): the CBCL and
HIB subscale scores are relatively low. Furthermore, less than 10% of the
children had clinical or borderline behavioural problems (see chapter 4 for an
explanation of clinical and borderline problems). Teachers on average
perceived low to moderate socio-emotional behavioural problems in their
pupils. Notably, the number of pupils with clinical behavioural problems
increased between measurements, according to teachers' assessments.
Correlations between parents' and teachers' ratings of child behaviour were
moderate, and most of the parents' scores were lower than the ones of
teachers. Parents thus perceive fewer behavioural problems in their children
than teachers do.

Parents' assessments of child behaviour showed few differential effects
with regard to socio-economic or ethnic status (chapter 7). We did find some
differences between neighbourhoods, however, especially between Hoogkerk
and Oosterpark. Parents in Hoogkerk perceived fewer child behaviour
problems, on average, than parents in Oosterpark. Concerning teachers'
assessment of child behaviour, several differences related to socio-economic
or ethnic status were found, as well as differences related to neighbourhood.
In general, teachers in Vinkhuizen and Oosterpark perceived more problems
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compensatory programmes might have led to an improvement of education at
home. However, not many significant correlations between participation in
activities and education at home were found. Limitations of this study could
also have influenced the results. Examples of such limitations are the lack of
an appropriate control group, the use of questionnaires instead of
observations, and the fact that the research group was not entirely
representative for the entire population of the neighbourhoods involved.

Chapter 8 concludes with implications of this study for future research
and for Groningen community schools. Future research should more
specifically focus on the characteristics of the activities organised and the
effects of co-operation between institutions. Furthermore, matching
procedures might be used, since it will remain difficult to find an appropriate
control group. An instrument to reliable measure normal behavioural problems
and a representative research group should also be included in future
research. An implication for Groningen community schools is that they should
specify and revise their objectives, based on what neighbourhoods or specific
target groups need and based on problems that indeed exist in the
neighbourhoods concerned. Furthermore, parents should be more often
considered as possible community school partners instead of as merely
consumers. Finally, to reach the community school activities, families should
(be able to) participate in more community school activities. Therefore,
community schools should provide sufficient information as well as a sufficient
number of activities for all families in a neighbourhood.




