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The aim of this study is to analyse how sensitivity and responsivity are displayed in the 
interaction between PFPs and out-of-home placed adolescents in family-style group 
care. The data and methodology used in this research are outlined below.

Conversation Analysis – interactional processes

Conversation Analysis, the study of talk-in-interaction, was developed in the 1960s 
and 1970s by Harvey Sacks, in association with Emanuel Schegloff and Gail Jefferson. 
Conversation analysts try to examine and describe how participants use talk in a 
systematic way to produce recognizable actions (Jol, 2020). CA focusses on turns and 
sequences in interaction on the premise that conversation takes place turn by turn. 
Turns are single utterances of speakers, and sequences are a combination of related 
turns. In each subsequent turn, participants show each other how they understood 
the prior turn (Sacks, Schegloff & Jefferson, 1974; Schegloff, 2007). Analysis of data 
using CA is based on verbal and non-verbal practices of participants, which are also 
observable for the researcher (Atkinson & Heritage, 1984; Koole, 2015). Therefore, 
in CA, researchers make use of video or audio recordings to observe all the details of 
conversations. The video data used in this study has enabled us to study both verbal 
and non-verbal behaviour, and thus to examine how the participants act sensitively 
and responsively.

Studies on parent-adolescent interaction

Since the 1960s and 1970s, the body of knowledge on interaction between people 
has grown steadily (Antaki, 2011). Researchers therefore started to gain knowledge 
about how this exchange works within specific disciplines, like institutional interaction 
in health care. The term ‘institutional interaction’ refers to the specific possibilities and 
restrictions of the interaction and the goal of the conversation (Drew & Heritage, 1992). 
For example, studies have been conducted on psychotherapist-patient interaction (e.g. 
Peräkylä, 2004) and doctor-patient interactions (e.g. Robinson, 2003). This thesis is 
concerned with PFP-adolescent interactions in family-style group care. The group care 
takes place in a hybrid setting, where professional care is provided in a family-like 
environment. There is some research available on parent-child or family interactions 
in general (Filipi, 2009; Goodwin, 2007; Keel, 2016, Hepburn & Potter, 2011; Potter 
& Hepburn, 2020; Arcidiacono & Pontecorvo, 2009). To our knowledge, only a few 
international papers exist on PFP-adolescent interaction. These papers illustrate how 
PFPs shape their educational role in interaction with adolescents (Van Nijnatten, 
Matarese, & Noordegraaf, 2017; Van Nijnatten & Noordegraaf, 2016; Van Nijnatten, & 
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Noordegraaf, 2016b; Noordegraaf, Van Nijnatten & Luursema, 2019). In this thesis, we 
examine how sensitivity and responsivity are displayed in the interaction between PFPs 
and adolescents, a subject which to date has been left unexplored.

Dinner conversations

This study involves the analysis of dinner-time conversations. Dinner conversations 
within families have often been studied due to all the different (interactional) elements 
that accompany the sharing of a meal (Dickstein, 2002; Fiese, Foley & Spagnola, 2006; 
Laurier & Wiggins, 2011; Wiggins and Hepburn, 2007; Hepburn & Potter, 2011; Potter & 
Hepburn, 2020; Blum-Kulka, 2009; Mondada, 2009; Arcidiacono & Pontecorvo, 2009). 
Studies within the field of talk-in-interaction focus on dinner conversations as (social) 
events (Mondada, 2009, p. 2)
 –“that are interactionally organized in specific and systematic ways, sensitive to their 
local context,
– in which talk plays a significant role,
– through which ‘being a family’ and being together are achieved,
– in which norms, values, and evaluations, are acquired, negotiated, and  
discussed,
– in which relationships with food are expressed through a variety of actions, both 
discursive (talking about food, requesting dishes, assessing them, etc.) and embodied 
(eating, tasting...),
– in which taste is constructed as a collective experience”.

The family mealtime is an event during which it is possible to videotape all (mostly 
the same) family members at the same time, in the same place (Blum-Kulka, 1997; 
Dickstein, 2002). There is a replicability in the activity of having dinner: during family 
dinners, one can see how the family is accustomed to have dinner together (Blum-Kulka, 
1997). Therefore, the mealtime gives a representation of patterns of social interaction 
within the family (Fiese, Foley & Spagnola, 2006).

Although the recording of mealtimes has many advantages, we do realize that it does 
not capture all possible interactions between PFPs and adolescent within family-style 
group care. For example, it does not offer a view of interactions that take place before 
or after the three hours of video recordings every day, or of one-on-one conversations 
that occur during the day or in other rooms of the house. As such, these recordings 
only allow us to observe interactions during dinner and to make conclusions about 
these specific interactions.
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As we describe in chapter 5, during mealtimes participants do not only engage in 
interactions or just eat dinner (Goodwin, 1984; Ochs, Smith, & Taylor, 1989). Mealtimes 
are occasions at which different processes are simultaneously going on. Our goal was 
to analyse the conversation between adolescents and the PFPs. During dinner, PFP and 
adolescents are engaged in several activities at the same time. Therefore, chapter 5 
focusses on the aspect of multiactivity.

Dinner conversations have the characteristics of both informal mundane 
conversations and institutional interactions, since PFPs are professional caretakers, 
but the children are at the same time given shelter in a family-like setting (Schep, Koole, 
& Noordegraaf, 2016).

Data collection

The data used in this study consists of 300 hours of video-recorded dinner conversations 
in family-style group care. In collaboration with two youth care organisations, we 
selected six families for video recording. The selection took place on the basis of 
several criteria: 1) at least one of the children in the family-style group care had to 
be an adolescent; 2) the PFPs in the family needed to have had at least one successful 
placement (i.e., an adolescent who left the house at the age of eighteen or older); 
and 3) the PFPs needed to hold a bachelor’s degree or higher. Five families decided to 
participate after they were asked and informed by one of the collaborating youth care 
organisations. One family requested further information before deciding whether or 
not to participate. After having spoken with one of the researchers, this family decided 
to be involved as well. Before the start of the recordings, an informed consent was 
signed by all families, biological parents and child protection guardians, and by the 
adolescents themselves.

The six family-style group care settings were located throughout the country. 
Although this was not a selection criterion, all families lived in a rural area. All family-
style group care settings had multiple out-of-home placed adolescents. All PFPs were 
heterosexual couples, making the research group rather homogeneous. Although 
the majority of PFPs in the Netherlands are heterogeneous couples, there are also 
households that are run by homosexual couples or single parents. Five of the six couples 
had biological children, some of whom already live on their own. Every family-style 
group care setting involved two to five adolescents. Appendix A contains a description 
of each family, which has been kept brief for privacy reasons.

In every household, the cameras ran for three weeks from 4 p.m. to 7 p.m. during 
the period from October 2013 to March 2014. A tripod was installed in the dining 
room or kitchen to ensure that the recordings were made from the same angle every 
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day (see figure 1 for an illustration of a typical dinner setting). Prior to the recording 
period, a researcher and a colleague with technical skills visited the household to give 
an extended explanation of camera use (Canon Legria HF G25). With this explanation 
and a detailed manual, the recordings could be made without interference from any 
of the researchers. Every evening, the family transferred the video footage from the 
camera to a hard disk to have enough space to make new recordings the next day. After 
three weeks, the cameras and hard disks with all the recordings were retrieved by the 
researcher. After the recording period, every family received a reimbursement of €500.

Figure 1. Illustration of the dinner table and camera position

Apart from the advantages of the use of video recordings (of dinner conversations), there 
are also some disadvantages. Dinner conversations are mostly multiparty interactions 
and often consist of different parallel interactions. This makes the transcription of the 
interactions much more complex. For maximal understanding, high-quality headphones 
were used to listen to the recordings, making it possible to distinguish between the 
various voices. To enlarge the ecological validity, and in view of social desirability, 
different aspects were taken into account. The recordings were made during a three-
week period, thereby increasing the chance that the participants would become used 
to the camera and act normally. Mealtimes are eminently suited to the collection of 
naturally occurring data, in a natural and recurring context that does not have to be 
set up by researchers (Mondada, 2009). During the recording period, the camera and 
recordings decreasingly constituted the topic of conversation. The recordings in all 
families were conducted at the same time of day, during the evening dinner. Therefore, 
the recorded moments were largely comparable situations.

2
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Analysis

In analysing the data, we went back and forth between looking at the data and studying 
relevant literature. Within CA, data is always the starting point of the analysis (Ten Have, 
1999). To allow for the study of every detail of the interactions, the conversations used 
for the different sub-studies were transcribed in detail according to the transcription 
conventions of Jefferson (Jefferson, 2004); in Study 3, these were complemented with 
the conventions for non-verbal behaviour according to Mondada (2011). All names 
were changed to ensure anonymity. The actual conversations described in this thesis 
have been translated by a native English speaker to reflect the real meaning of the 
participants as closely as possible.

Building the collections.

This thesis consists of four sub-studies. In all studies, the same procedure was executed. 
Table 2 gives a short overview of the different steps taken to conduct each stand-alone 
analysis in this thesis.
Each sub-study is based on a collection of the same phenomenon or type of interactions. 
The collections vary in size from 32 to 133, depending on how often the phenomenon 
occurred. Once the building of the collection was started, a selection was made of 
instances in which a specific phenomenon or type of interaction occurs in the video 
recordings. Then the collection was further analysed to explore different sub-patterns. 
After this step, the collection was expanded until saturation was reached. During this 
procedure, different steps and individual fragments were discussed with the co-authors 
and in data-sessions with other CA-researchers, to strengthen the inter-rater reliability. 
In all studies, we were interested in both verbal and non-verbal behaviour. However, 
Study 3 (chapter 5) is dedicated specifically to the combination of verbal and non-verbal 
behaviour.
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Table 1: Overview of the analytic steps taken to conduct the analysis in this thesis.

Analysis Action Result

Step 1:
Exploring the data

Watching video data: recordings of 
2 days (3 hours per day) for every 
family-style group were viewed, 
and all types of interactions were 
categorized.

List of interactions between 
PFPs and adolescents.

Step 2:
Categorizing

Grouping interactions: the 
interactions were categorized 
in relation to the main research 
question.

List of categories of types of 
interactions, including the 
frequency of moments at 
which that type of interaction 
occurs.

Step 3
Defining the 
category

Determining a category for further 
analysis: the category that was taken 
as a starting point for further analysis 
was defined.

Step 4
Analysing

Selecting and transcribing the first 
15 examples of one phenomenon: 
the process of analysis was started 
by the selection of 15 fragments of 
one phenomenon to see how these 
interactions take place and if there 
were patterns to discover.

Studying the literature: to 
understand the interactions and 
to revisit the categories where 
necessary.

A selection of 15 fragments 
for a category, and a 
first description of the 
subcategories and patterns, 
related to the literature.

Step 5
Elaborating and 
validating the 
category and 
subcategories

Elaborating the collection: in addition 
to the 15 initiations, other examples 
of the phenomenon were added to 
the collection to refine the category 
or until saturation was reached.

Studying the literature: to 
understand the interactions and to 
revisit where necessary.

A list of all examples, divided 
into different sub-categories, 
related to the literature.
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